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० PREFACE. `, 


The handbook has been written to serve the needs of the 
eld worker. Its purely applied and practical treatment will 
| quite evident to the reader. With the progress of the 
guidance services introduced in recent times in some of our 
secondary schools, the realisation gradually dawned upon the 
uthor that a concrete, cut-and-dried programme should be 
= in the hands of the worker to counteract the wasteful 
rial-and error approach on his part. Such a programme, °” 
iowever, could not be imported ready-made from the west, if 
t is intended to take its root and flourish in our own soil and 
wm The handbook has been planned, accordingly, to 
puit our local conditions and, particularly, to fit in the pattern 
bf education we have decided for the country. Its adherance 
fo the general framework of our National Development Plan 
will also be easily noticeable. : 


The typically applied bias presented in the handbook may 
drive the high-brow academician to the conclusion that it 
hus little utility for the student of Psychology or Education 
Avho has to study the subject of guidance as a part of his post- 
raduate, and sometimes even undergraduate, course of 
brates. Psychology has still to come to its own as a pro- * 
essional discipline in this country. This may not be wholly 
true of Education. But even Education has still to attain its . 
‘Tull professional stature. The professional bias is the applied 
The author hopes, therefore, that even the orthodox 


bias. 
student of Psychology or Education will not return wn- 
ages of the hand- 


rewarded from an excursion through the p 4 r 
pook. Though the author has avoided all discussions of 
theories and concepts and has tried to keep his reader down 
ʻo the level of facts, as best as possible, he has drawn very . 
argely upon psychological findings and theories in preparing °” 
he handbook. The last two chapters will bear testimony to 
his claim. Perhaps, the handbook would lend to the 
\dvanced student a professional frame of reference for 
rganising the knowledge gleaned by him within the precincts 
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iversity. Who knows, he may have to take the role 
y Wrote worker, rather than that of the academi- 
cian, when he steps out? 


0 
” In the author’s presentation of the guidance interview, 
the reader will note the influence of the eclectic approach in 


counselling. But he 


compares the interview 
The writer pleads guilt 
bias has made him lea 


will be struck by a lack of balance and 
want of integration between th 


e last two chapters when he 
procedures prescribed in those chapters, £ 
y to the charge. His very practica 


n heavily on the non-directive approach 


in Chapter V, Personal Guidance, and on the directive 
° approach in Chapter VI, Guidance to School-Leavers, 


The arrangement of the chapters is also d 
the practical purpose of the handbook 


there are two t 
the guidance programme in 


duction, will show, 


(1) Teacher-Counsellor 


for the school-counsellor. T 


ave been reserved 


he latter will be better advised 
to proceed on to Chapters V 


Chapter I, and then co 
I am grateful to 


and VI, after he has dealt with 
ver the remaining chapters. 


my c 


: olleagues at the State Bureau, 
Shri R. M. Verma, M.A., Shri B. N. Mukherjee, MA. 
Counsellors, Shri K. Jha, M.A. 

A 


I am also grateful to 


Secondary Schools and to the 


-, Dip.-in-Ra., Statistician, w 
compiled some materials 


Social Worker, and Shri R. 
ho corrected the 
for the Appendix. 


s of the Higher 
Officers of the Education 


the Headmaster. 
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CHAPTER I. 
INTRODUCTION. 


The concept of guidance is not new to teachers. Many 
a teacher can recollect from his experience numerous occa- 
sions when a pupil came to seek his help in matters related 
to various aspects of the pupil's life and growth. This or 
that pupil could not make up his mind about the choice of a 
subject, or of a college he should join after leaving the school, 
He felt perturbed on account of deficiency in a school subject, 
desired to know a better method of studying, the right way 
of preparing for an examination and answering questions, or 
was in a fix about stopping his studies and accepting a job. 
Sometimes the parent came to seek the teacher's <‘ good ’ 
counsel for mending his child’s habits, correcting his child's 
behaviour toward others or changing his temperament or 
attitude of mind. But the help sought for was generally 
informal and, very often, casual. The help or guidance 
provided by the teacher was also of the same nature. The 
average teacher considered the class room instruction to be 
his primary obligation. Only, the more kindly ones could 
find time to attend to the pupil's other problems. But even 
their approach was seldom systematic and whatever advice 
given, it was based on fragmentary and meagre data whose 
accuracy was taken for granted. The advice was addressed 
to the specific difficulty whose solution was sought; no 
attempt was made to understand its relationship to other 
problems with which the child was living, nor was there any 
concern about the actual working of the advice in easing the 
child’s difficulty. 


Guidance as now conceived is an expert assistance offered 
to the pupil in adjusting not only to the requirements of his 
studies, but to all situations related to his day-to-day life and 
development. The objectives of guidance ere the same as 
those of education in a progressive and dynamic society. As 


visualised by the Mudaliar Commission on Secondary Educa- _ 


tion, guidance has to be an integral prrt-of the een and has to be an integral part of the school system. 
Guidance aims at awakening the child's potentialities, and 
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talents, providing suitable psychological climite for their 
unfoldment and growth, and developing maximum a 
in the child to mobilise his resources and make best use 0 
the opportunities offered by his environment in order to 
achieve utmost personal and social efficiency. Guidance 
seeks to create within the child the need and power to explore 
and understand himself in order to prepare a balance sheet 
of his assets and liabilities so that he is able to plan out his 
future growth and activities in a manner that offers maximum 
likelihood of success and satisfaction. 


/ Guidance is a helping service which presupposes a two- 


nature and significance of the physical and social influences 
of one's environment and of the educational. and vocational 
Opportunities offered by that environment along with their 
differential requirements of abilities and ‘attainments: 


Guidance has a very special significance in the context 
of the country’s drive for economic and cultural development. 
We are through a succession of National Development Plans. 
But the success of our Plans rests, in a very large measure, 
on the planning of our man-power potential. This pre- 
supposes the planning of our man-power preparation. For 
this end, wy can look up to the only social institution where 


effective Man-power preparation can be planned as well as 
realised on a mass scale. This institutio 
School. Guidance, as we conceive it i 


° ofa of society. The method 
f coercion, dictation, or even direction would not be in 


Onsonance with our scheme of things. We have to conceive 


“realisation of personal prosperity an 
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of a type of service in our schools that could combine the. 
objectives of national prosperity with the ideals of individual 
freedom and happiness. Guidance can be the only instru- 

t is an attempt at providing 


ment to serve our need, since i 
r the individual pupil that 


such psychological conditions fo: 

van contribute to the development within him of that capacity 
for self-direction and freedom of choice which ensures the 
d happiness as well as 


brings about the fulfilment of the ideals of social usefulness 


and corporate living. 

In order to’ fit our educational system within the larger 
framework of national developmental planning, a complete 
departure has been proposed from the existing pattern of 
education in the Country. The entire educational programme 
has been split up into three major divisions. The first one is 
Elementary Basic Education from 6+ to 13+. This is to 
be followed by four years of Secondary Education, that is 
from 13+ to 17+. ‘The latter in its turn is to be taken up 
by three years of college or university education. The first 
stage, namely Elementary Basic education, is sought to be 
compulsory for all children. This will comprise instruction 
in tool subjects with equal emphasis on the growth of the 
mental faculties as on the development of manual skill and 
character qualities. The principal aim of elementary educa- 
tion is the minimum discipline of mind and body essential 
for the average citizen of a progressive Country committed 
to democratic socialism. 

The aim of Secondary Education is partly the all-round 
general intellectual, moral and social development .of the 
adolescent for which the courses include a number of com- 
pulsory subjects. In addition, there are a good number and 
variety of electives that can match with the special talents, 
skills, interests, attitudes and temperament of individual 
students. Some of these courses prepare for higher studies 
at the university stage. Others will equip a person to enter 
a suitable occupation or join a pre-vocational training course. 
The schools that provide only the academic courses, namely, 
science and humanities, are to be designated as Higher 
Secondary Schools. Those schools that offer also one or more 
vocational courses, like agriculture, commerce, technical, 
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fine arts,-etc., are to be designated as Muttipurpose schools. 
All Government Secondary schools are to function as Higher 
Secondary Multipurpose schools. Private schools have the 
option of converting themselves into Higher Secondary or 
Multipurpose Higher Secondary, provided they satisfy certain 
requirements laid down by the State Government’. It Is 
proposed, however, to have all existing secondary schools con- 
verted into Higher Secondary schools in due course. i 


Though the guidance programme is addressed to the 
whole individual, treated as an integral unit, it is possible 
to classify the individual pupil’s problems, broadly, into 
educational, vocational, or personal, Thus, we may think of 
three major divisions of guidanc : educational, vocational and 
personal. Educational Guidance may be described as the 


help rendered to the pupil in the selection of a school or 
college, in the choice of a curriculum 


tional programme, Educational G 


with the more specific problems of individual pupils, like 
lack of relationship between ability and achievement, 
deficiency in one or several school subjects, faulty study 


habits, defective method of learning, poor motivation, and 
80 on. 


Vocational Guidance is the assistance ren 
the problems relating to the choice of a voc 
for it, entering the 


dered m meeting 
ation, preparing 
job and achieving adjustment to it. 
It aims at making the pupil familiar with the world of work 
and with its diverse requirements of knowledge, skill, training. 
ability, interest and temperament. It seeks to place at the 
disposal of the individual pupil all technical and non-technical 
aids in making a correct appraisal of hig strengths and weak- 
nesses in relation to the requirements of the occupational 
opportunities offered by his environment, 


Personal guidance works for the individual’s adjustment 
to his social and emotional problems. Many of the educational 
and vocational adjustment problems of an individual really 
arise from his difficulty of adjustment with other people with- 
in his family, the school, the working situation, the commu- 
nity, or the neighbourhood, Similarly, very often his failure 
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in the educationil or vocational area can be traced to lack of 
adjustment to his concept of himself, to his feelings of 
inferiority and self-inadequacy, to his emotional immaturity 
or instability, to his unjustified fears or unwarranted hopes, 
or to the overwhelming influence of feelings and emotions 
on the exercise of his rational functions. All such problems 
come within the area of personal guidance. These need a 
_ more skilful handling and demand a higher standard of 
training and experience on the part of the counsellor. 


It is necessary to remember that the threefold division 
of guidance into educational, vocational and personal, is more ` 
a matter of practical convenience; there is no real difference 
between the problems to which the different types of 
guidance services are addressed. An individual's problems 
Inay appear to arise in this or that particular situation, but 
a guidance worker must be prepared to be confronted with 
the intricate relationships of that problem with aspects of the 
individual's life and adjustment other than those in which 
his problem originally seemed to emerge. 


The effectiveness of a school guidance programme rests, 
in a very large measure, on the competence of the guidance 
personnel provided. This in its turn depends upon the 
ability, temperament and attitude of the worker, on the one 
hand, and on the standard of training and experience that he 
has achieved, on the other. Appendix I gives a brief outline 
of the guidance personnel training courses conducted by the 
Bihar State Educational and Vocational Guidance Bureau. 


The courses provide two levels of training, one of ae 
uration meant for a part-time worker, designated as Teacher 
duration meant for the 


Counsellor; the other of one year 
Whole-time worker, designated as School-Counsellor. 


The teacher-counsellor works in private schools, Secon- 
dary or Higher Secondary. He engages major part of his 
time in subject teaching. Two hours a day is the minimum 
time he is expected to devote to guidance work in a school 
With the average strength of pupils. This comes roughly 10 
one third of his total school hours of work. The school has 
to find its way to cut down the routine teaching work of the 
teacher-counsellor to this extent. The following, Chapters 


6 


TI and TIT, give the details of the minimur; programme of 
work that can be placed in the hands of a téacher-counsellor. 
Personal Guidance, Chapter V, and Guidance to School- 
Leavers, Chapter VI, call for a whole-time devotion to the 
guidance programme and can be entrusted to a teacher- 
counsellor only when teaching becomes his nominal 


assignment. é 


The school-counsellor is at present working onty in 
Government Secondary Schools, both for boys and girls, all of 
which are to function as Higher Secondary Multipurpose 
schools in the near future. The general academic background 
of a School-Counsellor is richer, his standard of training is 
higher, and his assignments include, in addition to routine 
educational and vocational guidance, personal guidance and 
guidance to school-leavers. It is proposed, further, to extend 
his sphere of activity, in due course, by including also short- 
term training of primary school teachers of the locality. This 
training is to cover the methods of collecting, summarising 
and reporting essential pupil data. Such data will be of great 
value when the pupil is seeking admission into a Secondary 
School. ‘Decision has already been taken about the introduc- 
tion of compulsory education at the primary stage and a 
phased programme worked out by the State Education 
Department is under way. Obviously, only a small percentage 
of pupils passing out of the primary schools would be admitted 
into the Secondary Schools. The reported data with which 
a pupil comes to seek admission into a Secondary School will 
very significantly contribute to the proper screening of such 
pupils for, admission, 


The School-Counsellor may also assist the primary school 
guidance worker to function as Career Master. As such, the 
latter would also impart occupational information related to 
their standard of ability and attainment to the potential 
drop-outs. 


The School-Counsellor has also to maintain a cumulative 
record for individual pupils of the school over the entire period 
of their Secondary School Education. The Mudaliar Commis- 
sion Report on Secondary Education recognises the import- 
ance of such records. In fact, the utility of the cumulative 
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record in diagn sing the growth tendencies and develop- 
mental trends of individual pupils can never be over-estimated. 
The pupil is a living and growing reality and a cross-sectional 
study of his educational or personal status may not be as 
significant for planning the course of his all-round develop- 
ment as the knowledge of his consistent trends and disposl- 
tions provided by a longitudinal study. 


A comprehensive guidance service should comprise not 
only the help rendered in planning somebody’s educational or 
vocational career but also assistance in the implementation of. 
the plan. Educational and Vocational placement should, 
therefore, form a necessary element in the guidance pro- 
gramme. But under ordinary circumstances, placement is 
outside the domain of the average school guidance pro- 
gramme. However, this limitation has been removed by the 
introduction of a new type of service under the Labour 
Ministry of the State Government. The Regional Employ- 
ment Exchange Organisations that has until recently been 
under the control of the Central Labour Ministry, have now 
been placed under the charge of a State Director of National 
Employment Service. Their functions consist of collecting 
eecupational data, conducting labour market studies, sub- 
mitting persons registered at the exchange for placement In 
suitable jobs, ete. In addition, a special unit, called the 
Vocational Guidance Unit, with a Youth Employment Officer, 
has also been started. Its aim is to provide more specific 
vocational guidance to school-leavers and assist them in 
matters of placement in the entry-vocations as well as in the 
pre-vocational training courses. This unit is to *co-ordinate 
its activities with the educational and vocational guidance 
service of the school and it has been decided that the 
Vocational Guidance Unit of the Employment का 
Will normally start its function at the stage where the wor 
of the school guidance organisation will end. -The ey 
guidance organisation will be primarily responsible for ae 
ever vocational guidance is extended to pupils in the school. 
The Youth Employment Service will cater to the occupa 
tional needs of youths after they have left the school and are 


Seeking a suitable employment. 


CHAPTER II. 4 


MINMUM PROGRAMME OF EDUCATIONAL GUIDANCE IN 
SECONDARY SCHOOLS. 


I. Help in selection of pupils for admission in class VIII. 


In the future pattern of secondary education, all, 
secondary schools will function as higher secondary schools 
and will consist of four classes corresponding to ages 18+ to 
17+. The lowest class will be class VIII or the Delta class. 
This will be equivalent to existing class IX, rin respect of 
the average age of pupils. Diversification of the school 
courses will be introduced at this stage. 


During the transition period, the existing class VIII is 
likely to continue as the point where the diversified courses 
begin. A higher secondary school will, therefore, have five, 
and a secondary school four, successive classes providing 
diversified courses, as at present. Some of our secondary 
schools start from class VIII; others have also classes VI 
and VII forming their beginning classes. In these schools 
most of the pupils in class VIII have entered the school, at 
the first instance, in class VI or VII. But, generally, a 
section is also added in class WIII to provide for new 
entrants. Thus, almost all schools have the problem of 
selecting those’ pupils for admission in class VIII who are 
coming from the feeder schools in the locality, on transfer 
from another secondary school, or as private cases. 


Hitherto, the method of admitting new pupils has been 
to conduct a written admission test in Rashtra Bhasha, 
Mother Tongue, and Arithmetic, and to select for admission 
on the basis.of the marks. In some cases, Middle passed and 
private candidates are required to take the regular VII class 
examination of the school and the marks obtained form the 
basis for their admission in class VIIT. 

_ The aforesaid method of selection on the basis of marks 
in a written examination can be considerably improved by 
supplementary evidence on the pupil’s inherent ability to 
profit from higher secondary education. Pre-secondary or 
Elementary education is sought -to be made compulsory for 
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all children irrespel tive of the difference in their intrinsic 
abilities or talents. But secondary education demands a 
higher level of ability and is, therefore, not conceived to be 
profitable for all children of the soil. Further, the average 
per capita cost of secondary education has to be higher than 
that of pre-secondary education because_ of the superior 
teacher requirement and the more expensive equipments of 
secondary schools. To ensure maximum return from the 
steater outlay of energy and funds, it is necessary to screen 
children seeking admission in our secondary schools more 
` carefully. The guidance service of the school may be utilised 
for this purpose.’ 


All applicants for admission in class VIII, including 
prvate or non-transfer cases, should be administered a test of 
general scholastic ability. The test is to be given also to 
the pupils promoted from class VII in the same school. 
Bureau’s V. I. T. is to be used for this purpose. 


Supposing, there are three sections in class VIII, each 
Consisting of 50 pupils, and two sections are already filled by 
pupils promoted from class VII. Selection is to be made for 
one section only from among, say, 200 applicants. The total 
group of three hundred pupils are to be divided into twelve 
batches, each consisting of 25 pupils. The intelligence test 
takes one hour to administer. ‘Two batches can be tested in 
the forenoon and two in the afternoon. The test administra- 
tion will thus take three days. The applicants will be tested 
after they have taken the written test, unless this is found 
convenient. 


The scoring of the answer sheets can be done by some 
responsible pupils of class XI. The used answer sheets are 
9 be distributed among the scorers along with the stencil 
Cover which shows only the letter symbol for the correct 
Answer to an item. The scorer has to count 
all such symbols underlined by the testee. Before using the 
‘cover, the scorer should see whether the testee has underlined 
More than one letter symbol when he is required to underline 
‘Only one} The letter symbols for such iféms should be 
penned through with a red pencil, so that when the cover is 
laid if shows the correct symbol marked red and underlined 
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by the testee. The scorer will discount such items. 
test booklets must always be kept in clbse custody and the 
test scorer should have no access to them. ‘he scoring will 
thus be altogether mechanical with the least apprehension of 
the student scorers ever abusing the service taken from them. 
The scorer should be instructed to observe religiously the rule 
about repeating the scoring of each answer sheet and stating 
the total only when the repetition shows no discrepaicy- 
Careful and cautious scoring leaves little room for a mistake 4 
still the rule about repetition must be strictly observed. The 
teacher-counsellor should do a random checking of at least 
10 per cent of the answer sheets scored by-'a single scorer in 
order to make sure that the scoring is perfect. 


The scoring of the answer sheets can be completed 
within three days as the tests are going on. The teacher- 
counsellor will convert all scores into standard scores; a 
‘simplified method of conv ersion is given in Appendix II. 
This may require another day. ‘Thus, within the first four 
days, the testing, scoring and conversion will be completed. 
In the mean time, the teachers who have taken the written 
test will be ready with the marks obtained by the candidates: 
The marks, along with the test scores, converted into 

» Standard scores, are to be recorded for the consideration of 
the Principal or the Headmaster. The following criteria 
may be suggested :— 


1. Candidates scoring above the standard score of 100 iD 
the ability test, which may thus be used as the cutting score, 
should be ranked in order on the basis of their aggregate 
marks’ in the written test. Eighty per cent of the seats may 
be filled up in this manner, 


2. The remaining twenty per cent of the seats should ge 
to candidates who have obtained i 


the written papers but have scored a little below 100 in th? 


category 1 above. 


If the numb sa fail 
large, one may be s er of such cases is 


uspicious about the written test. 
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The second ‘briterion is meant to safeguard the mterest 
of those who arejnot of inferior merit but have scored low in 
the ability test, or of those who are of superior ability put’ 
have not come up so well in the written examination on 
account of the low reliability of the essay type examination 
or lack of care on the part of the examiner. One has 
always to remember that a high score in a valid and appro- 
priate test of general ability is an infallible mdex of superior 
ability and that a low score in such a test ts no sure index 
of inferior ability. In a good test, an individual's test score 
may be depressed on account of extraneous factors, like 
faulty test adrhinistration, poor motivation of testee, etc., ` 
but no such factor can result in the inflation of the test 
score. r 

Where transfer cases are not required to take the written 
admission test, the ability scores may be used as the sole 
criterion for selection, with due flexibility to accommodate 
candidates with high proficiency record but falling below the 
cutting score in ability test. 

No procedure, including the above, is to be followed 
rigidly and mechanically. Necessary adjustment has to be 
made to the actual conditions, like the number of seats avail- 
able, the number of applicants, whether the sehoof admits 
all students afresh in class VIII, ete. ý 


If. Help in the initial allocation of pupils to the diversified. 
courses in Class VIII. 


All secondary schools, including Higher Secondary, offer 
at least two optional courses, science and humanities. The 
Multipurpose schools provide, in addition, one “or more 
Vocational courses like commerce, agriculture, elementary 
engineering, crafts or fine arts, and home science, The 
maximum demand is for the science course as this alone 
leads to engineering or medicine for which there 18 a got 
lure among guardians. Hitherto, selection of pupils for t| š 
science course has been based on their previous record o 
marks in Mathematies. But experieneed teachers know of 
many pupils who, in spite of high proficiency in Mathematics, 
have either failed in the Intermediate science examination or 
passed without any credit. Proficiency in Mathematics 15, 

2 17 Edn. 
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therefore, a pre-requisite for superior achieyement in scien- 
tific study, though not always, but there arejother important 
factors too. Mathematics is thus likely to ` afford a partial 
clue for the prediction of adjustment to the science course. 

The capacity to reason from concrete facts to rules and 
principles, on the one hand, and to make valid application 

of rules and principles to particular concrete cases or to make 
objective verification of hypotheses and theoretical formula-¢ 
tions, on the other, have been described as the basic = 
components of the scientific aptitude. 


Capacity to deal with numbers and with numerical and 
“geometrical concepts is important also for the technical 
course, elementary engineering. But adjustment to the said 
course presupposes, in addition, a superior capacity for 
manipulating concrete objects, and for understanding and 
visualising the spatial, temporal and movement relationships 
of objects, tools and parts of machinery. These enter into 
what is described as the mechanical aptitude. Similarly, 
Mathematics may be important for tha course in commerce as 
well, but for some branches of the course, like stenography, 
other abilities and skills are more significant. 


The following procedure may be observed for obtaining 
the, requisite data for the initial allocation of pupils to the 
diversified offerings of the school :— 


snd can bead can be administered in two days to all pupils working in 
batches of 25 pupils each. The scoring is to be done by the 
senior students in the manner suggested earlier. The teacher- 
counsellor_is to convert the raw scores into the standard. 
Scores. The V. T. T. scores of the pupils are also to be. 
Sorted out Cage थे ai eons Administration mentioned | 
~earlier_(Page-9), ‘besides their average marks in Mathematics, 
language subjects and aggregate in previous year’s examina- | 
tions. Those for the newly admitted pupils, are to be found 
from the admission test record. Allocation to the science 
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course may then {be made according to the following 
criterion :— 
Standards score in V. I. T.—100 or above. 


Standard score in Ganit—100 or above. 
Standard score in Samanya Vigyan—100 or above. 


Sstandards score in V. I. T.—100 or above. 


Where no other optional group is provided, the rest of 
the pupils automatically go under the humanities group. 
Where other courses like elementary engineering, commerce, 
etc., are also provided, pupils scoring above 90 in V. I. T. 
should alone go for humanities. 


Pupils with high proficiency marks in aggregate may be 
Considered for science or humanities even if they fall below 
100 or 90 in V. 1. T.- Their low ability score may be due to 
extraneous factors (Page 11). The approach, here again, 
should not be mechanical, cr, in terms of any rigid formula. 
Adjustment has to be made to suit the requirements of the 
situation. Effort should also be made to form a total picture 
of the pupil’s ability and attainments. The following Table 
will illustrate the point :— 
SS a —aas2, 

Strndard Scores. Marks in per cont. ` 


gr | ae Remarks. 


Pupil. | ए.1. T.| Ganit. prom ia Language. | Agg. 
A 125) 115 | 109 | 50 50| 50 | Science. 
B 112 92 85| 25 54 | 53 | Humanity. 
c 92 102 106 | 55 48| 49 | Science. 
D 91 ४8 96 | 75 50 | 85 | Scienos. 
E 85 82 75 | 35 65 | 59 | Humanity. 


ted at this stage for allocation 


No criterion can be sugges llo 
The guardians or pupil's own 


to the other optional groups. 
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+ choice may remain the only basis. Gulrdians, Boyerin 
have to be supplied the needed orientation to the oes 
implications of the other courses for the school-leav 18. 
Details regarding this matter are given subsequently n 
Vocational Guidance, Chapter ITI. At the time of the ana 
allocation, more systematic and detailed exploration of ma 
individual pupil's ability, aptitudes, interests and attainments 


in the Delta class is likely to furnish the needed information” 


on the suitability of a pupil in respect of the other optional 
groups. : 

` TIT. The Delta Class as the exploratory period. 

The entire session of class (VIII will be utilized for 
exploring the pupil in respect of the following areas of his 
life and growth :— 

(1) Home and family background, 
(2) Physical health, 

(8) Abilities and disabilities, 

(4) Interest pattern. 

(5) Social and personal adjustment. 
(6) Work habit and application. 
(7) Achievement in School. 

The guidance worker has to collect, systematise and 
recor comprehensive and accurate data on the above. His 
principal source of information. has to be the pupil himself; 
other sources will be the school record, the teachers, the 
pupil’s parents or guardian. The chief instruments of thé 
counsellor are to be (a) mental tests and (b) fact-finding 
interview. Use of other techniques like personal data blank, 


anecdotal records, sociometry and so on, may also be made 
by a whole-time counsellor. 


COLLECTING PUPIL DATA, 


A. Group orientation to the guidance service of th® 
school. 

B. Testing. 

C. Interviewing. _ 
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A. Group orientation to the gardance service of the school. 
3 


Before the guidance worker sets himself to the task of . 
collecting data about a pupil, he should introduce the guidance 
service to the entire class. An orientation talk covering about 
30 to 40 minutes, one school-period, is to be given to each 
section of class VIII. The ialk should be adjusted to the 
vocabulary and the understanding power of the average 
pupil of the class. It would describe the role of Guidance in 
the successful planning of one’s education and vocation. The 
talk should be organised around such points as the large and 
ever increasing ‘variety of occupations that are emerging with 
the progress of the National Plans; the manifold openings 
arising for youths leaving secondary schools; the very limited 
avenues of employment open to those who pass out of the 
college or the university and the consequent futility and 
folly of everybody planning for college education; the grow- 
ing need of the nation for technicians, social workers, 
primary school teachers, able typist and stenographers, 
trained agriculturists, ete., for which college education is 
redundant; the importance of understanding one’s differen- 
tial abilities and strengths for educational and vocational 
planning; the role of psychological tests in discovering one’s 
talents and propensities. A model falk is given jn 


Appendix TIT. 
B. Testing. 
In addition to the tests used for allocation to the 
diversified courses, page 12, the following tests of ability, 
aptitude, and attainment are to be administered to all pupils 


in the given order :— 
1. Before the school closes for the summer vacation and 


in continuation of the half yearly examination, the tes!s 
have to be taken compulsorily by all pupils. 

(i) V: I. T,. The test takes one hour. 

Gü) S. A. T. Form A. The test takes one hour. 

(iii) F. R. T. The test takes half hour. 
9, the tests are to be given in 


As proposed on page ®, t 
With three sections in class VII, 


batches of 25 to 30 pupils. 
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there will be five batches. The test admijtistration will take 
four days. The following time schedule may be observed :— 
10.80 to 11.80 | 12.00 to 1.00 | 2.00 to 3.00 3.00 to 3 30 


First day | Batch I... | Batch Jf... | Batch III... | Batoh IVa 


WRT VoL VRT F. R.T. 
Second day | Batch 1V... | Batch V.. | Batch I... | Batcb III... 
z V. 9 Tp: 2 V. ls SAT: F.R. T. 
Third day | Batch II... | Batoh II... | Batch LV... Batch v 
S.A.T. S.A.T. 8. A. T. F. R. T. 
Fourth day Batch V... | Batch I Batch IL. 
S.A,T FRAT, F, R. T. 


ne 
The scoring of the test answer sheets is to be dong 
according to the procedure suggested at page 9. All scores 
are to be converted into standard scores, 


2. In continuation of the Annual Examination and 
compulsory for all pupils, Attainment tests in :— 
(7) Bhasha—Hindi, Bengali or Urdu. 
(४) Social Studies. 
(iil) English. 
(iv) History. 
(०) Geography. 
(vi) Everyday Science. 
(vit) Physics, 
(viii) Chemistry. 
(ix) Elementary Mathematics. 
(z) Biology or Advanced Mathematics. 


The testing will take three da 
can be arranged conveniently like t 
On the average, each test tak 


ould be relieved of examining 
al examination so that he may 
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find time to p sin the scoring of the tests, convert the, 
test scores and the examination marks into standard scores, 
tabulate the scores and the marks, and finalise his 
report on individual pupils. In fact, he may have to enlist 
the co-operation of some of his colleagues, specially where 
class VIII has three sections. 


Tt may be noted that the entire testing programme from 
the beginning to the end of the VIIIth class session has 
been so planned as to cause minimum interference with the 
routine class work. The location of the tests in the beginning, 
the middle and the end of the session, when the routine class 
work is automatically suspended, obviates many difficulties 
which would otherwise present great obstacles, 


C. Interviewing. 


Much of the pupil data described on page 14 are to be 
collected from the pupil himself. The face to face situation 
of the interview provides the best opportunity for this. The 
interview technique is a difficult one and, to serve its purpose, 
the technique demands special skill on the part of the 
guidance worker. The skill depends upon the 
theoretical background of the worker, the quality of training 
received by him and the level of experience gathered by him. 
Tn the minimum guidance programme, however, the inter- 
view may be used for the more limited purpose of collecting 
pupil data, described as fact-finding interview, and dis- 
tinguished from counselling interview. To ensure the 
‘comprehensiveness and accuracy of information about the 
pupil, the interview will supplement as well as verify the 
‘data collected from other sources. 


There is one necessary pre-requisite for the success of 
any interview, even the fact-finding one, namely, the estab- 
lishment of a co-operative and friendly relationship, based 
upon the degree of trust and confidence of the pupil that the 
interviewer is able to win. This relationship has been called 
‘apport. Once the rapport is established, the pupil makes a 
free and frank expression of all matters related to his own 
life and work and to those who influence him for good or 
evil. To achieve the rapport, the guidance worker has to 
develop certain attitudes and character qualities that favour 


} 


18 ’ 
the spontaneous arousal of trust and confidénce in the popi 
“A sample of the opening interview with a pupil is given 
the Appendix TV. 

Since the guidance interview is an encounter L. 
two persons only, each prt has to be separately interviewed. 
This would necessitate the pupil’s absence from the class, a$ 
the interview can be conveniently arranged only dwmg the | 
school hours. Ordinarily, one to two sessions should be 
enough for the fact finding interview. No session should 

. exceed one school period and where two sessions are needed, 
these are to be arranged at small intervals. This period may 
be taken from subjects like physical training, social studies 
practical, crafts, etc., so that the pupil’s absence from the 
class may not create a gap in his progress with the subject 
lesson in the class. 

On the basis of 150 pupils in class VII, the total 
number of periods the teacher-counsellor has to give to 
interviewing pupils would be approximately 200. Relief of 
two periods a day to the teacher-counsellor during the routine 
working days of the session is the minimum the school 18 
expected to provide. This will obviously be in addition to 
the first few days preceding the formation of classes and the 
days filling the gaps between the commencement of the half- 
yearly examination and that of the summer vacation and the 
commencement of the annual examination and the break of 
the session. Out of these two periods, one will be taken up 
by the interview, and the other by the preparation of indivi- 
qual pupil's record. 


_ A school may not be able to provide for the minimum 
relief of two periods to the teacher-counsellor in the begin- 


ning, but may still desire to make some use of the training 
given to the teacher-counsellor. Evidently in such a case i 
would not be possible to interview each’ pupil. The inter- 
view may-then be confined to very special cases. For others, 
the information collected in the interview may be draw 
from a personal ‘data schedule which the pupils may be 
required to fill up in small batches of eight to ten, AD 
abridged form of such a schedule entitled ‘ Vaiktigat Baten 4 
has been prepared by the Bureay for this purpose and is 
reproduced in Appendix V. It is not possible, however, to 
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cover the great ‘variety of information, more particularly, 
about the pupil’s background, which can be obtained in an, 
interview. Nor will it be safe to put as much reliance on 
the information, in the absence of the cordial and permissive 
atmosphere of a successful guidance interview. It is, there- 
fore, to be emphasised that the interview can be dispensed 
with at the cost of much valuable data that serve both to 
supplement as well check the information gained in other 
ways. The school must be on the look-out to provide more 
time to the teacher-counsellor so that the use of such a 
valuable tool is not long wanting iW the school guidance - 
programme., 
. It has been suggested to use small batches for the 
personal data sehedule so that the counsellor might succeed 
in eliciting maximum co-operation from the pupils by creat- 
ing at least a semblance of the free and permissive 
atmosphere of the interview. 


Recording and Reporting. 


Where a whole-time counsellor is operating the guidance 
programme, pupil data are to be recorded cumulatively, that 
is, from year to year until the pupil leaves the school. The 
usefulness of such a record can never be over-stressed. ‘Ihe 
child is a growing and changing reality. In order to make 
any forecast about his future pattern of educational, voca- 
tional, or personal adjustment, it is more important to 
discover trends and tendencies consistently manifested during 
the process of the child’s growth and develolpment. A mere 
cross-sectional picture of the child's physical, mental and 
moral status at a given moment would not be of much avail; 
all that is known as a result of the cross-sectional study may 
hot be related to the enduring dispositions, attitudes, and 
behaviour patterns of the child. But when similar To 
are shown over a long period of time, it Is possible to ae P 
some stable trends and dispositions. Further, Bie Ba a 
inconsistencies are noticed, one may be tempted to see š z 
the cause. The result of such enquiry may pe pexureme y 
rewarding to the counsellor. ड 5 

The Bureau has prepared a cumulative record a 
which is supplied to all schools engaging a school counsellor 
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ie., a whole-time worker. The C. R. form is given in 
Appendix VI. - 

Tt is too much to expeet from a part-time worker, the 
-teacher-counsellor, to maintain a cumulative record of the 
individual pupil. His focus is mainly on the Delta class and 
the pupil data he is expected to collect are confined to the 
period of the child’s time in the said class. We have earlier 
mentioned the principal sources of pupil data and the related 
techniques (Page 15), In addition, the school record and the 
impression of the teachers based upon their ¿observation of 
the pupil in and out of the class room may also be utilised for 
gathering pupil data. 

The examination marks and the test scores are to be 
entered in a separate register bearing the names of the pupils. 
Both the marks and scores are to be converted into standard 
scores which are to be recorded in the columns next to those 
containing the obtained marks and raw test scores, 


A book with plain pages, twice as many as the number 
of pupils in class VIII, is to be used for vase reporting. 
Two pages should be allotted to each pupil. All pupil data 
collected from the diverse sources are to be organised under 
10 different heads. Copy of a corapleted report is given in 
Appendix VII to serve as an example. 


IV. Final allocation to the Diversified Ç 


The Teacher-Counsellor’s Teport on the individual pupil 
should include recommendation about the suitable course of 
‘study for the pupil as well as regarding other relevant matters 
which may be deemed importa 


nt in special cases, 

In making his recommendation regarding the pupil's 
fitness or otherwise for 4 course, or subject within the course, 
the teacher-counsellor should be guided by the following 
principles :— 


ourses in Class IN. 


A. General, 


Those pupils whose standard 
above may be safely considered a 
college or 


should be di 
school if it 


safely 8 good risks for post-school, 
university education, 


verted to the vocationa. 
happens to be multipur 


ET 
LE 


pose. 


21 


B. Specific. 
a 1. Science group—(a) Standard score of 100 or above in 
LT or V. T. Iz. 
(b) Standard Seore of 100 or above in 8. A. T. 
(c) Standard score of 90 or above in objective tests in :— 
(i) Physics. 
(ii) Qhemistry. 
(iii) Biology or Advanced Mathematics. 
(iv) English. 
_(d) Standard marks of 80 or above in the Science 
subjects. 
2. Humanities—(a) Standard score of 90 or above in 
Ve I T or Ve fy Dae 
(b) Standard score of 90 or above in Modern 
Language. 
(c) Standard score of 90 or above in English. 
(d) Standard score of 90 or above in objective tests of 
attainment in the subjects offered. 
(e) Standard marks of 90 or above in the subjects offered. 
Criteria—(a), (b) and (c) to be applied when a pupil 
trying the science course is recommended for a change over 


to the humanities group. 
8. Technical.—(a) Standard score of 80 or above 


V. T T. 
(b) Standard score of 90 or above in S. A. T. 
: ` F T ` 
(c) Standard score of 100 or above in : Res 
(d) Standard score of 90 or above in achievement test or 
examination in Advance Mathematics. 
(e) Strong aptitude for drawing. 
4. Agriculture—(a) Standard score of Ee 
Social Studies. Ë e 
_ (b) Standard score of 90 or above m Chemistry, or 
Biology, if offered. 
, (0) Standard score of 
agriculture. 


Indian 


in 


above in 


90 or above in the- subjects under 


0 
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achievement that he is quite capable of reaching with 
improved adjustment to his studies. The causes of under- 
‘achievement are diverse. Poor motivation and faulty study 
skills and habits are the two major causes about which much 
can be done by a counsellor. 


In helping pupils with their educational adjustment 
problems, a part-time counsellor has to resort to the group“ 
guidance method. He discusses with the entire class the 
problems of over-achievement and under-achievement and of 
their effect on the future career of pupils, their common 
causes and the effective remedial measures. The outline of 
“a discussion is given in the Appendix VIII. A whole-time 
counsellor should, in addition, extend individual help to pupils 
in need of educational adjustment. In order to identify the 
specific nature of the problem, a study habit inventory and a 
test of reading is also recommended. The Bureau has 
developed such tools for secondary school guidance. 


VI. Advising the potential failure and those unsuited to the 
offerings of the school. 


| not very uncommon, it demolishes the 
youth’s faith in his abilities and resources and creates 
efeatism and diffidence. As a result, 

be an asset for the nation, 
y. The guidance service of the 
mitigate this evil. 

Potential failures, discovered early, may be redirected 
into channels where they have the maximum chance of 
realising their personal worth. The pupil data gathered and 
recorded by the counsellor may be used for identifying the 
potential failure. ‘The vocational guidance service of the 
school will stimulate those constructive interests in them that 
are unrelated to the academic programme. The broadening 
of their horizon about the world of work will induce them ० 
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consider goals and ourposes which make no demand upon 
high educational achievement. A whole-time counsellor may 
find time to give special attention to the need for further 
guidance thus aroused in them. The matter will be taken 
up again in the appropriate chapters. 


The school guidance worker will be confronted with the 
problem of pupils whose abilities, interests and circumstances 
aré not consistent with the requirements of the courses pro- 
vided in the school. For .example, the data about a pupil 
of the Higher Secondary School might indicate greater pro- 
mise of success in the technical, commercial, or fine arts 
group. The limited offerings of the school, viz., Science and- 
Humanities, are thus an obstacle to his proper growth and 
development. Perhaps he may not even succeed in passing 
in either course. Until a good number of our Higher 
Secondary Schools are converted into Multipurpose and until 
each one of the latter offers more than one vocational course, 
or until we have large number of vocational and trade schools 
springing up in the neighbourhood, the counsellor will not 
find a solution to the problem. It would be futile to advise 
the pupil to join a school that offers a vocational course 
suited to his abilities, interests and circumstances, when no 
such schools are to be found in the neighbourhood, or when 
a school offering such course provides for & limited number of 
Pupils only. The counsellor has to adjust his advice to the 
exigencies of the circumstances. However, when more facili- 
ties for vocational education, either in the Multipurpose 
schools, or in special types of vocational schools, are available, 
the guidance worker would help such pupils with the related 
information as well as with a summary report on the pupil's 
abilities, attainment and special predilections. The report 
Will facilitate the pupil’s admission into the school. 


er od 
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CHAPTER TIT. 
MINIMUM PROGRAMME OF VOCATIONAL GUIDANCE IN 
SECONDARY SCHOOLS. 


“The Vocational Guidance Service of the school may be 
divided into :— 


(ü) Gathering occupational information. 
` (ii) Storing occupational information, 
(iii) Disseminating occupational information. 
(iv) Assisting in career-planning. 
(7) Gathering Occupational Information 
| For a single teacher-counsellor, or a single School- 
Counsellor School, it may not be practicable to provide for 
the gathering of occupational information by using some of 
the standard methods, like occupational survey of the locality 
contacting employers, soliciting information in questionnaire 
forms, etc. However, the social studies practical work may 
include occupational survey of the neighbourhood. This may 
furnish valuable occupational data about the locality) which 
may not be available in the body of occupational literature 
compiled and issued by the related agencies. Some of the 


iatter may form(the major source of occupational information 
in the School Guidance Service. These are listed below :— 


1. Occupational Information Unit, Office of the 
D. G. R. E., Ministry of Labour, 18 Gurudwara 
Road, New Delhi 

2. Central Bureau of Educational and Vocational 
Guidance, 33 Chatra Marg, Delhi-8. 

3. Institute of Vocational Guidance, Government of 
Bombay, 3, Cruickshank Road, Bombay-1 

4. Oxford University Press, P. B. no. 530, Caleutta-1 
for Bombay Rotary Club publications 

5. The Publication Division, Ministry of Information 
and Broadcasting, Government of India, Civil 
Lines, Delhi-8 

6. Y. Merv. A. Publishing House, Calcutta-16 

. Vocational Guidance Council, Career’s ‘Institute. 

24 Baird Road, P. B. 319, New Delhi-1. 
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In the above list 
Moor 100 ational literatur 
ee ry of Labour (D. css. Das s Í 
D small Dsi mention. Their “ Guides to cae = oe” 
ots Beas ` pages; each pamphlet 
eseribed ¿ 3 _job. relev faj 
and ene ae language, 5 Se io Er 
educational i ilities of the job; the personal qualitie a 
Special Cee eae for the job; detauls about act ae 
CN if necessary; openings; entry; eo for 
Pamphlets am :salaries and employment market The 
Proposed Ge issued both in English and Hindi and i is 
eeeupations prenas such pamphlets on several of the 3,000 
edition, the i country that have so far been listed “In 
E Training F G. R. E. have also prepared a Hand-Book 
eparate क hat are available in the country. ` 
= ae ooks A; ve been prepare; for each one of tlie 
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(payda Information. 
010९४ is to be iana material gathered from the various 
an or fields classified and catalogued. The following broad 
) Administr may be the basis of the initial classification : 
Neludine rative, executive and managerial; (2) Agriculture 
husban dry हम sericulture, NF Pl 
otek ishery and forestry; (3) Clerical ana secretarial; 
l. 6) Fine ie red and transport; (5) Defence Services; 
पक aa s, like music, dance and drama, painting, photo- 
iterafure: sculptor; (7) Health Services; (8) Journalism and 
; (9) Mining, quarrying related occupations; 
ions like insurance, travel 
etc.; (12) 
crafts; 
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Nisee S and Commerce; Ine 
lat Cannes iG The last heading will cover 
ot be put under any other class. 
falling undei 29:511 broad field 
elves of the 
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Almira further alphabetically classified.) The sh 
or rack where the occupational materials ee be 
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pective fields. 
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. broad field for the entry of the specific jobs listed alphabeti- 

cally. ‘In listing the jobs under a field, ample space should be 
left between any two alphabetical class for future entry. 

The occupational information library may form a part of 

the school library, or it may be located in some other part 

of the school building. Only, its location should be such as 


to ensure easy access to the occupational material lodged in 
the library. 


(tii) Disseminating Occupational Information. 


~ ‘There are two main objects of disseminating occupational 
information that have to be kept in view. _First, to broaden 
the horizon of the guardians and the pupils about the ever 
increasing complexity and variety of occupations emerging 
on the scene of independent India. The guardians need to 
be awakened to the dawning reality that college education is 
not essentially the passport for successful career. Tn fact, 
or most jobs college education is redundant and may even 
form a handicap as it fosters the development of an attitude 
of mind that is not in keeping with the types of activities and 
duties to be performed in the job. “The second object is to 
furnish the requisite information about the world of work 
needed for planning a suitable career. | (The guardians and 
pupils are to be made acquainted with the vario 
ments of ability, aptitude, 
knowledge 


ment of success and satisfaction therein, 
followin 


us require- 
temperamental characteristics, 


For these ends, the 
) 

1. Operating the occupational information library in the 

४ evening for the benefit of guardians.—Guardians are busy 

people and evening may be the only time they can spare for 

any engagement other than that connected with their earning. 

The school may select half dozen responsible students of 


each day. The six student: 
during the week. It may no 
material for home use. Read 
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be provi š 3 
5.5 oe hour or two in the school premises. This 
Cn ifficult specially in schools having electric 


\2. Introducing car is as . A 
for classes x era Ae ta “the ae ea aS Saas 
period may b h ° periods a week, one 
engagi y be set apart for this purpose. The teacher 
aa a the class is to talk about the details of a particular 
relat a and to encourage the pupils to discuss the matters ° 
pupils igs the same. He may also refer the more interested 
Saad a the related occupational literature lodged in the 
aire on library of the school. The duration of the talk 
ae i roughly, 20 to 25 minutes, so that the remaining 
eee e peog is spent on Co Such talks are of 
क se pe ue as they stimulate the individual pupils to give 
l chought to their existing occupational interests. 

create the occasion for the pupils to review those 
Vocational interests which have originated from the outer 
glamour attached to a job rather than from a serious consi- 
deration of its duties and responsibilities. The talks also 
help the development of new interests, more consistent with 
the pupil's abilities and attainments, by adding to his know- 
59 about vocations. In addition, they lend a direction to 
he pupil's academic pursuits as he comes to appreciate the 
Vocational implication of the courses that he is doing.) 

The career talks should be factual and presented in an 
easy language based mon vocabulary 
T the adolescent. 

erary flavour to the language or 7 
a expressions in order to ensure purity or refinement of the 
mes le. (Model career talks have been prepared by the Bursat, 
` specimen of which is given in Appendix IX. 
tio 3| Career Conference, Career Day and coe Bahiti 

n.—The school should organise career daya o7 उ of 
At convenient intervals. The programme” ah chewed A 
alks on diferent careers by persons sneoos una trial aren, 


hose career f the 86 d in an in 
eers. „I inistrative personnel of the local 


he techni 
the į # the administra : 
hnical or the a describe the type of job they. are 
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advancement for skilled workers well adjusted to the require- 
ments of the job, and so on.) Persons who made their entry 
in a threshold job and rose to peak positions, may narrate 
their inspiring experiences to the pupils and their guardians. 
{ The local Employment Exchange organisation may also be 
“requested to co-operate by talking about careers for school 
leavers, the employment market, ete. Social education 
organisers, the Block Development Officers, etc.. may be 
invited to talk about careers in the community development 
projects. In addition, orientation talks may be given by the 
teacher-counsellor, the school-counsellor operating within 
the region, and the counsellors from the State Bureau. The 
talks should deal with matters like the philosophy of guidance, 


the role of guidance in National Planning, the importance of. 


planning one’s career, the basic factors in correct planning, 
the significance and limitations of test ‘data, ete. Besides 
the career talks, the programme may include exhibition of 
career film-strips, career films, and guidance films, The film 
Strips are supplied free of cost to the school where guidance 
has been introduced. Career films may be obfained on loan 
from the State Bureau. The Extension Service Unit of the 
training colleges possesses a number of educational and 


Vocational guidance films, These may be loaned to the 
school on request. 


Exhibition of career literature, guidance and career 
charts and posters, may be an additional feature of the career 
day or week. The latter are also supplied to the school by 
the Central Bureau of Educational and Vocational Guidance, 
and by other agencies listed in Appendix X. The art teacher 
in the school may also improvise some diagrametic and 
graphic materials specially for the occasion, enlisting the co- 
operation of the amateur pupil artist of the school. 


Bulletin boards may also be used for the display of new 
occupational literature, relevant cuttings of newspapers, 
notices of stleo'ain for prevocational training courses. 
advertisement of job for school leavers, and so on. 


(iv) Assisting in Career Planning. 


This subject will be dealt with in Chapter VI, Guidance 
to School-Leavers. 


A 


CHAPTER IV. 


ORGANISATIONAL AND ADMINISTRATIVE RELATIONSHIPS OF THE 
SCHOOL GUIDANCE PROGRAMME. 


1. The role of the Headmaster or the Principal. 


> The Headmaster, or the Principal, has to function not 
oniy as an administrator but also as a leader. As such, it is 
very important for him to be informed about the underlying 
principles: and the essential features of any programme that is 
running in the school. To satisfy this requirement, discus- 
sion on educational and vocational guidance has been made a 
Necessary feature of the programmes of headmaster’s 
Conferences or seminars that are held from time to time m 
different parts of the State. But this is not enough. It is 
also expected of the Headmaster, or the Principal, to make a 
first-hand study of the literature on guidance so that he develops 
a background of knowledge necessary for him to assume the 
leadership in the implementation of the guidance programme. 


The teacher-counsellor should function as the assistant 
of the Headmaster, or Principal, also for the purposes 0 
administration of the guidance programme, as he has been 
doing so far as the administration of teaching or instructional 
Programme is concerned. In all miatters where a derisione 
to be taken, the sole authority should vest in the ar 
or Principal. For example, in matters of provisional o 


i il the diversified courses, the 
nen o cher-counsellor, on the basis 


recommendation made by the teaches र ; 
of the pupil data gathered and organised by Pee Fi 
Not influence the decision taken by the a a matter SE 
tincipal. The teacher-counsellor should, ee Fie ha 
Course, have no concern about this Eee on the 
accomplished his task by placing pertinent TiN" pupils in the 
abilities, interests and attainments of Te a teacher- 
lands of the Headmaster, or the P. Fr aa been able to 
Counsellor has done his job efficiently, if Soil and logically 
Marshal pertinent and reliable data about ea has to make, 
Mtegrate his findings into the sugges a a by the nature 
the fact that his recommendation 15 Contiene Nd 
and quality of the pupil's subsequent work 8 J 
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would influence even the most hard boiled Headmaster, or 
Principal, to take cognisance of the teacher-counsellor’s 
recommendation at the time of making a decision, 


‘What has been said about the teacher-counsellor in 
respect of his administrative relationship to the Headmaster, 
or Principal, should also hold for the school-counsellor. 
Neither has to function as an intruder in the school syster. 
This is possible only when he operates the guidance pro- 
gramme under the final administrative authority and leader- 
ship of the Principal or the Headmaster. 


2. The role of other teachers. ' 


Guidance and education are not separate processes. A 
successful teacher is the best guide of his pupils; he is ever 
helping the child in the unfoldment and growth of the latter's 
capacities. In getting the child across the learning experi- 
ences that the teacher works for, he is contributing to the 
optimal development of the child’s knowledge about the 
environment and of the skills needed by him for personally 
and socially effective utilization of the opportunities offered by 
the environment. Guidance too has been conceived as a type 
of learning experience to which the guidance seeker is exposed 
for a similar purpose. Every teacher then is a guidance 
worker and his contribution to the growth of the school 
guidance programme makes for his professional growth as a 
teacher as well. It is expected of every teacher, therefore, 
to equip himgelf with the knowledge and skill needed so that 
he might contribute his bit to the furtherance of the school 
guidance programme. It may not be possible now to provide 
a formal training to more than one teacher of a school, But 
it is contemplated that with the growth of the guidance 
movement in the State, regional units of the State Bureau 
will be functioning at least at the district level. In-service 
training of teachers would be the responsibility of these units. 
In the meantime, the school library is expected to provide 
sufficient reading materials on the subject of guidance to the 
Interested teachers; With an enriched theoretical back- 
ground and with the urge to accelerate their professional 
growth, most teachers of our schools will be amply qualified 
to lend a helping hand to the expansion of the school guidance 
programme. The personnel of the State Bureau has been 
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working to create in the teachers of our schools 
i an adequate 
ee andina of the philosophy and principles of Cuidar sa as 
Fe of the various aspects of the implementation of the 
EE ह as an integral part of the educational 
1 nformal discussions with the teachers of the sehool 
e method used to achieve this end. 


ae the responsibility of the teacher-counsellor, or the 
oan se oe to enlist the co-operation of all teachers of 
a ool. In fact, it is not possible to implement even the 
T fum programme without such co-operation. In gather- 
R Pupil data, the teacher-counsellor, or school-counsellor, 
mene depend upon the resources of individual teachers for 
Sime cape as of great significance In the guidance programme. 
ne y, for conducting career classes, organising guidance 
a ae? observing guidance day, and so on, much of the 

rden has to be shared by other teachers of the school, 


3. The role of the Managing Committee of the school and 
that of the local administrative machinery of the 


Education Department. 
The Managing Committee of the Schoo 


of the private ones, whatever its composition, 
chief agency in augmenting the resources of the school. 
The expansion of a school has always owed a great deal to the 
drive and beneficence of the Managing Committee. The 

Iso come to its own 


guidance organisation of the school can a ) 
only when it has the blessings of the Managing Committee. 


It is absolutely essential, therefore, for the guidance personnel 
of the school to strive for creating among the members of the 
Managing Committee an adequate understanding of and 
Interest in the school guidance programme. The Director 


of the State Bureau invariably requests the presence of the 
] at the time of his visit 


Tanaging Committee of the schoo | 
to the school. He has noted that informal discussion. of the 
ffect on the 


1, specially that 
has been the 


Programme invariably produces a highly salutary ९: a 
members of the Managing Committee and they are set to 
side for the conditions 


the school. 
in quite a 
1 has offered 


applying their mind and energ Rr 
conducive to the growth of th süvis of 


i schools that the c 
himself to find ways for reli 
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all teaching work so that the guidance programme may be 
more effectively implemented in the school. 


The educational administrative machinery of the school 
has also to play a very significant role. The days are gone 
when due to the paucity of the staff of the so called inspec- 
torate, majority of the schools were deprived of any exper! 
lead in the organisation and growth of the educational 
programme. The inspectorate functioned only to regulate 
the conduct of the schools and exercised its penal authority 
more often than used its mature wisdom and good counsel 
for the betterment of the school programme. With the 
re-organisation of the educational system, we find today a 
hierarchy of scores of highly qualified educational officers 
engaged in looking after not only the management of a school 
but also the details of its educational programme. It is hoped 
that under their care, the guidance service of a school will get 
an abiding strength and establish itself as an integral part of 
the school system. The State Government have agreed to 
our proposal to provide at the State Bureau an orientation 
Course in guidance for the benefit of all levels of education 
officers of the State who are functioning on regional or local 
basis, in different parts of the State. This course was 
proposed as a strong eagerness was noted in these officers lo 
be more systematically informed and enlightened about the 
details of the school guidance programme, 


`A. The Guidance Committee of the school, 
The formation of g 


ovement in the school. 


The composition of the guidance Committee should be :--- 
(1) President.—The Headmaster, or Principal, of the 
school, or an enthusiastic and resourceful member of the 


Managing Committee, should be the President of the 
Guidance Committee, 


; or Principal, 19 
always expected.to-~dkercise hi i i 


ing Committee as the President of the School Guidance 
Committee. The Headmaster, or Principal, should himself, 
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ery act as a memjber. Since the real leadership of 
h y school programme rests in him, it is immaterial whether 
e acts as the President of the Guidance Committee or net. 


(2) Secretary.—The Teacher-Counsellor, or the school 

0 should be the Secretary of the Committee. His 

ee duties as such will be to prepare the agenda for a meet- 

S» to write out the proceeding, of the meeting, and to 

present the report of the previous meeting pointing out the 

actions taken on important decisions that were made at the 
previous meeting. 


(3) Members:—Other teachers of the school who 
volunteer their co-operation in the administration of the 
guidance programme of the school and one or two interested 
ne active members of the Managing Committee should be 

Ae members of the Guidance Committee. In addition, the 
Youth En ployment Officer of the Vocational Guidance Unit 
of the Regional Employment Exchange, wherever such units 
exist, should also be requested to serve on the Committee. It 
Will be gratifying to know that the State Director of National 
Employment Service has issued his directive to all Vocational 
Guidance Officers to extend their fullest co-operation in the 


guidance programme of a school. 


The size of the Guidance Committee should, ordinarily, 
range from nine to eleven members, including the President 
and the Secretary. The function of the Guidance Com- ` 
mittee would be to find ways and means for the effective 


administration of guidance in the school, for the gradual 
€xpansion of the school guidance programme and for BH, 
menting funds and other resources of the school so that ४ 


1 i r an 
guiqan tablishment of the school is put on stronge 
ce establishime we I o 


Stronger footi Tbe ९ ittee should also 

ger footing. be Commi ; Y a 

ay-to- Hog hool guidance programme anu 
o-day progress of the school है a हज अगर 


shoul z t 
d engage from time to "me in 7 
anan छ्छ्‌ he 
activities of its members as well as m the assessment of ` 


६ i the 
&round covered by the idance service © 3 
School in its diverse sa It will pe the ater a रख 
Counsellor to keep the Committee informed abou oy De Gal 
day requirements of the guidance programme in all € 
etails, 
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5. Parent-teacher Association. 


The guidance worker of the school should take the Ten 
part in making the parent-teacher association, where A 
already exists, a living and effective organisation, Where ६ 
association does not exist, step should be taken to form the 
association. The parents should be specially age the 
association meetings to discuss about the school काल 
the special requirements of ability, aptitudes, interests a 
family circumstances for progress with the several en 
groups, and the openings related to them, both educational 
and, vocational. “They should be told about matters o 
special significance in career planning, significant trends in 
the employment market, parents' part in shaping the future 
growth and career of their children, and so on. The 
opportunity may be utilized also for discussing the value of 
educational and yocational guidance, the need for expanding 
the guidance services of the school, the financial aspects of 
the expansion, ways and means of meeting the cost of the 
expansion, and so on. The parents or guardians constitute 
the public and the full growth of any constructive programme 
of the school should depend in a progressive society mainly 
on the co-operation of the public. What is needed is to arouse 
public interest in the programme by creating an under- 
standing of the real purpose of the programme. 


The occasional conference of teachers 
would also enable the teacher 
contact with the guardians. 

a pupil’s home whenever a ne 
advising a parent in the course 
special problem, Though it h 
personal guidance, which we are going to discuss in the 
following chapter, does not ordinarily come within the res- 
ponsibility of a teacher-counsellor, the Headmaster, or 
Principal, of a school, being a leader of the guidance pro- 


im expected to provide all possible 
conditions that contribute to the 


and parents 
-counsellor to develop personal 
This may facilitate his visit to 
ed is felt for interviewing or 
of helping the pupil with his 
as been suggested earlier thal 
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evidence by the Headmaster, or Prineipal, in providing any 
special facilities that the teacher-counsellor might request. 
Similarly, he may require some books and journals in order 
to enrich his theoretical background. He may ask for some 
guidance tools not included in the equipment ordinarily 
placed at his disposal, the use of a room, or some furniture 
during the non-working hours of the school for attending to 
cases specially invited by himi. 


CHAPTER V. 
PERSONAL GUIDANCE. 
Types and nature of personal problems. 


All problems of pupils, other than the directly educa- 
tional and vocational problems, belong to the category of 
personal problems. They are so called because they are 
not connected with the immediate or ultimate educationat 
or vocational goal of an individual. Nevertheless, personal 
. problems may and do interfere with these goals by aflecting 


the ‘individual's educational or vocational plans and 
adjustment. 


For practical Purposes, personal problems may be 
divided into four classes : (1) those related to the physical 
health and the physical growth of the pupil; (2) those 
affecting the pupil's relationships in his family; (3) those 


The pupil may be suffering 
ficiency. He may be one- 
sion. He may be abnormally 
fat. His physical growth may be retarded. He may have 


in voice, pimples on the face, ossi 


hatred and hostility for this or that 
He may be distrustful of a step- 


y experience diffculty 
complex of relationships 
of the school or the community. 
conomically superior groups ० 
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bopis In the school. Finding himself ‘different’ froin 
eo in the school, he may withdraw from all social con- 
distrn, a His ble behaviour may have the mark of social 
a आम Attitudes of contempt and hostility toward others 

ay Inciine him to destructive activities and aggression on 
other pupils, Ra 


a Emotional problems.—The pupil may be overwhelmed 
y feelings of inferiority. He may be comforted by an 
exaggerated sense of his ‘superior talent’ or ‘umiivalied 
Jeonplistment He may have little or no reliance i 

hself and may be assailed by pessimism and despondency. 
hic may be over-confident and incorrigibly optimistic in all 

s undertakings. He may be overpowered by the emotions 


Í anger or fear. He may hold on to emotional ties that 
are characteristic of a younger age. His reactions to 


emotional situations may be ‘childish’ and immature, not in 
keeping with his physical or intellectual growth. He may 
easily slip into moods and temper, and lose his emotiona? 
Poise on slightest provocation. 


__ In the final analysis, personal problems of pupils are the 
difficulties that they encounter in adjusting to their basic 
needs. Broadly speaking, these needs can be put under. 
three heads: (1) Physical needs, (2) Social needs, (3) Ego 


heeds, The physical needs are those for food, water, 


Oxygen, elimination of waste products from the body, shetter, 
al health and even the very 


activity and rest. ‘Lhe physic 1 3 
existence of an individual depend upon the satisfaction of 


‘Nese needs. 


The social needs are the need for 
Stoup, the need for being accepted by 1 
Reed for getting recognition, approval and respect from the 
group. Social. acceptance and social approval very largely 
depend, in the case of the child, on behaving in accordance 
With the rules, mores and customs observed in the joe 
le correlative urge for social conformity, that is, adop =a 
the family attitudes, manners and modes of behaviour, 8 3० 
“comes an important ne2d of the youngster. 
ones ith the process of a ied th 
of 15 to or self as distinct rom others. 

the self is charged with a feeling of persona 


belonging to one’s own 
the group, and the 


e consciousness of 
The consciousness 
1 worth and 
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value. The need for the enhancement of personal worth, 
for the inflation of ihe ego, for the realisation of personal 
dignity and the heightening of self-esteem, constitutes the 
ego need of the individual. 


Inextricably related to the needs for recognition and 
personal worth is the need for success and achievement. 
In the beginning, academic success has a social significance 
for the pupil. It brings him the love and regard of 
his family and raises him in the esteem of his teachers and 
class mates. Gradually, success comes to: be more strongly 
associated with his personal goals and aspirations an 
becomes the major source for the satisfaction of the ego 
needs of the individual. 


When the satisfaction of a need is delayed, a state of 
tension is set up, one experiences a ‘taut’ feeling overtaking 
the whole organism, similar to the tension that is created 12 
the string of a bow when the string is strongly pulled. The 
tension produces dissatisfaction, a feeling of discomfort, 
disquiet, and insecurity. The person concerned is said tO 
be in difficulty, to be confronting a problem. ‘The situation 
is described as one ‘getting on the nerves’, a situation of 
«stress and strain. 


Needs may be blocked by an obstacle, that is, an object 
or situation in the individual’s environment that prevents the 
satisfaction of the need. In other cases, there may be 
personal handicap, defect or deficiency that obstructs the 
satisfaction of the need. A child’s need for love and re- 
cognition may be thwarted by a step-parent, by overly strict 
home discipline, by an over-critical and unsympathetic 
teacher. Feelings of rejection, humiliation distrust; 
jealously and hostility may colour the child’s attitude and 
behaviour toward other persons. Or, his weak limb, his 
impaired hearing, his defective speech, his poor intellect may 
offer him little chance of realising his worth and experiencing 
Success In competitive pursuits. Feelings of fear, despoD- 
dency, self-confempt and inferiority may keep him in a state 
of worry and anxiety. 


: s s may also be blocked by conflict. Incompatible 
urges, antagonistic cravings, and incongruous demands nay 
create a deadlock for the individual, a state of impasse®" 


x 
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eet home discipline may incline a child both to 
child an reject a, family standard or a moral injunction. A 
mr oH scolded for stealing the father’s hard earned 
che, ठ 5 admired for stealing fruits from' a neighbouring 
anil b a s himself at a cross road of personal conduct 
tex e ced learned to suppress one urge and to gratify the 
Bede. a e child’s need for social conformity may receive 
ruthie: 4 hock when a loving teacher idolises the virtue of 
ah + ess and an affectionate parent seldom speaks the 
Gili his friends and neighbours. A child may encounter 
cid Bs pane ‘between the beliefs and attitudes, manners 
meighbo a applauded in his home and those extolled in the 
Bete hi ood. The need for belonging to the home may 
त te Mn family अ _ The need for 
fine म group may incline him toward the 

There may be conflicts between the pupil's dependence and 
reliance upon the parents and the increasing need to develop 
Mature self-dependence and self-reliance. There may be con- 
flict between the parent’s plan and aspiration for the pupil 
and those of the pupil himself. 


di The blocking of a need sets up tensi 
preset to be allowed to continue. Tt affects the normal 
outine adjustment of the individual which may. have far 
Teaching consequences for his physical and mental health. A 


Person who is in a state of tension may lose his appetite, 
Cvertax his bodily and mental energy, lapse into a state of 
i itated from performing 


es exhaustion, and may be Incapac yer 
ny action, Reduction of tension restores the equipolse and 
Tanquility of the organism. Tt produces a feeling of well 
eing, of security, of adjustment. 


on which is much too, 


When a need is thwarted by an obstacle, a direct attack 
` Ou the problem with added effort and improved yesources May 
bring about the desired result; the difficulty is overcome an 
le tension is reduced. When the resources are inadequate 
and limited, one waits for the acquisition of more adequate 
and increased resources. Much of these resources are 
Personal resources of the individual. | That is, they do not 
‘omprise material possessions, like objects and belongings, or 
honey and wealth that give the power fo buy objects and 
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š Ee n tts 
belongings. They comprise the individual’s personal gi 
of s. and talent, knowledge and skill. oe P 
formal process of the training of mind and body Bue, Eo 
requisite learning experiences to the growing child so a nal 
may be able to supplement and replenish ee PSs 
resources. Educational Guidance as a complemen i aad 
educative process mhkes for the opportunity to explore ‘he 
discover one’s abilities and talents. Both prepare ait 
individual to adjust to life’s problems and difficulties. aia 
education and sane guidance prepare the individual to E 
through socially acceptable ana constructive activities. 4 
contribute to the formation of the desired attitude of A n , 
the development of a philosophy of life that is impregna nf 
with the ideals of service and sacrifice, and the CT a 
of patterns of habits and behaviour that are conducive 
social and personal well being. 


When the resources of an individual are poor, or er 
lack of courage and self-reliance, the adjustment to a difficu a 
cannot be directly secured. Recourse has to be taken 
special mechanism of adjustment. The most common 
mechanism is that of compensation. A pupil may have & 
sense of awkwardness, or being ‘different’? on account of 
‘abnormal tallness or shortness, thinness or obesity. He 
may feel ‘small’ in the class on account of stammering or a 
hoarse voize. He may feel ‘cut off’ from other pupils who 
There may be so 


and difficulties under 
which a pupil may be labouring, 


self-pride, they starve his craving for 


mural life of the school. 
of these needs gets inten 


ment. The over-achiever who finds litt 


: 5 ; 16 
_act of pre-occupation with his academ 
pursuit, is compensating for hi 


in other areas. Similarly a 
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recognition in hi 
apas a re ee 
regain his | » Musio,, arb 660 drama, Aes yinga 
fields is lost esteem and value through distinction in these 
ae n pupil may satisfy his need for social belongingness, 
moter ae and success by identification with other persons . 
ih or their startling achievements in a particular field, 
ae an institution held high in public esteem, or with a 
ae or association marked out for its distinguished member- 
Faik or lofty ideals. The tension aroused by personal failure 
7 or anticipated, may be reduced by the comforting sense 
X one’s high and noble ancestry, by the feeling of pride in 
SN 8 alma mater, or by the consciousness of one’s privileged 
Be bership of an august body. Since a constructive activity 
21 socially acceptable character alone brings the tangible and 
teal satisfaction to one’s needs, identification as a pattern of 
adjustment to difñculties hampers both personal and social 
efficiency. There are pupils who reduce the tension resulting 
from failure in the academic field by collecting photographs of 
men of learning, by mimicking the gait and mannerisms of 
They slacken their striving for 


renowned scholars, etc. 
tive activities related 


Success in studies, or in other construc 
to their abilities and talents. : 
Pupils who groan under the stern discipline of an over- 
bearing parent, take to acts of aggression in School for 
reducing the accumulated tension. They are children who 
are disturbed at home by feelings of rejection and insecurity, 
Who cannot dare to retaliate for the intolerance shown t 
heir urges and desires, who cannot rebel against the rel 
tules and insipid standards imposed by their elders, Suc 
Children reduce the tension by bullying weaker and younger 
Pupils, by destroying the school property and pen 
other acts of defiance and indiscipline. ‘They may sha sens 
heir feeling of rejection at home by resorting to Ee “š 
ischiefs in the class room that push fhem into the centr 


SYery body's attention. ! a E 
i ntmen 
to their rese: stubbornness 


Som ils give ve 
e pupils give ven tm 
a tae tudes of negativism, | 

inion, reject every 


and anger by 


assumin Fi i 
g the passive atti 
ad sulkin Th tradict every op! y 
3 ess, ey contra Heat Tagues The 
Vice, b mentative about trivial issues. 
ecome argu 17 Ban. 
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get impervious to reason, show obstinacy and sullenness, and 
“some time regress into temper-tantrums. 


Aggression in pupils may not necessarily take overt form 
of expression. It may be manifested in attitudes and 
feelings of hatred, contempt and hostility. Sometimes theset 
. feelings may be generalised. ‘The individual loses all faith 
in society and all trust in social justice. He may be 
consuming all his energy in planning ways of retaliation and 
revenge against society. In extreme cases, he may gratify 
bis aggressive feelings through imaginative activities and 
lose all contact with reality. «४ $; 


Often the obstacle to the satisfaction of a need produces 
a deep sense of frustration and failure in the child, He is 
repulsed back in a state of utter helplessness, He with- 
draws from the difficulties and is thus spared the shock to. 
his sense of power and personal security. In other cases, 
repeated experiences of rejection by his immediate social 
group lead him to withdraw from social contacts. ‘he 
child becomes a recluse. In either case the child adjusts to 
difficulty not by overcoming it, but by avoiding the situation. 
Some pupils may develop avoidance as a usual pattern cf 
adjustment to difficulties. They become timid, ineffective, 
and inefficient persons as adults; their constructive func- 
tions have meagre chance to mature on account of inexercise. 
‘They cannot cope with any difficulty and in extreme cases 


become completely incapacitated from discharging any 
responsibility, 


One form of avoidance of a real 
reduction of tension arising therefrom 
world of imagination and make-believe, A pupil using this 
mechanism achieves fantastic gratification of his denied 
wishes and impulses. Failing to accomplish a result on the 
plane of reality, he satisfies his self-esteem by building castles 
in the air. Such pupils develop a habit of mind-wandering; 
they get readily absent-minded in the class, and find 1 
difficult to concentrate on the task in hand. ” 


difficulty and of 
is to escape in the 


The imaginative satisfaction of one’s needs and impulses 
may also be described as regression. The pre-school chil 
only gradually develops the capacity to distinguish betwee? 
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eat peab He gratifies many of his drives and 
Bat with 4 rough imagined activities in unreal situations. 
foto ex Ë tie poren of growth, he comes to seek more and 
fenis to E x n in the real world. Tf a school pupil usually 
CTS ae ic gratification of his needs, he is reverting to 
८ E Justment characteristic of a pre-school child. He 
ndad to res ese in his behayiour. _Similarly, when a pupil's 
ee assert his individuality and achieve self-dependence is 
es d by the unbending attitude and coercive influence of 
ent or an ununderstanding teacher, the pupil feels 
š secure, He adjusts by regressing to complete dependence 
peon the parents:or other elders. His progress to maturity 
8 retarded, 

a In other cases a pupil avoids a difficulty not only by 
i ively withdrawing from the scene, but also by withdraw- 
ng its memory from his consciousness. This is called 
repression. ‘This mode of disposing of a difficulty is 
apparently very effective as some times the injury to one’s 
self-esteem, the prick to one’s sense of personal value and 
dignity, may linger in one’s memory and keep the tension 
on. In such emergency, nature’s only device is repression, 
the out-purging of all related thoughts and feelings from 
Consciousness. But the repressed need remains acute in the 
unconscious and adds up strength as it gets out of the ` 
conscious control of the individual. It exerts its influence 
upon the individual’s behaviour without the latter being 
aware of this influence. This has been called unconscious 
Motivation. A person may be behaving in a manner with- 
ut knowing why he is behaving that way. He may be 
entertaining feelings and attitudes without being able to 
account for them, Some time he may confess to his हाट 
of the causes of his behiviour, but this agan. makes him 
ee] inept and awkward and he rationalises his behaviour. 

e explains his behaviour by attributing a motive to af 

Which ig not the real one. A pupil may drop out of the 
School because of his poor ability and rationlise that ie 
i ‘mosphere of the school was too bad for him or that he a 
9 put up with undesirable associates—the very common 


e 
Vice of ‘grapes are sour’. 


h Tn other cases, a person may jus 
olding some one else responsible for it. 


tify his behaviour by 
He uses another 
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face saving device, called projection. Pupils exhibit ® 
common tendency to blame others for their faults. They 
perceive their image in the mirror of others. Sometimes this 
may be a conscious defence for their ‘misdeeds’; but very 
often they are ignorant of possessing the impulse themselves, 
and attribute it to others. A pupil may have hostile feelings 
against a teacher, but instead of owing it, he may perceive 
hostility in the indifferent behaviour of the teacher. When 
the teacher admires a classmate in the presence of the pupil, 
he thinks that the teacher is really seeking to insult him 


rather than giving the other pupil his due. 


These face-saying devices are also called defence 
mechanisms. They protect the individual against the threat 
to his self-esteem and his personal security. Another 
defence mechanism may also be used by pupils in thelr 
effort to hide their own weaknesses and shortcomings. This 
is called reaction-formation. A pupil may be unduly res- 
pectful to a teacher or he may be excessively obedient to 
him. This may sometimes put him at odds with his class- 
mates, who suspect his behaviour for flattery. Actually he 
may not be seeking any favour. from the teacher. Hoe is 
simply striving to cover up the deep rooted attitudes of 
defiance and hostility against an overbearing parent that 
have been carried over into the school situation, His 
reaction is his defence against the feelings of guilt and shame 
that his unacceptable impulses create in him. He is trying 
to swallow a bitter pill with sugar coatings. 


Every individual must have problems. Every one has 
to put up with failures. Every one has limitations, defects" 


shortcomings, Every one has to face difficulties, obstacles, 
and conflicts. 


can be won. But satisfactory ad 
recognising one’s limitations, a 


prudent to strike and win ay 
to surrender and avert 


‘te 
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‘There can be no better measure of th i 
per S the maturity of a 
te Ae of the strength of his ego than the degree ea Anak 
ea e to put up with his limitations, live with his own 
Tama ee and own his own mistakes. Resignation is the 
Š , to this mode of adjustment to difficulties, As 
Bina nism of tension-reduction, resignation is an attitude 
भक and behaviour that goes into the qualities of tolerance, 
AA ude and forbearance idolised in saints and philosophers 
Een east. It has also to be recognised as a part of normal 
ies oi to the. day-to-day practical situations of life. But 
all a s ion loses its desirable colour when if sinks into an 
ea nd attitude of passivity and sufference. As a desirable 
लिए resignation in one situation should provide the 
ae for positive action in another situation. Resigna- 
it, ould amount to the objective acceptance of one’s own 
obj ations and of the oddities of one’s life, balanced by an 
jective appreciation of one’s assets and strengths and of 
e opportunities for constructive action offered by one’s 
environment. 


The aim of Personal Guidance, 


The aim of personal guidance is not to formulate and , 
Prescribe the solution for the personal problems of a pupil. 
i is not to advise him to answer his difficulty in this or that 
Way. It is not to make him aware of the do’s and dont’s, 


of the norms and standards prevalent in his surroundings. Tt 
1S not to persuade him to modify his habits, to strengthen his 
Tt is not to hold to his view 


: N ìll, to exercise self-control. i 
e deeds of men of eminence and glory for emulation, and 

Practice. The aim of personal guidance is to develop in the 

Pupil self-understanding and self-insight, self-acceptance ani 
elt-directiveness, 


obi As the individual lives and 
whieh anq pons, wa es 

e is able to understand hi i I 
s carries some notion about himself, and abou aie 
a tsons, objects and situations surrounding him. His n oi 
the ut himself constitute his self-concept. His notions ie 
indi environment constitute his concept of reality. T s 
ividual’s self-concept, his notions about his abilities an 


environment of 
possible only 
also. Every 


acts in an © 
derstanding 18 
s environment 
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aptitudes, his feelings and attitudes, his thoughts and aspira- | 
tions, his habits and conduct may be different from what they 0 ४ 
appear to a detached observer, or what is discovered trom as 
cool, unbiased and critical analysis of his behaviour. T 
individual may be worrying over a problem! which does a 
constitute his real difficulty. He may be conscious Oly de 
defect that is not genuine. He may be aware of an अ 
and feeling contrary to his real urges and inclinations. E 
may be unduly consuming his energy for a goal that r 
beyond the reach of his ability and power. He may hay I 
impressions of his habits and behaviour very different iro 
what they really are. His concept of reality, of the wae 

of object’s and persons he has to deal with, may be equally | 
distorted and illusory. He may be perceiving attitudes on Š 
feelings in others that do not really exist. He may P b 
attributing designs and motives to others very different ron 
what they really are. He may be perceiving certat 


influences others exert on his behaviour in the absence O 
such influences, 


The erroneous concepts the individual has constructed 
about his self and about the outer reality of things aD! 
persons, stand in his way of achieving self-understanding. He 
has to be specially assisted in giving a free expression to the 
feelings and attitudes that he holds about himself and abou 
the world of things and persons. Perhaps, his thought hs 
never dwelt over these feelings an l 
objectively so that their inconsistencies and incongruitie? 


could come to light. His real feelings and attitudes, 


thoughts and aspirations, urges and inclinations hav? 
remained su 


ppressed as their communication to others 
brought him upbraiding and contempt, disapproval and re 
tion, humiliation and disrespect. They have offended bn 
sense of personal integrity and value too, and created in by 
feelings of guilt and shame, disgust and loathing, ansiot 
and worry. These feelings have prevented him fron, 
beholding his real thoughts 

special courage and strength. Given the courage 


strength, he would be able to see the attitudes and feeling 
about himself and about reality in t 
develop pelt insight. His perceptions of himself an 
others will be altered and he will achieve right § 
understanding, 


d attitudes coolly an 


and aspirations. He n 


heir true light. He hol 


olf” 
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dk a) >) . 

जा a aim of personal guidance is not only self-under- 
ea rani but also self-acceptance. The object is not only to 
le an lg of the true facts about oneself and about 
asas The owning of these facts without any restraint or 
oe ation is equally important; the understanding has not 
sa e only intellectual, but also emotional. A person may be 
sim to see the inconsistency between his attitudes and feel- 

gs, but this knowledge may not be fitted into his self- 
concept as it is repellent to him. Real self-insight creates 
self-acceptance which presupposes ® reorganisation of the 
self-concept. „A pupil might discover that his I. Q. does 
par promise startling achievement in the academic field. But 
he may be emotionally unprepared to accept this fact as it 18 
oe of harmony with his dominant attitudes and urges, his 

oughts and beliefs, his ideals and values that form the warp 
and woof of his self-concept. The aim of personal guidance 
is, thus, not only to create rational understanding an 
logical conviction, but to push the conviction deeper so that 
it gets welded into 


the basic stirrings of the individual’s life 
and being. 


Once self-understanding and self-acceptance have been 
te the significance 


achieved, the individual is able to apprecia 
that his attitudes and behaviour have for him. He comes to 
blems and difficulties really are and how inept 


t to them has been. A pupil who resorts to 
i te for his feeling of 


it brings him the realisation 
of his personal esteem and the satisfaction of his urge. for 
domination and power: But when he looks at his behaviour 
coolly and balances the gain it brings him against the loss in 

tion, he comes to see his behaviour 


social esteem and approba 
in a new light. Tt’s futility ang worthlessness DoS 
o consider alter- 


his adjustmen 
ageressive beh 
rejection at home does 


evident to him. He develops & rea ) S aa 
native modes of behaviour, the various possibilities of achiev- 
socially desirable activities. e is 

nswer to 


ing distinction through 

prepared to work out ® solution of his Pro ee cid 
his difficulty, which is expected to bring personal FO sitive 
produce social acceptance: He plans a couse bl a ú 
action, a line of constructive attack on the problem, ant 
makes the decision tO implement the pian. Tho 
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personal guidance is, thus, not only to create self-understand- 
ing and self-acceptance but to develop in the individual also 
the capacity to mobilise his own resources and to assume the 
responsibility for solving his own problems. The aim of 
personal guidance is to develop the capacity for mature self- 
directiveness and self-guidance, 

€ * 

The counselling Interview. 

Personal guidance is the Most exacting and difficult 
assignment of the school-counsellor. It requires a background 
of knowledge and skill, of training and experience, which the 
average school guidance worker is not expected to possess- 
Above all, personal guidance makes a special demand of 
skill in the technique of counselling interview. 


The counselling interview is a face-to-face relationship 
between the counsellor and the pupil, governed by the sole 
purpose of working out a solution of the pupil's problem. 
Both partners in the counselling relationship, the counsellor 
and the pupil, are working co-operatively for an identical 
goal in an identical situation, namely, the counselling situa- 
tion. Both are aiming at the same result. The success of 
the joint undertaking is in a very large measure dependent 
upon the degree of mutual trust and confidence characterising 
the counselling relationship. The counsellor should trusi that 
the pupil is really handicapped by his problem and needs help. 
He should also have faith in the pupil’s capacity to build up 
his resources and solve hig problem in a congenial atmosphere. 
The pupil should trust that the counsellor is genuinely 
Interested in him and really desires to help him. He should 
also have faith in the counsellor’s competency to kelp him. 
The mutual trust and confidence, when satisfactorily worked 
up hy the counsellor, is likely Y 
. This in its tum, would 
freedom from restrain and 
reserva resistances and release the 
inhibitions that have prevented him from gaining self-under- 
standing and from making use of his personal resources in 
overcoming his difficulty. The atmosphere of cordiality and 
friendliness, of warmth and responsiveness, resulting from 
cee trust and confideace, has been termed ‘rapport’. 
ne Initial task of the counsellor is to build up the ‘rapport’ - 
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Tf he suce i 
cceeds in doing thi ; 
counselling interview is percent of the success of the 


The counsellor’s abili 

Bind an ellor’s ability to build up rapport wi 

beh ae Pee maintain it through out the 2 ee Me 

Cio pon a number of factors. . The most vital fact x 
that concern the counsellor's own personality. sK 


The counsell i 

a: or himself j 

तो must be a well-adjust i 

of i, = problems. | So has the ae “dee wath 

Counsellor se strewn _ with difficulties. A well adjusted 
ould be able to live with his problems. He 


would 
rs] 4 gol to work for the solution of his own problems. 
most for this purpose upon his personal resources. 
He would be 


He w 

eee tn tae ares of his own limitations. 

Ponsibility efea and failure. He would acce t res- 

A G aor his conduct and would be prepared P oe 

a ante e would have the capacity for self-objectification 

Ordina] at his life’s problems without losing self-poise- 

Foul ily, he would not be swayed by emotions; reason 
d be bis principal guide. , 

oft The counsellor must have respect 

st have faith in the intrinsic wor 

Ta pr ner young or old, rich or poor, educated or 

eae ed, cultured or uncultured. He should have & 

aa sk interest in other persons, and should unhesitatingly 

and pl ers when he can. His manners should be attractive 
pleasing and his disposition should be gentle and kindly. 


6 g ] 
3 should not be talkative, but should neither be unduly 
He must possess an indefinite capacity 


atient with other’s talking. 
et in using his tongue. 
a reputation for being 
He should be 
and should be known for his 
canin dealings. He should have uo 
gs for party politics and should have nọ alignment with: 
unately a regular Feature of many 
He should have & loyalty to his job as 
ould constitute his predominant 
a counsellor 


that he performs as 
thereby should bring him 


for the individual 
th of every individual, 


our schools. 


foun, 
ing celor, and his job shi 


personal satisfaction. His professional growth and com- 
petency as a counsellor should be his main ideal, to which 
this other goals and interests should be integrated. 


The counsellor should have no pretensions about himself 
‘and his speech and manners should never create an impres- 
‘sion of imposing upon others. He should always mind his 
own business and should never poke his nose in otlver's 
affairs. At the same time, he should be ungrudingly willing 
to extend the assistance he is capable of when and as long 85 
the assistance is sought for. He should never get personally 
involved in other's problems and should guard himsel 
against satisfying his own needs and urges while helping 
others with adjustment to their needs. While dealing w! 
others’ problems, he should be objective in his outlook Aan 
should never be inquisitive about other’s private affairs. When 
the latter are disclosed to him, he should remain unaffected bY 
their emotional overtones; he should be able to attend t0 
them with interest but without any emotional reverberation: 
He should have strong disinclination for scandal-mongering: 

The counsellor should be able to resist the very common 


temptation pass judgment and to express uncalied for 
opinion. s attitude, while listening to others’ narration 


of their affairs, should generally be non-judgmental and 


° non-evaluative. He should be tolerant of other’s views ani 
opinions, standards and values. He should be eager to 
understand the other man’s point-of-view and should’ be able 
to perceive his attitudes and behaviour from! his frame of 
reference. He should be ever ready to concede to the other 
person his right to differ; he should generally avoid argu 


ments for pressing his points and should have an implic! 
faith in the old adage :— 


A man convinced against his will, 
Is of the same opinion still. 


In his speech and behaviour, the counsellor should 
always prove to be worthy of the confidence others place E 
him. Many of ‘as have an irresistable tendency to divulge 

others any secret that has been passed on to us. This 817९ 
us an air of importance. Most of us, for this reason! 
generally betray the confidence that somebody places in Y; 
The counsellor must always guard himself against thi 
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tendency. : 
हि हवा a net he must, view it as a crime against his 
‘of the G : olation of professional ethics, an infringement 
established of professional conduct. Once the ‘rapport? is 
OF telina? the pupil will make a free and frank expression 
Ansel? x attitudes, commissions and omissions made by 
es y otber which he should never disclose before 
confide S r. he counsellor must keep all that in strict 
ossible oe Unless he is able to do this, it would not be 
ees or him to maintain the rapport. And once it is 
self no that the counsellor does not keep strictly to him- 
fect terer is confided in himi, it would be extremely 
he on r such a counsellor ever to establish the rapport. 
AnH om should develop a habit of reminding himself 
AA cret that nee been passed on to him only when he is 
of ee to refer his thought to it either for the purpose 
ae er anding the pupil's problems or for understanding 
tor er pupil’s problem by drawing a parallel. The counsel- 
th may sometime require to consult a colleague when he finds 
at his own resources are not enough. He may discuss the 
pupil’s problem with the colleague and may have to place all 
facts before the latter, But if it is only a matter of consul- 
eg and not referal to another counsellor or to a psycho- 
ad the counsellor might not disclose the identity of the 
pupil and thus safeguard the confidence that the pupil has 


placed in him. 
physical setting 


ts also of the 
success. 


There are certain aspec 
of the counselling interview that contribute to its 
ne interview should not be _held in a crowded Po in a crowded place. 

important consideration, There should 

try is prohibited while the inter- 
A placard saying ‘No Admission” or 

Il serve the purpose. The placard may be 
Care should, thus, be 


BONE when the interview is over. 
taken to prevent any interruption with the progress of the 
interview. The location of the room should be in ® quite 
Portion of the school puilding so that 19 disturbing noise 15 
coming while the interview is going ०7 ‘The furniture of 
the room should be simple ut comfortable, consisting of a 
Small table and two oF three chairs. The table should be 
kept neat and not littered with files or books. In addition, 
book racks and almirahs in the 


here mi š 
ere mjay be one or two 


View i : 
Tht is going on., 
terview on’, Wl 
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room; the room should not give the impression of being 
crammed with articles. The walls should not be covered 
over with charts, posters, paintings and photographs. A few 
of these may be dispersed here and there to add to the 


elegance of the room. The room should bear a pleasant ang 
tidy look. I 


Most important than its physical setting, is ad 
psychological atmosphere of the counselling interview, The 
atmosphere has been well describe 
The gestures and manners of the counsellor; the statements 
and remarks made by him, 
in the pupil a feeling of rela 
and thus reduce the tension within him. 
should create such an atmosphere that a spo 
arises within the pupil that h 
freedom to unburden himself 
inclinations, his desires and wish 
without any fear of courting 
humiliation ‘and contempt. The atmosphere should be free 
from pressure, restraint, or coercion. During the interview, 
the counsellor should show courtesy and respect to the pupil. 
friendly manner and with a smiling face. 
the pupil the seat meant for him and 


annoyance and criticism, 


his problem. He should attentively 
talk without interruption 
interest in the 
nodding his hea 


s , pupil be able to give free and frank 
expression to thé feelings and attitudes 


himself and regarding others, 
ance of the same in the counsellor, and finding no decline 
n the Counsellor’s interest in th 

the pupil would be able to unb 


x 


| 


w , 


कक j 
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and aspirations, all attitudes and feelings, which he has 
कि bem hiding for fear of social SE and disappro- 

ee he attitudes aan inclinations, the thoughts and ` 
A x will also be relieved of much of the feelings of guilt 
B Pp asa T and worry, with which they have been 
fo-own eee ee ae which the pupil was not able 
‘he The amateur counsellor who lacks mastery in handling 
ES counselling situation would be amply rewarded in his 
if $ endeavours to develop the needed skill and competency 
i e could succeed in creating the permissive atmosphere of 
“let oan Hina interview. Providing the condition for 
ic ng the steam off’’, for enabling the pupil to talk about 
a difficulties in a spontaneous, free, and unrestrained 
n anner, and to unburden himself of the weight of pent-up 
eelings and emotions, the counsellor will notice in the pupil 
clear signs of relief and satisfaction with the counselling 


Process. This will encourage the counsellor to work more 
enthusiastically for his professional growth and competency 
dually building up his reputa- 


and would also help him in gra 

tion and prestige as a counsellor. He should always remind 
himself that he is working in a field where competency 
results more from enlightened practice than mete acquaint- 
ance with the related literature. He should be particularly 
coneerned about developing the habits and attitudes mən 
tioned earlier in this chapter. He should subject himsel, 
from time to time, to an objective self-analysis, discover his 
deficiencies and drawbacks, and, inspired by an everlasting 
desire to grow and develop as a counsellor, he should make 
constructive efforts to overcome his defects and limitations. 
At the same time, he should be ever enriching his academic 
background by keeping in touch with the literature 0a 


counselling and the related disciplines. 


Details about the counselling techniques, 
4 being given m 


the steps of the 
this handbook. 


“connselli 
T ing process, etc., are no k 5 
} : books on t 
hey ar 1 ibed in the numerous text books 
y are well described ‘gounsellor is made 
as 


A trained school r ri 

Js in the course of his training. 
on rene will show (Appendix T). 
refer to some of the books listed 


“Counselling interview. 

aa with these det 

0 erence to our training PTO 

a th, interested readers May re 
6 end. (Appendix XX). 
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The opportunity that the counselling interview provides 
- to the pupil to dwell upon his thoughts and feelings, his 

desires and longings. his ideas about himself and about 
others, in the presence of an attentive, interested and 
sympathetic listener, will enable the pupil to see himself and 
his attitudes and behaviour in a new light. As a result, he 
will achieve real self-insight and a correct understanding at 
the objects, persons and situations that surround him; an 
that influence him to act in this or that way. He will come 
to appreciate the futility of the adjustment he has hitherto 
been making to his difficulties and problems. “This will 
further stimulate him to consider alternative modes of 
hehaviour that might bring about a real solution of his 
problem, an unalloyed and lasting satisfaction of his needs 
and urges. The pupil would, then, wilfully plan a course of 
action and assume the responsibility for implementing it. 
He would, finally, develop the courage and build up the 
strength to cope with life’s difficulties. and problems in ® 
direct, positive and socially desirable manner. 


The duration of the counselling interview should be from: 

30 to 40 minutes. But this limit should not be observed 
mechanically. The counsellor should nok cut shors the 
course of the interview abruptly because he finds that the 
pupil's time is up. When he feels that the session should 
now come to a close, he should be waiting for an opportune 
moment for terminating it. This may be one when the 
pupil himself desires to stop, he has completed what he has 
been telling, he has reached the end of a stage in hig narration» 
n clarified and a new topic or 

The counsellor will {ken remark 


circumstance prevents the counsellor from) keeping to tHe 
schedule, the pupil should be informed in advance, Whenever 


-<A 


छा 


thi 1 : 
Rete a fae, be possible, the pupil should be contacted for 
i ne appointment and the counsellor shouid express 
et for his inability to keep the previous appointment. 


T a) 

cs can be no limit to the number of sessions in a 
anes ee interview. In most cases four to six sessions may 
en purpose. But sometime the interview may run 
ity to as more sessions. The counsellor should however 
any fart p whether it is worthwhile to continue the sessions 
sior er. If he feels that further prolongation of the 
४ P would not be productive of much gain, he should 
Š ee the counselling relationship by using the method of 
ह ae rather than tell the pupil that nothing could be 
ven Ñ: im. The pupil would feel that the counsellor has: 

im the needed advice for his implementation and & 


Set- å 
२ en would thus be avoided. The counsellor should be: 
_ Prepared to come across such cases where he has’ to realise 


ts inability to help the pupil. This should not discourage 
m; it is not possible even for a highly experienced and com~ 
petent counsellor to succeed in all cases, 


í Immediately after a session is over, the counsellor should- 
कर the interview noting the essential points brought 
ig light and the matters that have to be further explored in. 
ne next session. He should also make an appraisal of (he, 
ae t played by him in contributing to the progress of the- 
interview in the right direction. He should look» into the 
before the next session has started. 


bout the family background of the pupil,. 
about his abilities, bis interests, his social and emotional 
Patterns of adjustment, will be of great value to the counsellor 
M gaining an understanding of the pupil and of his problem... 
fter the rapport has been well established, the counsellor 
Should suggest to the pupil that he has a printed form for the 
Supply of some matter-of-fact information which EA pupil 
can easily fill up. The counsellor should then present to the 
Papil a copy of Bureau's Vaiktigat Baten „(Appendix 
A Is uld engage himself in 80718 other activi 
shoul the form in his es ya S 
kep oaa apine tee 5 ated in the form. 


Make se carding any item st 
Wee an enquiry regarding ah d the Vaiktigat Baten, the 


-When the pupil has compl 


`À knowledge à 
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counsellor should mention that he has some tests also that 
are used for helping persons with their problems and that it 
may be worth while for the pupil to take some of them. An 
appointment should then be fixed for the testing programmis 
Bureau's adaptation o£ the Wechsler Bellevue Test of Adu 


Intelligence or of the Wechsler Child Intelligence scale, | 


‘depending upon the pupil’s age, and that of Beil’s Adjast- 
ment Inventory are recommended for the purpose. 


The information gathered from) the Vaiktigat Baten and 
the Intelligence and Adjustment tests taken by the pup 
should be ordered in the form of the 10-point summary O 
pupil data mentioned earlier (Chapter II, page 20). A oF 
record book should be separately kept for this purpose an 
separate pages should be allotted in it to each case. Summaries 
of the interview sessions should also be entered in the recor 
book stating the date of the interview. 


The counsellor should also follow up the cases counselled 
by him. For this, he has to keep an eye on the fotos 
behaviour and adjustment of the pupil. He is likely to gë 
numerous occasions for doing this, being himself a member 0 
the school staff and participating in most activities of the 
school other than the instructional and administrative, He 
may meet the pupil casually in the school or outside the 
school, at school functions, and may also incidently learn 
about the pupil from his teachers. Whatever impression 10 
subsequently forms and whatever relevant information he 
subsequently gets about tie pupil, the counsellor should 
record in the case book, mentioning also the data. Apupi 
may approach the counsellor with a new problem, or with ® 
relapse into his earlier difficulty. All this’ should be 
incorporated in the pupil's case record. 


| may not fulfil the minimum ad 


CHAPTER WAL 
GUIDANCE TO SCHOOL-LEAVERS. 


T b 
F ae pupil wha leaves the secondary school finds himse 
S poaa He may not know in which direction 1 
take Ps i f he has not made up his mind already, he has t 
Whether mminent decision at least on one issue, namel} 
erin e should seek to scale up the educational ladder b 
of g a college or the university. The circumstances ma 

permit him to take this step. His achievement record 
mission requirements. Th 
h to see that college educ: 


parent may be intelligent enoug 
gh such parents al 


En is not worth while for the pupil, thou 
a ely to be discovered. Tn any case, the pupil or the pared 
lt s to decide about the next step. In the absence of adequat 

nowledge of the occupational opportunities and of the pr 
vocational training facilities open to school leavers, and in th 
absence of comprehensive and reliable data about th 
pupil’s assets and liabilities, whatever decision the pupil ० 
the parent makes at this juncture is likely to be quit 
arbitrary, with uncertain chances of fruitful outcome. Th 
school guidance service may come to the rescue of the pup 
in this predicament, by preparing pupils and their guardian 
in advance to take the right decision. | 


( The need for guidance to school leavers has becom 
more urgent and essential in the changing economic an 
Social set-up of the country.) “Fifteen or twenty years back 
the average educated parent did not have to do much seriou 
thinking ‘about his child’s future. The boy should go t 
school. He should work hard to make a good academi 


record and enter a college preferably with the science cours 

in order to qualify for medical training. bares ae 
an officer's ‘ob under GOV 

should try for an ote ] 18 profession 


the university, he ni 

ae Failing this, he should join the a a eg subor 
the cir the family are goo, or en : 

. the circumstances of the y Finding these opening 


pase service under Government. _ 
ed for him, he should म 

that offers a good prospect © ou ee 
ico there, is Should Become a high aa ee a 
ast resort’. Im this context, college education, an m p 


tightly conceived as the royal road to success. 
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i i lli i ts, attracted 
* commerce, artisanship, callings in the fine arts, ra 
only those youngsters who drifted from the high i 
utter disappointment and disgust of their parents, into th 


by-ways that generally proved blind alleys for want of 
opportunities. A 
Today we get a different picture of the world of ye: 
Tt is assuming a highly multidirectional character hom, I 
to day, The variety of jobs has indefinitely multipli 
within the last decade. A recent survey of occupation f 
` opportunities in the country has ge in a list of pee 
thousand jobs differently named. or many of these jo za 
college or university education is non-essential. An jacco 
of several of such jobs is given in a small pamphlet, ‘Careers 
for School-Leavers’, issued by the occupational information 
unit of the D. G. R. E., Ministry of Labour, Government 0. 
India. The periodical statistical reports on present employ- 
ment trends in the country, show a marked shortage in men 
occupations for which college education ïs not necessary. 
There is a great demand for trained technicians and a an 
Operators. The demand will show a tremendous rise wit s 
the progress of our National Plans. As our industries 
multiply and grow, we will also need 
Cierical workers, salesmen and 
shortage is already reported for 
stenographers, e need an ar 
in order to bring to the school 
range of 6 to 11. The progress of our cultural developmen! 
programmes will create new 
and stage actors. For all 
crllege education is 


absolutely non-essential. A good deal 
of emphasis is being 


placed, in the Third Five-Year Plan, oF 
small scale and cottage industries, which will be subsidised 
by the State, Likewise, in the area of food production, 
more stress is proposed to be laid on agriculture and the 
allied industries. These would naturally open many mor 
vocational avenues “or the school-leayer, 


Guidance to sch 
elp rendered in mak 
Tt is not the assistan 


sat ti a 
oming a school or college, selecting 
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curri : ° 

um lS in the curriculum, entering a pre- 
school-le aming, oria job, and the like. Guidance to 
i prere is the help offered to the pupil in preparing 
ट ‘a a. for making a choice or taking a 
aoe when the eventuality actually arises. It may there- 
Piktar well expressed by describing it as professional 

ce in career-planning. 


FACTORS IN CAREER-PLANNING. 


nal economic plan- 


Planning of whatever nature—natio; 
a 


n कल 
Pees, H individual career planning, may be described as 
Utilizin of organisiug the best methods of exploring and 
Wanted” existing resources and preparing for those, that are 
Ee] The entire process is directed to the realisation of 
any ki efined goal or purpose. The first practical step In 
a ind of planning is to take stock of the existing resources. 
Th which a good deal of exploration becomes the pre-condition. 
e resources that have to be ascertained in career planning 
ate be classified as: (1) external or environmental, that is, 
an educational facilities and occupational opportunities that 
ne offered by the pupil’s environment, as well as the economic 
iveumstance and social influences of his family; (2) Internal 


20 personal, that is, the physical and psychological charac- 


®risties of the pupil. 

30 We have discussed at length in Chapter III (pages 26— 

m about oceupational information, its sources, and the 

Lethods of gathering, storing and disseminating the informa- 

‘on. Information about educational facilities has not been 
for any special 


Special] निः 4 | 
y di d because it does not Ca 
as athe The school counsellor should gather 


“¢thod or approach. | 
lormation shon educational institutions. The information 
pe yc apiled in university calendars, college bulletins, a 
ats Uses, or handbooks. The literature is to be gh 
in logued, displayed and made available to interested reader 

€ manner described for occupational literature. 

T a j 
bh The personal factors in career planning consist i w 
Ysieal and psychological characteristics of the pup TA 
ty ¥sical characteristics are significant both for his adjus TE 
fo, € requirements of an educational programme as we ae 
Us fitness for a job. Such matters as physical appear- 
height and weight, strength an 


Nee d T 
> gait and posture, 
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endurance, physical health and physical disabilities are not 
to be overlooked by the counsellor or the pupil in their jon 
endeavour for career planning, 


Among the psychological characteristics, the 
dimensions are (1) Interest; (2) intelligence or genet 
scholastic aptitude; (3) special abilities and aptitadess 
(4) standard of knowledge and skill; (5) attitudes, habit 


temperament and character. The latter, namely, attitudes, 

habits, temperament and character, are also called persona 

lity characteristics or traits, in a less general sense. In ! I 

wider sense, all personal factors, including his phys iw 

qualities, constitute the personality characteristics of i 

pupil. Since there is often a confusion a on a 
at 


psychological characteristics of the pupil, a discussion o 
characteristics may be in order. 


1. Interest.—Interests refer to the pupil’s positive, F 
negative feelings towards objects, activities and situatio” 
They tell us what the pupil likes or dislikes. Interests É 
determined by the pupil’s abilities and disabilities» . 
well as by the impact of the social environment under W l 8 
he lives and grows. Interests are related to the basic ne? 
of pupil’s (Chap. V, Pp. 39 and 40). They are connected ४! j 


not interested in a task, or, what is worse, if he Bigg 


disinclination or aversion for it, his application to the... pe 
the effort that he would make in performing it, W! jv? 


forced, unwilling, and not spontaneous, This would x 


a surplus demand on his energy, put him under wpe 
strain, and impair his work efficiency. He would 0°” jb? 
able to achieve ‘or accomplish as best as he could bad patt 
activity been in the line of his interest. Interests thel 
forming in the early teens and by late adolescence ne, 
become more or less crystalised. The school has a yer 
bility for providing early opportunities for the broaden 


children’s interests. The organisation of extra eur 


maid x 


J) 
ink pf | 


— 
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a co-curricular activities is an important step in this 
rection. Pee the group methods of occupational 
ae e career talks, exhibition of career films, visits 
© sites of work, etc., stimulate and broaden pupil’s interest 
hapter IT, Pp. 28—30). 
m © ascertain pupil’s interests, their dominant 
ane slikes, it is important to attempt a classification 
Ww ests. Interests have been classified in diverse ways: 
le may adopt a broad classification with reference to the 
ons of the activities one would like to 
perform : (1) Some people more strongly like to deal with 
They feel happy in manipulating tools, 
i shoes, fashioning 
etters, docketting files, packing 
parcels and so on. Their interests may be described as 
mechanical or routine clerical; (2) Others may like more 
strongly to deal with ideas. Ideas are of a di 
from, objects. In dealing with ideas one has 
their symbols which may be words, 
Person who prefers to deal with ideas ma 
Yeading and writing pooks, journalism, 
leaching, keeping accounts, figuring out numerical det: 
doing statistical computation, and the like. His interests 
may be further classified as literary, scientific, or computa- 
tional, (3) Still others may prefer to deal with persons. © 
They may be fond of meeting people, doing odd jobs for 
them. ‘They may feel happy about converting ‘others. to 
their views and ideas, influencing their decisions and getting 


things 0 - them. The interests of such persons may be 
classified As ah political, or persuasive, (4) Some people 
have special attraction for activities dealing with aesthetics, 
h 16 appreciation an 4 £ things of art and pen J: 
aey may be interested in music, sculpture painting» 


architecture, poetry or drama. Thei be 
escribed isical, artistic, or 1 erary. „We / t 
dave a fourfold classification of interests (1) in os 
(2) in Ideas, (3) in Persons, and (4) in Aesthetica ea 
may be further analysed into: (1) sçiêntific, R 
Putational, (3) Mechanical, (4) . Clerical, rd nd 

Persuasive and political, (7) Literary. (8) a s 
(9) Artistic. Since there are ® host of activities tha 
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performed out of doors, like farming, forestry, fishing, etc., 
likes and dislikes for such activities have been described 86 
outdoor interests which, added to the above list, provide the 
common tenfold classification of interests, 

2. Intelligence.—Intelligence is the pupil's all round 
potentiality to profit from formal education. In this sense, 
the expression general academic aptitude is preferred to é 
term intelligence. In a more general sense, intelligence 
signifies a person’s all round ability to succeed in performing 
a set of complex activities, educational or vocational, which 
require mastery over ideas and abstract concepts, 

A knowledge of the pupil’s present level of intelligenc 


enables us to predict his chance of success in further 80100. 


or college education. We can forecast whether he is a goo 
or bad risk for higher education. “There are many jobs; 
those coming under the administrative and professions 
categories, for which high academic qualification is an essen- 
tial requirement for entry. ‘There are others for which’ the 
comprehension and use of ideas and concepts, expressed on 
words or figures, are the pre-requisites of competency—t ne 
supervisory and managerial occupations. A knowledge of the 
pupil's intelligence level can be used for predicting bs 
chances of success in these jobs. It is, however, importa? 
to bear in mind that high level achievement whether in tbe 
academic or the occupational field depends not only oU 
intelligence. Factors like attitudes, habits, interests, driv? 
and application, patterns of social behaviour, temperamenta 
characteristics and character qualities are equally importaD 
Whatever prediction about future success the knowledge 
one’s intelligence enables us to make, is subject to the conti” 
bution made by these factors. The interpretation of intelli 
gence test scores made by a pupil, therefore, requires . 
special caution. IE a pupil gets low score in a well ‘aamini 
tered reliable and valid test of intelligence, the ए०82० 
for inferior academic achievement or for his ineptitude ton 
high level occupation, is definite. But the pupil's p 8 
standing in the test should be supported by other evident 
on his all round aademic aptitude (Chapter II, Page w 
On the other hand, when the test score is high, prognosis el’ 
superior achievement or high level job competency, is Ui 
tain. In screening the ‘poor risk, knowledge about inte, 
gence may be all sufficient, but in screening the ‘good 77% 
many other factors have also to be looked into. 


Sr 
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3. Special aptitudes and abiliti li i 

ta l dtud ilities Just like the all 
aaa PE aptitude or intelligence which pre-determines 
tink oe of academic or occupational success, we may ° 
a ae a number of more specific _predeterminants, the 
of the special aptitudes. They comprise the latent abilities 
ioe pupil, his potentialities, which make for his future 
aa ve this or that field of activities. An information 
particul s pupil's special aptitudes enables us to predict the 
hich ri area of educational or vocational activities for 
Enowlod e pupil is expected to acquire and develop the néeded, 
likel edge and skill; within which he is, therefore, most 
ea to succeed. Aptitudes tell us the direction in which a 
गिल can go; intelligence tells us how far he can go in that 
= Guan: Aptitudes are often confused with interests, 
ba eae tell us about the attitudes and feelings that a person 
f s toward certain objects and activities. 
eelings are expressed by such terms as likes 


this or that type of activity. 
that he has to acquire 
may also like the activity for which he p 
train himself and acquire competency. But quite often he 
likes an activity, he has a positive feeling for it, though he 
may not be able to learn it for want of the required aptitude. 
The gon of a successful medical practitioner, may express “a 
strong liking for the medical profession despite ` his weak 
aptitude for medical training. When interests and aptitudes 
are related, well and good. But when they are unrelated, it 
Creates a problem for the pupil. He shall be striving for a 
goal where his chances of success are meagre. He shall be 
shunning a line of activity where he can come up with 
distinction. 

Like intelligence o 
Special aptitudes too are not 
success. No potentiality can be an 
favourable climate. No aptitude can 
without appropriate interests, motivation, and temperament: 
In interpreting the information about a gùpil’s ap MAT 
clue that they offer about his future accomplishmen a ld 
competencies “in the: related fields, the same caution shou 
be observed as in the case of the pupil's intelligence. 


r the general academic aptitude, the 
future 


the sole determinants of 
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We talk of a number of specia] aptitudes which have hasa 
classified in diverse ways. We may adopt a classific o 5 
similar to that we have earlier made of interest (Pages Ri 
and 64). Instead of thinking about a person’s like or i 
for this or that type of activity, we have to refer to his abi 1 a 
or power to acquire knowledge and skill for performing mA Ë: 
that type of activity with success. We may thus thin Pa 
(1) Scientific aptitude; (2) Numerical ability; (3) Mechan 
aptitude; (4) Clerical aptitude; (5) Social ability; det 
Executive ability; (7) Practical ability; (8) Literary ap 
(9) Artistic aptitude; and (10) Musical aptitude. <A bri 
description of each one follows :— 

(1) Scientific aptitude —tt 
acquire special facility in 
framing generalisations abo 
the generalisations, and de 
jecting a tentative hypothe 
tion. The scientific aptit 
scientific courses and in s 
or scientific research, 


is the potentiality of pupils to 


ut them, making deductions from 
veloping valid assumptions by sub- 
sis to the test of empirical verifica- 
ude predetermines success in the 
uch occupations as science teaching 


(2) Numerical aptitude.—T 
facility in mental manipulatio 
forms and in apprehending n 
also be otherwise described as 


t is the potientiality to acquire 
n of numbers and geometrical 
umber relationships. It may 
mathematical ability. Highly 
how a surprisingly low ability 
ping numerical and geometrical 
Their numerical ability is poor. 

(3) Mechanical aptitude.—Tt 
analysable into 


n ponents. First, the ability 
to apprehend s ionships of objects and to imagine 
1 f he power to acquire ease an 
ipulating concrete objects, parts and tools of a 
i apprehending ang visualising movement 

Third, the ability to develop skill in working 
nual dexterity, and to acquire complex muscular 


for working out sums and gras 
details and relationships. 


Second, t 


machine, and 
relationships. 
with hands, ma: 
co-ordinations. 


- . + . . D, 
in perception and dis 
words and numbers. 


abstracting relationships of facts, , 
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(5) Social and executive ability.—Some persons 

Í : ; : ; develo; 

Rot knack in making themselves ates i social. आ 
and handling F. relationships. They have 
{are social ability. Some _make themselves socially 
a i e by their uncommon capacity to get along with others 
ae £ p others with their difficulties and problems. Others 
ee his through their ability to exercise persuasion, 
a Ves and power in getting things done by others, in 

aking others produce certain desired results, 


ia, (6) Practical ability.—It is the potentiality some persons 
È ve to develop a keen sense for appreciating and a special 
nack for utilising the opportunity to enhance their economic 
status and social prestige. This ability is also manifested in 
one’s capacity for persistent effort. under social or emotional 
pressure. ‘The so called ‘business acumen’ shown by somè 
persons of average academic aptitude and standing is an aspect 
of their strong practical ability. 

(7) Artistic and literary aptitude.—Attistic aptitude covers 
the special ability of some pupils to develop a talent in the 
field of graphic or plastic art, like drawing, painting and 
sculpture. Literary aptitude is the ability to develop skill in 
poetic expression and in producing fiction, drama and other 


forms of creative literature. 


(8) Musical aptitude is t 
and produce harmony of sounds. 
skill in vocal or instrumental music. 
T There are various wa, 

he more common practica 
objective observation of pupi 
€achers’ judgment of the level o 
and the quality of production made by the 
fields, eto. 


he latent capacity to appreciate 
It may be manifested m 


ys of assessing pupil's aptitudes. 
] devices are psychological tests, 
I's behaviour in diverse situations, 
£ accomplishment reached 
pupil in related 


.. , 4. Standard of knowledge and skill.—In planning ahead 
it is important not only to understand and assess the initial 
abilities and latent capacities and aptitudes with which 8 
Person has started, but also to ascertain kow best he has 80 
aa travelled his way ‘in actualising his De ee 

levi is i t powers promised him to 80 5 
T ng vitat n sn unas board of knowledge and 


he assessment of his up-to-date s 
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skill would projeet further light on what may be expected of 
him to achieve and accomplish in the future. The 
knowledge of a pupil’s achievemets in the various areas of 
training and experience in relation to the environment in 
which he has been living and growing, also confirms what- 
ever assessment his counsellor has been able to make of his 
aptitudes, and abilities, his inherent powers and latent 
capacities, For example, if a pupil has been scoring high 
marks in Mathematics, one can presume that he possesses 
a strong numerical aptitude, On the other hand, if the 
achievement record presents a contrary evidence, one becomes 


doubtful about the pupil’s inherent ability for dealing with 
numbers. 


Achievement records serve as a complement to ability 
and aptitude measurement, Low aptitude scores are to be 
checked against achievement records, If the latter 
consistently show superior achievement, the achievement 
records are ordinarily to be more trusted than the aptitude 
test scores, Poor achievemenf records, on the other hand, 
are to be checked against ability and aptitude test scores. 


the latter are fairly high, they are to be trusted more In 


infering the pupil’s ability and aptitude. 


High ability test scores coupled with superior achieve- 
ent records offer a good prognosis for future success 12 
related educational and vocational areas. The combination 
implies the pupil’s possession of all the other neede 
characteristics essential to success. Likewise, poor achieve 
ment records added to low ability test scores, offer a more 
or less definite prognosis for poor adjustment in related areas’ 
However, the evidence is not as strong in this case. Poor 
motivation, unrelated interests, unsuited temperament, 
unfavourable circumstance, rather than poor ability _° 
aptitude, may underlie the inferior achievement. Likewise 
the low test score may also be the result of faulty k. 
administration or laek of proper adjustment to the test situ? 
tion. It has already been pointed ont earlier (Page. le 
Chapter II) that &:low ability test score is no infallib 
evidence of poor ability. 


In considerin 


ill r 
g the pupil’s achievements, the counsell? 
should not conce 


rn himself with the pupil’s scholas" 
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attaim 
of pS bak He should also explore the various fields 
tie vicular or co-curricular activities for the evidence - 
S s y apply on the pupil's extra-mural achievements. 
" vie “oe that the pupil has acted as the captain of 
ent th c team, the president of the school or class parlia- 
Ta Ra Manager of the school stationery shop, the chairman 
Pret ; a the school literary association, or that he has 
ESTen ributed to the work of any, society, club, or 
la as run by the school, or the community. The 
= eck provides as significant clue to the pupil’s abilities 
ती es and to his chances of achieving future success 
Se inction in suitable areas of activities, as his scholastic 
ae ment records and his ability and. aptitude test 
asurements. 


उ s. attitudes, temperament and character.—The 
ack of these factors for educational and yocational 
justment needs no special statement. ‘A pupil’s interests, 
abilities, aptitudes and scholastic attainment may offer a 
clear promise of success in the craftman’s job. But he 
might carry over to the job a strong and deep rooted prejudice 
against manual work. Another pupil’s shy or nervous 
temperament, his habitual thoughtlessness and happy-go- 
lucky bent of mind may be his handicap in adjusting to a 
vocation for which he is otherwise best suited. Similarly, 
a person's lack of uprightness and dependability may 
strongly stand in his way of functioning at a professional or 
executive level in a vocational field whose requirements are 
otherwise highly consistent with his interests, abilities and 
attainments. A marked deviation in the personality 
traits, as we have earlier named this group of psychological 
characteristics, high-lights the pupil’s need for personal 
guidance discussed in Chapter y (Page 38—58). 


STEPS IN CAREER 
The following is a brief description of the steps 4 in 
Career planning which form the. basis of the concrete 


Programme given in the next section :ञ5 
i intefests— What types © 
dominant mte 


1. Exploring ones an 
activities the person likes or dislikes 
ituati t e 

Ypes of situations attract or TeP op with ideas, “wit 


generally prefers to deal with objects, 
Détsons on with art and beauty ? To answer these que 


PLANNING. 
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the pupil may take an interest inventory, he may refer to 
his hobbies and leisure time engagements, and finally detoa 
mine his broad areas of interests, He may find his Hie 
to be primarily mechanical, computational, scientific, social, 
persuasive, literary, artistic, musical, or clerical. He may 
discover his interests to form a combination of some of these 
areas such as scientific-computational, literary-persuasive, 
elerical-mechanical, and so on. 


2. Understanding one’s abilities 
person should ascertain whether his in 
his abilities and aptitudes. 
various types of activities th 
success, the standard of kn 
to acquire in various fields 
brought him, He may furt 
intelligence and special apti 


and aptitudes.—The 
terests are related to 
He should look, back to the 
at he has been performing with 
owledge and skill he has been able 
and the distinction they have 
her subject himself to the tests of 
tudes, where good tests are avail- 
able. He may discover that his interests are related to his 
strong aptitudes. Or, he may find that there is lack of rela- 
tionship between the two. When it is noted that his strong 
aptitude falls in an area in which he is not interested, his 
counsellor should assist him in developing the needed interests. 
Sometimes absence of interest, or even negative interest, in 
an activity or situation may be due to sheer lack of knowledge 
or,understanding of the activity or situation, Sometimes this 
may be due to the lack of appreciation of its significance to 
the individual, of its relation to his professed goals and pur- 
poses. Many likes and dislikes are derived from the 
emotional identifications or antagonisms the person has with 
another person. Similarly, when a person feels strongly 
inclined toward certain activities for which his ability is poo 
his counsellor should help him in re-organising his pattern of 
values. For-all this, the counsellor may choose first to 
expose the individual to personal guidance (Pages 38—58). 


3. Studying the occupational fields w 
are compatible with one’s interests and abilities —The world 
of work has to be introduced to the pupil as divided into 
broad occupational fields or families. An occupational family 
is a constellation of occupations possessing some common 
features. The occupations may resemble each other Í 
respect of the activities that have to be performed, the set ९ 


hose requirements 


` such as the sl 
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psyc. oi racteriati 
eion haoni tem Saige OO 
Bie) sins a pami alas pa technical knowledge ` 
Tate or ie poreon or entry in the occupation, and so on. 
dine an ing, we may Classify the occupational fields 
interests. o the same scheme that we have adopted for 
Pia, s and aptitudes (Pages 63, 64 and 66). Such à 
_ ice ung of he mes wa am 
ny Wie diffrent occupational f ae 
ane ink of the dt erent occupational families as con- 
a g of: (1) Scientific, such as the job of a chemist, 
een, physician, metereologist, or laboratory assistant, (2) 
š s such as the job of the engineer, the machine 
cperator, the engine driver, the electrician, or the radio 
mechanic, (3) Computational, such as the job of the 
accountant, the auditor, the statistician or the computor, (4), 
Sceial, such as school or college teaching,” medical practice, 
nursing, the job of the village level worker, or that of the 
bealth visitor, (5) Persuasive, such as the job of the lawyer, 
public relation officer, hotel manager, shopkeeper, or sales- 
agent, (6) Clerical, such as the job of the book-keeper, cashier, 
secretary, office clerk, stenographer, or typist, (7) Musical, 
inger’s, musician’s, dancer’s, music teacher’s, 
or music director's occupation, (8) Artistic, such as the job of 
the painter, photographer, film or stage actor, sculptor, or 
architect, (9) Literary, such as the author’s, journalist's, 
poet’s, or librarian’s occupation. Within each field one can 
further classify occupations according to the level of complex- 
ity of functions and of self direction, or freedom from supervi- 
sion, at which the duties and responsibilities of the job have 
to be performed. Thus within the technical aren one गीत, 
divide occupations into :—(a) The semi-skilled, () val anil 
(c) the technical or supervisory, and (d) the manage i 
Erofessional levels. Similar classification according 

can be made within most occupational elds. 


tion-field’ occupatlona z : ñ 
require a combination a dv egman should possess certain 
For example, an insuran than one 


Interests and abilities that ar 
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occupational field, namely, the computational, social, and the 

persuasive. Similarly the interest and ability patterns of an 

engineer should conform to those that form) the essentia 
requirements of the jobs placed under both the scientific and 
the technical families. 

The ascertainment and understanding of his interests and 
abilities should lead the pupil, with the assistance of his 
counsellor, to choose one or more occupational families for 
his study. This will prepare him to consult the occupational 
library of the school. Before he starts his study of occupa- 
tons, the pupil should be told about the method of studying 
cecupations, particularly about the items of informiation tO 
which he should give special attention. These items may be 
listed as follows :— F 
(1) The activities, duties, and responsibilities of the job; 
(2) The type of interests, abilities, aptitudes and 

personality characteristics required in the job, ` 

(8) The type and standard of qualification, training O! 
experience needed for entry in the job, 

(4) The institutions providing the required training, the 
duration and cost of the training, etc., 

(5) The method of entering the job, : 

(6) The circumstances and conditions of work, Whether 
one has to work in a team or by himself? Are 
there any special hazards or risks? Whether 

-there are regular hours of work, and so on, 

(7) The trend of employment. Whether the job is in 
high demand or it comes under the category of 
surplus occupations. Whether there are seasonal 
fluctuations in the demand, ete., 


(8) The pay and prospect of the job, What is the 
amount of payment? Whether the mode o 
payment is daily, weekly or monthly. Whether 
there is scale of pay? What is the initial salary * 
What is the method of promotion? Does the 
experience of the job prepare one for a mor 
luerative*job? Does the job offer security © 
employment ?. 


(9) What opportunities does the job offer to promot? 


personal goal or purposes as well as nationa 
and social interests? 


— SSE 


y 
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a 4. Relating the occupational information gathered by 
ee person with the knowledge and understanding gained by 
a about his personal assets and liabilities. This process 
Fe result in the drawing of a suitable plan which the pupil 
aN nt use in déciding what step he should take on leaving 

१ secondary school. It is important to remember, while 


Planning one’s occupational career, that one may not find 


the plan really workable if the planning is done in term of 


` any specific job. For instance, it may not be possible to get 


entry into the job, though tlie job may be deemed to be most 
quale for the person. When the plan is made in term of 
road occupational area, there is enough flexibility in the 
plan to accommodate any specific job that falls within that 
area. This point is more important as the proposed career 
planning is to be made much in advance of the actual moment 
of the decision. a 

In relating the two types of information, that about one- 
self and that about the world of work, one should not hope 
the result to be necessarily decisive in regard to a particular 


job family. A person may possess what has been described 


as “ occupational miiltipotentiality ”. He may fulfil the 
broad requirements of more than one occupational fields. He 
may, for example, find his personal characteristics suited to 
the requirements of both the technical and the clerical fields, 
or both the scientific and the social work families.” His plan 
may, therefore, have to include both alternatives. At the 
Moment of the decision, he will, perhaps, discover that the 
balance is tipped in fayour of one alternative. This may be 
the result of further and more mature self-understanding, 
More developed and enriched knowledge of the . world of 
occupations, or emergence of a new circumstance that favours 
one alternative more than the other, and so, on+ 


A CONCRETE PROGRAMME OF GUIDANCE TO SCHOOL 
LEAVERS. 


the school session, the pao 
Counsellor should give a group orientation talk to ane 90878 
Of class XI. The talk may be arranged in the afternoon a 

uring any other part of the day suiting the oe 
the pupils, Tt would be better to divide the class into bat 


In the beginning of 
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of forty to fifty pupils so that a discussion may follow the | 
talk. The purpose of the talk is to introduce the programme 
to the pupils. The talk should be organised around the 
following points :— 

(1) The predicament facing the average pupil when | H 
leaves the secondary school; the facts about the education, 
and vocational pyramids and the unrealistic aspirations 0 
the average youth with their dire consequences, 

(2) Careers for school leavers and the present trend of 
the employment market. o 


(3) The need for career planning and the things t° 
consider in career planning. 


(£) What the school counselling service has to ofer: 
(a) help in understanding and assessing one’s assets an 
liabilities—the role of interest, intelligence, aptitude an 
personality tests, (b) help in understanding the world A 
work—the school occupational library; (c) assistance ç a 
relating the two types of knowledge and understanding at 
that the pupil can decide, on leaving the school, in whi? 
direction to proceed and know how to get there where 
should be. 


The pupils should also be told that though the main 
purpose cf the service is to help those who want to plan ther 
vocational career aftér leaving the school, the service ma 
also be used for help in post-school educational plannino; 
Moreover, some pupils may be labouring under persona 
difficulties, being bothered by an emotional or social problem 


The service is meant to provide personal guidance to sue 
pupils also, 


The pupils should be further told that the career pi 
ning has to be finally done by the pupil himself. The cou 
sellor would offer all possible help, but unless he himsë 
takes active interest in the matter, he cannot achieve ae 
desired result. Pupils should not think that by mere a 
some tests they would be able to know what they are ma 
suited for. Or, by just collecting possible details of ini t 
tion about them, their counsellor would be able fo work 
a ready-made plan for them, 


| 
EN. 
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When the talk is over, the pupils should be invited to ` 

pt any questions they like. The counsellor should try to 

eet the irrelevant questions also without losing his self- 

porse. He may, however, impress that it was not worthwhile 
or the pupil to give his thought to the Question. 


A model orientation talk is reproduced in Appendix XI. 


th At the close of the talk, the counsellor should announce 
he time when he will be available during” school hours for 


fixing appointments. 


If the orientation talk is well organised and properly 
addressed, it is expected to induce many pupils to come to 
the counsellor. He should fix interview with due considera- 
tion to their convenience,\as far as practicable. The time of 
the interview should, ordinarily, be outside the school hours, 
either from 8 A.M. to 10 A.M. in the morning, or an hour or 
two in the evening, after sunset- Some pupils may not find 


it possible to attend either in the morning or in the evening. 
Any leisure 


They may have to come from long distances. 
time that they have during school hours may then be utilised. 


The Principal of the school should adjust to the total 
ounsellor, the hours of morniPg 


५ devotes to personal guidance 
Suggestion about: the time 


or guidance to school leavers. . the n 
he school counsellor is given m 


schedule to be observed by t 
Appendix XII. 
` 1४ r i oral 7 r the 

As the pupil reports fo the interview and enters 
counselling room the counsellor should greet him in | 
friendly manner, offer him 8 seat, and try to establish rappor 
with him (pages 50-51). He should then tty to i be 
from the pupil the more specifie purpose of me Be a 
pr he comes to seek rsonal p 1 
esires help in planning 
पिच assistance in planning a post-school vor Š 

e counsellor should be prepare 7 ; a8 

later that the real problem of the pup’, gs ae EN B 
Urgent attention, 18 not the one stated in the 288 ; : 

If the pupil's problem is not ong of career planning, the 


e hi ur i n Chapter 
Sd should follow the procedure derisa Edn. 
) 3 
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V (Pages 50—58). When a pupil seeks guidance for career 
as he is to be reminded that much would depend प 
the understanding he gains about himself _and abont 18 
world of work. A copy of Bureau’s ‘‘ Vaiktigat Baten A 
and that of Bureau’s Interest Schedule, should be presents 
to him one after the other. After the pupil has complete: 
them, the first interview may be brought to a close, with an 
eppointment fixed for the next interview. 

Before the pupil turns up for the second interview, oe 
Counsellor should have checked the interest inventory, Banc 
over the “ Vaiktigat Baten ”? —underlining the relevant 


l 3 a : i he- 
information therein, supplemented the information from tl 


school records and the cumulative record, where maintained, 


and summarised the information under the following heads :— 


(1) Identification data. 
(2) Family background. : 
(3) Past achievement up to date, both academic and 
extra-academic, 
(4) Interest and hobbies. 
(5) Scholastic ability and special aptitudes. 
(6) Physical health and characteristics. > 
(7) Social adjustment. & Eo 
(8) Emotional adjustment. 6 के 
(9) Future aspiratioņ—educational and vocation]. 
A sample of recorded data is reproduced in Appendix XIII. 
Ample space should be left under each head to fill im 
supplementary information. 


as revealed by the 
° Vaiktigat Baten.’ The 
of free discussion in the 


is able to do successfully, 
tests available with the co 
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s purpose. here is the test of intelligence which 
pe 3 ont the all round academic aptitude that a pupil has, 
an egree to which he can profit from an academic pro- 
ठ Ba and the distance he can go successfully in the field 
re ae There are a few tests of aptitudes which tell 
ne B about his special strengths in certain areas of work, 
a technical, artistic, scientific, etc., and about his ability 
Te certain special types of knowledge and skill. In 
i po there is also a test of personality which might throw 
ae t on the pupil’s difficulty in adjusting to social situations 
4 work or that arising from any unusual feeling or attitude 
T. may have in regard to himself or others. The pupil 
hould be asked whether he has taken any such test earlier. 
ea If it is ascertained that the pupil/s problem is post-school 
?ducational planning, he may be advised to take the follow- 
‘ng tests :— 


1. Bureau’s adaptation 
Intelligence Scale. 

9. Bureau’s Numerical Reasoning Test. 

3. Bureau’s Adaptation of Bell’s Adjustment Inventory. 

4, Bureau's Adaptation of Wrenn's Study Habit 


Tnyentory. है 
If the pupil’s problem is vocational planning and a fair 
Indication of his area of interests and abilities has been 
obtained, the following sets of tests are to be introduced for 
the mechanical, clerical and artistic occupational fields, 
Tespectively, in addition to Bureau’s adaptation of the 
echsler Bellevue Intelligence Scale and that of Bell's 


Adjustment inventory :— 
I. Mechanical. 


. The D.A.T., Abstract Reasoning. T 

` Bureau’s Numerical Reasoning Tess. p 

. The Minnesota Paper Form board or the N.LLF 
Form-Relation Test. — < 

. The Vincent Mechanical Model ‘Lest. 


- The Stenquist Mechanical Assembly Test. 
. The O'Conner Finger Dexterity ae ; 
. The O'Conner Tweezer Dexterity Test. 


of the Wechsler Bellevue 


one 


SOO > 
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F z iteri® 
A breakdown of the Mechanical Aptitude and the orite 


for assessing the component elements are described 
Appendix XIV. 


II. Clerical, including computational. 


1. Bureau's Name and Number checking Tests. 
Hindi and English. 
2. Bureau’s graded test of spelling. 
Hindi and English. 
- Bureau's Numerical Reasoning Test, 
. Line Pursuit Test. 
- Letter-symbol Substitution 'l'est. 
. Finger Dexterity Test. 


aoe ८० 


TI. Artistic—drawing and painting. 
Maier’s Art J udgment Test. 


s asl 
No tests are recommended for other aptitudes. P 


Š | in phe 
achievement, and the talent manifested by the pupil ne 
artistic, musical, or literary field, have to be the sole indif 


of the related aptitudes. His extra-curricular activities, 
leisure-time engagements, his functioning interests 8 


. ; + ght 

‘hobbies are expected to throw significant light. Similar Hg 
may be thrown on the strength or weakness of hig persuasi 
and social aptitudes by the facts about the level of his एश 


cipation in group activities of the school, Social service vb 


grammes which are a regular feature of our schools, —thou 
they have to be made more effectiy: 


REM A š ta 
the work of the scout’s association, efc., are impor 


e, the cultural program™ 


sources of information. Teacher's judgment and ratings 


systematically and intelligently made, 
personal and direct observation , 

sources. Election or nomination to 
school clubs and associations, 
therein, will be v 


on the basis 


various offices 1 
records of success or 
ery valuable items of information. 
The impressioie 
selves will provide adequate clues fo 
Mechanical or clerical aptitude, 
the preceding paragraph will 
supplementary dat 


: 1 
r assessing the pup 


provide extremely vA 
a even in these areas. 


‘ {hon 
should not be carried that tests by: thé | 


will provide addition ५ 


n 
failu? 


‘ 
18 


in 


The sources describ’ ple 
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Bureau's Science Apti Tés ili 

ee s 8 Aptitude Test may be utilised by a 

as F exploring his abilities in the scientific area. How- 

a Reis ate reference to the pupil’s academic records 
ve test scores, where available Will afford ; 

valuable supplementary information. Ç FP 


The length -of the test programme will depend upon 

jP e tesi : the 

nel ppm. A list of the te, के oo along 

Ebi e details about time, rection, scoring, norms, the 

Crm A ete., is given In Appendix XV. Ordinarily, 
uration of a test session should not exceed one hour, 


a longer session, extending from one to two hours, may be 
rmissible subject to the pupil’s motivation and interest in 
in mind that the 


Me test programme. Tt has to be kept 
pupil’s willing co-operation in the programme is essential. 
_ The test administration would lead to the third inter- 
view. The counsellor should piece together all information 
available so far and should organise the data in order to draw 
his own conclusions. If the problem is educational, the 
counsellor should first form his own conclusions about the 
pupil's chances for higher education. He should further 
determine the particular educational course for which he finds 
the pupil best suited. In case the problem is vocational, the 
counsellor should ascertain the vocational field to which the 
Eupil’s interest, ability, aptitude, personality characteristics 
and circumstances seem to be best suited. AN conclusions 
should be tentative and the counsellor has to keep*his mind 


open to new facts that might transpire later. 
should discuss 


erview, the counsellor 
freely with the pupil the conclusions he has formulated, 
r em. Though the 


Placing the relevan : 
Counsellor’s method is directive, his app" 
to accept the conclusions the 
i he shoul 


that it prepares the pupil 

Fc has arrived at. ae ee See ir 
Nake 1 t iI that the conclusi om 5 
Since a on Sate of the situation still remains 
unexplored. The pupil has not yet ascertained . 
about the vocations which fall in the aren CR, 
and abilities. ‘The counsellor should then introduce 
Seenpational library to the pupil. He should 
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brochures, handbooks, and pamphlets, ete., which the pup 
should study. He should explain the salient features E 
job that one should particularly bear in mind for the Do 
of career planning (Page 72). The pupil may be advise a 
prepare brief notes about the jobs he would like to consi ba 
for himself, so that further discussion of the same nae 
easier. € 
If the pupil's problem is educational, he should be int 
duced to the related handbooks, prospectuses, etc. , for study ra 
the appropriate educational field. Obviously, these will a 
include the literature on the pre-vocational training conn 
and will bear only upon the post-school academic 70 
unless the pupil is vacilating between a post-school education 


plan and entering a vocation, or the preparatory training, 
after leaving school. 


The pupil is to take his own time in consulting t 
occupational library. He will report to the counsellor is 
fixing the next interview at his own option, The idea ke 
that he should not hustle through the matter, He should ta 
time to develop the wisdom and insight needed in drawing uy 
an appropriate plan for himself. This has to be a long tern 


E छत ; to 
process, except where a pupil is forced by circumstances 
take an imminent decision. 


When the pupil turns up for the final interview he 188 
fixed up with the counsellor, the 
reviewed the j 


view is to lead the pupil to the 
which he would refer when on 

school he has to decide his hext step. The counsellor shows 
discuss various alternatives with the pupil, and guide BERT 
examining these possibilities in the light of the understan no 
he has gained. about. himself, The counsellor should N 

strive with the pupil for a final decision in the matter. t 
should he work with the pupil to make his future plan e 
some specific job or pre-vocation 


. s ar) 
exit from the second 


al training programme. 


jor © 
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counsellors aim should be to prepare the pu il, by intelligent 
consideration of some broad possibilities, Tatala the asain 
when the need actually arises. ; $ 
‘The pupil may be suggested to meet the counsellor on 
passing out of the school, for further crystalisation of his 
plan if he thinks it necessary. The counselling relationship 
should then terminate. 
5 The above programme is not to be followed rigidly. 
Sometimes a pupil may require more than four interviews 
with the counsellor. Sometimes, the counsellor may find 
only two or three interviews sufficient to serve the pupil’s 
purpose. For example, a pupil may be contemplating to 
settle down to a trade or business, or take up his family 
profession of, say, agriculture. The counsellor would help 
the pupil to ascertain how far his circumstances and nis 
personal characteristics are compatible with the requirements 
of his programme. In this case the counsellor may use ™ 
minimum test programme, if at all necessary, including the 
interest inventory, the intelligence test, and the adjustment 


inventory. 
The State National Employment Service. 


Vocational Guidance Units have been started in the local 
Employment Exchanges also (Chapter I, page 7). =A 
present four units have been formed, one each at Patna, 
Muzaffarpur, Jamshedpur and Dhanbad. It is. proposed to 

the future according to a phased 


start more units in _ to 7 
programme. A Youth Employment Officer is in-charge O 


each unit. 
{ i ; i idance Unit of the 
The functions of the Vocational Gui 9 
Employment Exchange were defined at a recent beac 
officers of the National Employment Service Cais 1 Se ay 
different States. The seminar was held at the Direc: 


General of Resettlement and Employment, New 
ete of the functions 15 reproduced In 


reported summary ol 
, 


Appendix XVI. re 
i E 

The placement of school-leavers in su! ; i 

institutions, or educational courses; ts a s io 
functions of the Vocational Guidance nit. 
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provide assistance by way of supplying application es 
forwarding applications, submitting youths against advertis e 
vacancies, etc. In addition, the unit will also provide mor 
specific guidance to youths in the choice of an occupation. 


Tt is important to understand the difference between: 
the functions of this unit and those of the school हा 
organisation. The school guidance programme will है af 
primarily concerned with helping a pupil to plan his es, i 
before he leaves the school. The Vocational Guidance E 
of the Exchange will assist him in choosing a suitable ० 
tion or training institution after the pupil has left the sabe š 
The vocational guidance provided by the school will a 
generally in terms of broad occupational families, like tec =e 
nical, clerical, musical, etc.; more specific guidance at pi 
stage may be premature and presumptuous (Page 73). ar 
vocational guidance at the Exchange will be generally _ "a 
terms of specific occupations like radio engineering, typing- 
commercial art, etc., as the guidance at this stage will be 
preliminary to the final step of placement which now becomes: 
the immediate object of the school-leaver. 

It would be the responsibility of the 
worker to inform the 
activities of the Voca 
and, particularly, 
the school-leaver. Facili 


time, particularly on the empl 
trends, both local and national, 
to the pupil of Class XI as wel 
school staff. 
school guidance programme and to further ensure his- cO- 
operation, it has been Proposed earlier to have the Y. E. O. 
as a member of the school guidance committee (Page 35). 

A pa has received educational and vocational 
guidance in Class XT should be pr 


oyment market situation and 
The talks are to be addressed 
l as the guardians and the 
intimate association with the 


i 10 : unsellor has gathered about 
nim as wi lusions that have been dran 
he counsellor’s signature an 
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should be ? 
Princi countersigned by the School Princi i 
rool te Shinn aan TGP s 
report j is leaving the school. The ठठ pupil when: 

is given in Appendix XVI Py a summary 


Th r E 
Y. E. O pupil should be directed to present the report to the- 
may, not acha 2. püpil calle कप though he 
that the re y do so. The pupil or his parent mi i f i 
exchange हे womg prejudice the purpose of his all at ie 
think of trying for mple, the parent or the pupil might still 
mediation ne oz a technical job or training through the: 
ported Arik e Vocational Guidance Unit, though the 
tion, Ther ing shows unfavourable chances in this direc- 
` holding are enous be no objection to the pupil's with- 
school has n oon as long as the guidance service of the 
prestige in a een well established and acquired enough 
samo reason e eye of the guardian and the public. For the 
s\n 7 is not desirable for sometime to provide for 
Be ationa uidance Unit - 
eee In fact, even when the summary report है ki 
ed by he poi, the Unit should not accept the findings 
—_ y. They should apply their own check, as the 
ie oe ay not be logically sound, or the less nebe data 
iles asas: etc., may not be wholly reliable. Never!) 
क + summary will have its undoubted value so far as 
ee r data, like school records, facts about the family 
ground, physical health, ete., are concerned. ` 
iene the beginning there will be only a few Employment 
ee hanges with the Vocational Guidance Unit. If may be 
sasa necessary by the State Directorate of National 
th Ployment to provide, therefore, for occasional visits of 


e Y. E. O. and his staff to the centres where a school is 
uidance to school leavers. The 


it af such centres. Such arrange- 
table time, perhaps after the 
8 over. In this manner, 3 
d for thé purpose- It 

1 io extend 


operat; 
ye a programme of g 
Tent p may run a camp unit 
Second ould be made at a sult 
Coup] ary school examination 18 
ect of months can be well utilize 
its fall d of the guidance committee of the school to ex 
Propo ae operation and provide all possible facilities to the 
Sed camp unit. 


APPENDIX I. 
TEACHER-COUNCELLOR’S TRAINING COURSE. 
Conducted by 


m g 
THE BIHAR STATE BUREAU OF EDUCATIONAL AND 
VOCATIONAL GUIDANCE. 


y te training is open to teachers of Government-aided 
Af tipurpose or Higher Secondary Schools. It is of six 
bi pots „duration and only 25 teachers are admitted in one 
feo The trainees are selected from among the schools 
ee are required to nominate two, preferably trained 
graduate teachers having a minimum of 5 years’ teaching 
mee The nominated teachers are interviewed by 
we Director and the Counsellors of the Educational and 
ocational Guidance Bureau and one teacher is selected from 
each school. If none of the two nominees is found 
suitable for the training, both may be rejected. A trained 
leacher-counsellor is ordinarily expected to function as part- 
time guidance worker. 
The period of the training is divided into the following 
three parts :— 
I. First three months of theoretical lectures on the 
subjects given below along with supervised practical 
training in the teachniques of guidance in local schools :— 
(1) The dynamics of human behaviour. 
(2) Aspects of development and growth. ` 
(3) Mental hygiene of the child. 
(4) Techniques of guidance. 
(5) Elementary statistics. 
The Practical training consists of :— 
(1) Individual and ‘group test administration. 
(2) Technique of the fact-finding interview. 
s f i b ed on pupil data 
(3) Preparation of case studies bas 
collected from various sources. 


(4) Conducting career classes. 
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The practical work done by the trainees in the school is 
supervised by the Counsellors of the Bureau. 

Each trainee has to prepare 10 case studies of local 
school pupils. 

II. Six weeks of field work in the trainees own school 
done on whole-time basis. The trainees apply the techni- 
ques learnt at the Bureau in their own respective schools» 
collect pupil data using all available sources, and prepare 
fifteen to twenty detailed case studies. 


TIT. Six weeks of final brushing-up at the Bureat 
which involves the following :— 


(J discussion of the case studies by the entire class- 
(ii) Preparation of career talks. Each trainee 
prepares a number of talks some of which he 
addresses to the entire class for discussion. 
(iit) Formulation of plan for the organisation ang 
administration of guidance service in the 
respective schools. 
Before they are relieved to join their respective schools; 


the trainees have to take an examination according to the , 
following programme. 


(a) Written :— 
@ Psychological facts and principles and Elementary 
~ Statistics—100 marks, 
(i) Techniques of Guidance—100 marks. 
(b) Viva—200 marks. 


(c) Case studies and supervisor’s Report—200 marks. 
On passing the examination, the candidate is awarde 


a teacher-counsellor’s certificate signed by the D. P. I. and 
the D. B. E. V. G. 


Tt 
SCHOOL COUNSELLORS’ TRAINI 
हि Conducted by 
THE BIHAR STATE BUREAU .OF EDUCATIONAL AND 
° VOUATIONAL GUIDANCE. 
The training is open to whole-time guidance worker 
are specially appointed for this purpose by the Sta 


NG COURSE 


‘who 
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Government and designated as School Counsellors. The 
कि qualification for the appointment is a B.A. or 
Be Hons. degree in Psychology. ‘Teacher's Training 
Fas and experience of field work in Education or 
sychology are considered as additional qualifications. 


AR a) 1 - 2 
he duration of the course is one year. 
Outline of the training courses. 


I. Theoretical— 
(1) The Philosophy and Principles of guidance. 
(2) The dynamics of human behaviour. 
(8) The techniques of guidance. 
(4) Organisation and administration of guidance 
services in our Secondary Schools. 
(5) Principles and method of mental test develop- 
ment. 
(6) Statistical methods involved in objective test 
construction and test standardisation. 
The general method followed is discussion, but he 
For discussion, the 


lecture method also is not precluded. 

trainees are divided into two groups, each with a leader wiio 

is changing from time to time. The Bureau po an 
on related topics. Hach 


up-to-date library of 370 books i 
group is assigned a topic for study on which notes are pre- 
ual members of the group. 


pared separately by the individ 
he leader organises the notes and presents the same as a 


discourse on the topic before the entire class of trainees and 
a member of the Bureau staff. A critical discussion 


follows in which the other group is the main participant. 


IT. Practical.— 

1. Practice in test administration—A Ce 
8 staff member in the administration of individual D RR 
tests of General Ability, verbal and non-verbal, 1s Sa 
by actual practice in Jocal schools under the superv | 
the said staff member. 

2. Practice in Counselling —O 
Counsellors af the Bureau play the 


n—A demonsiration by 


Role playing. The two 
respective yoles of a, 
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counsellor and a counsellee and demonstrate two specially 
. prepared interviews to the entire class, alternating p 
soles in the two interviews. Each trainee writes a summary 
of each interview immediately as it concludes. The class 1S. 
then divided into two groups. Each trainee in each group 
takes the role of a counsellor, one after the other the coun- 
sellor-client of the first interview repeating his hole as the 
same client, which he does with every trainee in the caer 
Comments are made by the entire class on the approp: a 
ness of the remarks made by a particular trainee, belo a 
another trainee takes up his part as a counsellor. ‘The 8 
procedure is repeated with the other group. ‘This time t 


Š > i he 
counsellor-client of the second interview engages t 
trainees. 


(ii) The entire class forms itself into different bi i 
self-chosen pairs. Each pair engages in a counse ing 
interview, in a closed room where the interview is tap É 
recorded. Hach interviewer also prepares a summary of A 
interview. The tape is played back in the presence of ka. 
Director who discusses with the pair the interviewer है 
remarks. The pair engages in another interview, alter- 


nating roles, which is also tape recorded and subsequently 
' played back. 


Tt is expected that with the grounding given, ha 
School-Counsellors will be able to take up the work a 
improve in due course by the method of learning by doing- 


- . 107 
It may be possible in future to provide a demonstratio" 
ctual cases referred to the Bureau. 


3. Supervised experience of objective-test development, 
The trainees are divided into different sets of partners. Ea t 
set of partners is assigned the construction of a school subie 
test for which they have to take the assistance of at least br 
subject matter experts from among the twenty-five teat “ri 
counsellors under training at the Bureau, These are expë / 
enced Secondaiy Schcol Teachers of fairly long standing- the 
plan of item assembly is worked out in consultation with Jy 
subject matter expert and the items are according, 
assembled. The assembled items are rendered In 


A A š ead | 
conventional forms of test-items. Rach item is then 1 


of a 


<. 
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a les critically examined by ue entire class of trainees: 
Marton s s of the ee his is followed by a pre 
individual © approve draft of the items for try-out with 
Ten T „Cases for further revision. The revised draft is. 
differe, ministered by the trainees to a sample drawn from 
abel a parts of the State. The test results are scored and 
fa a ed by the trainees who take up the item-analysis- 
der the supervision of the Bureau’s Statistician and the 
irector, : 
Th 4. Practice in method of guidance to school-leavers.-— 
> e trainee introduces this programme to the final year 
udents in a local school and invites interested pupils to the: 
ope for help in career planning. The trainee interviews 
vane pupil who responds to the invitation, administers: 
relevant tests to him, and prepares a case report. The 
report is submitted to the Director for discussion, by the 
entire class, on the diagnosis and prognosis of the case. 
The case is subsequently taken up by the staff of the Bureau. ` 
5. Practice in preparation and delivery of career talks to: 
pupils and guidance orientation talks to guardians,—The 
tilks are addressed to the class by the individual trainees 
for comments and discussion. e 
__ The trainees are also afforded the opportunity of 
Picking up some experience of actual work in the field by 
Participating in the programme of educational and vocational 
guidance to school leavers run by the staff of the Bureau in 


a few local schools. They are also required to assit, 17077 
1016 to time, in the the State 


testing services rendered by 
Bureau for various selections. 
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APPENDIX TII. 
MODEL ORIENTATION TALK TO PUPILS OF crass VIII 


»विद्याधियों ! आज मै तुम्हारे भविष्य के विषय में तुमसे दो-चार बात 
करना चाहता हूँ। तुम्हारे अभिभावकों ने तुम्हे स्कूल में पढ़ता क लिय 
भेजा है, इसीलिये न कि तुम्हारा भविष्य अच्छा बने । तुम्हे जीवन में 
सफलता हो। तुम पूरा श्रानन्द प्राप्त कर सको। तुम राष्ट्र के लिये HT 
नागरिक बन सको। समाज को तुम्हारे ऊपर गौरव हो । कुछ दिन पहले 


पुलिस के दारोगा, स्कूल के मास्टर वशेरह । और जो स्कूल के बाद 
कालज मे प्रवेश न पा सकते थे या जो कॉलेज में पहुँचकर श्राग 


शौक grat, यदि कोई दस्तकारी के काम में काफी निपुण होता, कल- 
पुर्जो को जोड़कर कोई Ag बना लेता, तो उसके परिवार ब लोग 


तो कोई पूछता ही न था। सारी चीजे विदेश से बनकर श्राती थीं | 
मो, मामूली आलपीन या कलम की नीब तक अपने देश में न बनती 
थी। इस स्थिति मे उस समय के विद्या्ियों के सामने पढ़ने-लिखने 
के सिवा और कोई दूसरा रास्ता था ही नहीं । और इस रास्ते में उन्ह 


पूरी सफलता तभी मनात होती थी जब वे ant बढ़कर कॉलेज की 
पढ़ाई से पार हों पाते थे I 
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„ परन्तु नये भारत मे नक्शा ही दूसरा है। पिछले दस-वारह सालों 
में इतने नये प्रकार के काम और धंधे निकल गये हूँ कि इनकी 


' गिनती करनी मुश्किल है। हर काम का मूल्य है; हर काम की कीमत 


ह और हर काम में आगे बढ़ने का पूरा मौका है। अ्रपनी पंचवर्षीय 
EI अन्तर्गत हमने कितने कारखाने खोल रखे š कित॒ती नई 
Seat खड़ी कर ली हँ, जहां हम हर तरह की चीजे बनाने लगे 
६ । हम रेल की इंजन, मोटरकार, हवाईजहाज, आदि सभी तरह की 
वस्तुएं बनाने लगे É । इन कारखानों और फौक्ट्रियों को लिये हमे 
अधिक-से-अधिक संख्या में कार्यकर्ताओं की रावश्यकता है। कारखानों में 
जा चीजे बनती हुँ उनके इश्तहार के लिये इश्तहार बनानेवालों की 
बड़ी waa है। इश्तहार बनानेवाले भ्रच्छे-भ्रच्छे चित्रकार होते 
Cl इन्हें RAR वेतन पर रखा जाता है। भारत में 
कितने आरट स्कूल खुल रहे £ 1 नाच-गाने की शिक्षा दी जा रही है। 
अच्छे-अच्छे Weal और नाचनेवालों को राष्ट्रपति का मेडल मिलता है। 
समाज मे इनकी बड़ी आवभगत होती है। एक समय था जब . लेखकों 
की भारत में कोई पूछ-कदर न थी । प्रेमचन्द Ta प्रसिद्ध साहित्यकार 
फाके की मुसीबते झेलकर सिधार गये । आज लेखकों का मूल्य भी 
बहुत बढ़ गया है। अब हमारी पुस्तकों और पत्रिकाएँ विदेशों की 
पुस्तकों और पत्रिकाओं से किसी तरह पीछे नहीं हैँ । उनकी लिखाई, 
छपाई वगैरह उतनी ही सुन्दर है और इनक पढ़ने वालों की संख्या 
भी प्रत्येक दिन बढ़ती जा रही है। श्राज एक लेखक अपने लेख की 
आमदनी से आनन्द के साथ जीवन बिता सकता है। 


जैसा मैने oft कहा, कुछ साल पहले कॉलेज की पढ़ाई के विना 
किसी का कल्याण नहीं हो सकता था और सभी विद्यार्थी कॉलेज की ओर 
ताकते रहत थे । अच्छी नौकरी युनिवसिटी या कॉलेज की शिक्षा प्राप्त 
किये बिना नहीं मिल सकती थी। स्कूल से निकलने क बाद काय का एक 
रास्ता खलता था, वह रास्ता था किसी दफ्तर म क्लक या मुहरिर 
बनना। परन्तु श्राज कितने टे किनिकल स्कूल खुल गय ह fara एक विद्यार्थी 
केवल स्कूल की शिक्षा प्राप्त करके प्रवेश कर सकता Š | ट्रेनिंग लन 
वाद उसे अच्छे से अच्छे वेतन पर काम मिल जाता ate कोई चाहे 
तो भ्रपना अलग काम भी ae कर सकता है। जैसे मशीनों की मरम्मत 
र छोटी-छोटी मशीनें बनाकर बड़े आनन्द से श्रपता और अपने परिवार 
के जीवन बिता सकता है। श्रार्ट-स्कूल का जिक्र तो में आपसे श्रभी कर 
ही चुका हूँ, जिसमें चित्रकारी की शिक्षा का पूरा प्रबंध है। इनक रहे है, 
के स्कूल qa रहे É | शिक्षक की ट्रेनिंग के लिये स्कूल सुत 
Rare | इन सभी में केवल स्कूल की पढ़ाई के बाद प्रवंश किय 
jd है। हमारे देश मे अभी मशीन द्वारा 


काम करनेवाले, प्रारम्भिक 
के लिये शिक्षक, समाज-सेवा के कार्ये करनेवाले, हिन्दी के टाइपिस्ट 


94 | 
और झॉर्टहेंड जाननेवाले, इन सभी का बहुत श्रभाव Ë | इनकी माव | 
दिन-ब-दिन बढ़ती जा रही है। वास्तव में sa स्कूल की शिशा | x 
जितने कार्य मिल सकते हैँ और जितने प्रकार के रास्ते श्रापको qm 
खुलते É कॉलेज या युनिवर्सिटी की पढ़ाई के बाद उतने प्रकार के 
नहीं मिल सकते हूँ । 

वसे हमारे देश म॒ sme और इंजीनियरों की भी m a 
है। डाक्टर और इंजीनियर बनने के लिये कॉलेज की a Ri 
जरूरी है। परन्तु सभी विद्यार्थी डाक्टरी या ङ्ज Hoe) 
पढ़ाई के योग्य तो नहीं होते 1 श्रधिकतर युनिवर्सिटी या कॉलेज š निकलती 
एम० ए० पास करके ही निकलते हैँ और जितनी संख्या H 1 मिलती | 
@ उतनी संख्या में इनकी शिक्षा के योग्य कार्य या नौकरियां नहीं पइती 
इन्हें बड़ी निराशा के साथ उन्हीं कार्यों के लिये कोशिश करती सर 


है जिनमे वे विना एम० ए०, बी० ए० पास किये ही प्रवे श करे 
थे | 


मै x 
इन सब वातों पर विचार करने के बाद ग्राप देखेंगे कि fo mi 
की यह बड़ी भूल होगी श्रगर सब-के-सब अपने मन में कॉलेज हिला | 
वासिटी की शिक्षा लेने को ठान लें। कुछ ही विद्यार्थियों को कॉल | 
युनिवसिटी की शिक्षा के लिये तैयार होना चाहिये, बाकी za "| 
चाहिये कि उन सारे मौकों से फायदा उठाने के योग्य ' 
कोशिश करें जो स्कूल की पढ़ाई के बाद उनके सामने आते हैं 


आप में से कुछ विद्यार्थी अभी साइंस के विषय पढ़ रहे हुँ M s 
आस के विषय। आपको जानना चाहिये कि आपके लिये कौत-सी z 
सबसे उचित है। किस शिक्षा में आप ऐसी सफलता प्राप्त करे |; 
कि श्रागे जो आप पढ़ना चाहते É, श्रागे जो श्राप बनना चाहते u | 
आगे जो श्राप करना चाहते हँ, उसकी पूरी संभावना हो सके a 
विद्यार्थी के लिये यह आवश्यक है कि वह शुरू से ऐसी शिक्षा T 
करे जो उसकी प्रवृत्ति और उसकी रुचि के अनसार हो। 

न किया जायगा तो आगे चलकर उसे पछताना पड़ेगा। वह aff 
करेगा कि उसका चुनाव उचित नहीं gat और उसे पने मत FG 
सफलता प्राप्त न होगी। कोई-कोई विद्यार्थी तो साईंस लेकर भरी, मुदि 
दलदल में फंस जाते हँ कि जिससे निकलना उनके लिये बहुत 
हो जाता हैं। we बार-बार श्रसफलता का मुंह देखना पडत ; 
उनकी हिम्मत टूट जाती है। उनके s= कोई उत्साह गं id 
रहता | शिक्षा क चुनाव में अपनी प्रवृत्तियों, श्रपनी Pout a 
गुणों और श्रवगुणों, अपने झुकाव और श्रपनी भ्रभिरुत्रियों पर गणी | 
विचार कर लेना आवश्यक Ë | भिन्न-भिन्न शिक्षा में भिन्न-भिन्न T 


> 


i, 


95 


योग्यताओं नेती 

के ह आवश्यकता होती है। जब तक अपने गुणों और प्रवत्तियों 

पूरी सफलता शिक्षा का चुनाव नहीं किया जायगा, किसी भी शिक्षा म 
सफलता की संभावना बहुत ही कम होगी। 


छि क shimi जांच ले चुके हूँ। इसी प्रकार के और भौ 
b ase आपको दिये जाने का प्रबंध है। इनके द्वारा श्रापकी 
प्रकाश डोला & TE, ATTA प्रवृत्ति, आपकी अभिरुचि इन सब पर पूरा 
दी जायगी । T सकेगा | आप जो विषय पढ़ रहे ह, उनकी भी जांच श्रापको 
भी पूरा us आपने क्या कुछ सीखा है, क्या कुछ पढ़ा-लिखा है, इसका 
हो जायेगी ae प्राप्त किया जायेगा | जब य सारी बाते इकट्ठी 
छिन | आपके अभिभावक आपकी शिक्षा के संबंध में उचित 
ला कर सकेंगे | 


ये जांचें वैज्ञानिक जांचे हें और उनसे सारी बातों की जानकारी 


ठीक- = > 
ठीक हो सकेगी। इस जानकारी का फायदा कवल आपको अभी ही 
गे कि आपके 


ot । आप इसकी सहायता से इतना ही नहीं जान सकें 
हना क शिक्षा उचित होगी ्रापको साइन्स पढ़ना चाहिये या नहीं 
सके fet । इस जानकारी से श्राप श्राग चलकर भी बहुत लाभ DAA 
। जब स्कूल छोड़कर निकलग तो उस समय भी इन जांचों के 
परीक्षाफल से श्रापको अधिक सहायता मिलेगी। आप इसके बाद फैसला 
केर सकेंगे कि कॉलेज की शिक्षा में mq अच्छे ढंग से सफलता प्राप्त कर 
सकेंगे या नहीं। अगर आपको कॉलेज की शिक्षा नहीं लेनी है, तो फिर 
किस प्रकार की शिक्षा में लगना चाहिये । आपको कोत से धंधे तथा 
कौन-से कार्य में प्रवेश करना चाहिये ताकि अधिक सफलता प्राप्त हो। 


od देखेंगे कि आपको केवल जांच ही नहीं दी जायेगी। मे 
त्येक विद्यार्थी से मिलकर श्रकेले मे बाते भी करूँगा। इस तरह -हम 
दोनों बहुत सारी दूसरी बातों पर भी विचार करेगे, जिनका आपके 
विद्याथी-बीवन से घनिष्ट संबंध है। प्रत्येक विद्यार्थी के विषय मे मैं सारी 
उनसे जो नतीजा निकलेगा, 


ral इकट्ठा करूँगा और सबों को सामने रखकर 
जिस परिणाम पर हम आयेंगे उसकी जानकारी से आप अधिक लाभ 
उठाते रहेंगे । श्रपनी जीवन-यात्रा में जो भी कदम बढ़ायंग सब कुछ 
अच्छी तरह जान-बूझकर बढ़ायेंगे । इस तरह आप रोज-रोज तरक्की के 
रास्ते पर, विकास और उन्नति के मांगे 

mo aT विद्यार्थी साइँस लिये हुए है, ड ares और कुछ 
कमस | मुक ही इसका श्रवसर दिया गया है कि वे देखें कि a कोर्स 
उन्होंने ले रखा है उनकी अभिरुचि के अनुसार & या नडी। SE 
उन्हें धिक कठिनाई तो महसूस नहीं होती। साल में जी दो ot 
जायंगी उनमें उनके कंसे नम्बर शाते É | समय-समय पर AAA ATTA 


ग पर आगे बढ़ते 
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जांच भी दी जायेगी जैसा मँ कह चुका हूँ । [साल के मन 
इन सारी बातों को इकट्ठा करके इन पर विचार किया जायगा। किसे 
जायगा कि किसक लिये भ्रपना विषय बदल देना उचित होगा। सर 
साइन्स छोड़कर श्रार्ट्स में लग जाना चाहिये ताकि श्रागे उसे असफल हा 
और निराशा न हो। हो सकता है कि किसी-किसी के लिये mr. 
छोड़कर साइंस में लग जाना भी उचित मालूम पड़ेगा। 


अभी साइन्स की हवा बह गई है। सभी साइन्स पढ़ना चाहते e 
लेकिन हम सब भूल जाते É कि श्रगर सभी विद्यार्थी साइ Ti 
लगेंगे तो देश में कलाकार, साहित्यकार, दर्शन और इतिहास को 
बढाने वाले कहां से श्रायेंगे | देश की उन्नति के लिये केवल मशीन ES 
तो नहीं चाहिये । वास्तव में मानव जीवन में दर्शन, साहित्य और क 


` 


Her > हाथों पता 
की प्रवत्ति हो। अगर ऐसा नहीं है तो साइंस पढ़ना sq? हाथों ्रप 
जीवन नष्ट करने के बराबर है। 


# होते | 
अब श्राप समझ गये होंगे कि सारे I एक समान नहीं हो cd 
प्रत्येक की बुद्धि एक ढंग की नहीं होती। प्रत्येक की अ्रभिरुचियां 5 


marae भिनत होती हँ | sete व्यक्त जज नहीं हो सकता ! 
मतम क श्रादमी कलाकार नहीं हो सकता । प्रत्येक के लिये 


गीग्यताएं क्या है । मने आपकी 


मिलेगी । a 
आपने मेरी बातें शांति के साथ सुनीं इसको लिये मँ श्राप 
THT देता हूँ। sq आप जा सकते ë| 


APPENDIX IV 
OPENING FACT FINDING INTERVIEW 


“आओ, रमेश dat Fat भाई। तुम्हें याद होगा, मेने तुमसे 
कहा था कि TAR को बला कर अच्छी तरह बातचीत करूँगा । तुम्हें . कुछ 
जांचें दे चुका हूँ और कुछ जांचें और भी दूंगा। इन जांचों के द्वारा 
और तुनसे मिल कर बातचीत करके तुम्हारे विषय में अधिक से अधिक 
जानकारी प्राप्त करूँगा । 'फिर सारी वाते तुम्हारे सामने रखूंगा । हम तुम 
मिल कर इन बातों पर अच्छी तरह विचार करेंगे । È 


अपने विषय में बहुत-सी बाते तो तुम जानते ही हो। लेकिन सबों 
को इकट्ठा करके इन पर विचार शायद तुमने नहीं किया होगा । जांच के 
ढारा और तुम्हारी सहायता से जब सारी बातें इकद्ठो हो जायंगी, तो तुम 
इन पर विचार करके अपनी शिक्षा के सम्बन्ध में और श्रपनी जीवन-्यात्रा 
के सम्बन्ध में एक उचित रास्ते का निर्णय कर सकोगे । ऐसा रास्ता जिस 
पर आगे बढ़ने में तुम्हें कोई रकावट न हो, जिस पर चल कर तुम्हें अधिक 
सफज्ञता प्राप्त हो, तुम काफी रुपयो कमाओ, परिवार का अच्छी तरह 
पालन-पोषण कर सको, अपना और देश का नाम ऊँचा कर सको, और 
समाज सेवा के योग्य भी बन सको । तुम क्या समझते हो अच्छा होगा न 
कि हम तुन मिल कर इन सारी बातों पर विचार करे । 


इसीलिये तो मंते तुम्हें बुलाया है कि हम दोनों मिल कर तुम्हारे गुण, 
तुम्हारी योग्यताएं, तुम्हारी परिस्थिति, तुम्हारे परिवार की परिस्थिति, इत 
सारी बातों के सम्बन्ध में पूरी जानकारी इकट्ठा करे | 

तुम मुझे अपने और अपने परिवार के विषय में सारी बातें ठीक-ठीक 
बताश्रोगे । घर पर तुम्हारे पढ़ने-लिखने का पूरा इन्तजाम है या नहीं ? 
किस विषय में तुम्हारा मन अधिक लगता z ? तुम ad का समय किस 
तरह विताते हो ? तुम्हारे परिवार में कितन लोग हूँ ? तुम्हारे पिता 


या अभिभावक तुम्हारी शिक्षा का हरा बोझ सम्भाल सकते हं या नहीं ? 
जो कुछ तुम बताश्रोगे, मं नोट करता 


इन्हीं प्रकार की वाते में पूछूगा । 
जाऊंगा । नोट नहीं किया जाय तो इतनी सारो बातें हम भूल TAT | 
फिर जब हम विचार करने लग जायंगे, तो उस समय सारी वातं हमार 
सामने न होंगी | 
aca, तो तुम्हारे पिताजी 
on 


का नाम तो श्री रामचन्द्र प्रसाद हैत... 
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APPENDIX V | 
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Patwa-4, 
व्यक्तिगत वाते 
[Complete Form] 
ता ४०८४४ १६५ । ! 
छात्र करा नाम......,.... « 'वालक/वालिका, जाति. .......... l 
जन्म दिन (तिथि)... . ...., , ५ जन्मस्थे नि. T ३७ aes ३२ | 
"RE SHI? kpt us P k k I RT 
ISP © fs Salle. S. U: » मृत/जीवित, यदि मृत तो कब मृत्यु 
kufika का, Do da hap m a कि लए A t a aa l 
मां जीवित/मृत/सौतेली मां/यदि मृत तो कब ICTR Iles ts 2५ ८ ०९७ I 
FUE: VLG UM OL aq eel Tn Tu k Sa Pas o aaa l 
असिभावक/'का पेशा ........... » अभिभावक से छात्र का 
Trot Ss cles «ove । भाइयों की संख्या, . . .. . . . . - | 
ब. PONS: 1. 1. 5. 0 बहनों को सहप... oe | 
बड़ी,.... Ce Galea, 2 | परिवार में अन्य व्यक्तियों को 
संख्या, , , ho: eae a eee a TUNE eae ee । मातृभाषा 
NS Sasa Cutie wapu u yaa l š 
अभिरुचियाँ-- 
क्या खेल-कूद में रुचि रखते हे ?........ । यदि हाँ तो खेलों के 
गत 5 her ISSN ORs i Layan s mds | 
इनमे से सबसे ae. TRE n see la 
OUP Gat is are ine ec es को पसन्द करते हूं । 
५. हल में जो खेल-कूद कराये जाते हूँ. उनमे किन-किन मे भाग लेते 
RE och ad oe, eh । अपना मनोरंजन 
के करत G ss ma AA Ska । कोई खास (A) 
POTN "S l 
पुस्तक पढ़ने में मन लगता है?......... । किस तरह की 
Eo TEN ie aes E a E । 
कोन सबसे अच्छो पुस्तक ts? । आपकी सबसे 
pe am wire 82... 1 कोई वाद्य 
यंत्र (वाजा) बजाना आता Ce ea । उसके नाम 


न Rated... .. Ñ. । कहीं संगीत सीखते हे?.....। 
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स्कूल की किन संस्थाश्रों में भाग लत हं : 
स्वयंसेबक/वाद-विवाद/एन ०सी ०सी /वालियामे द/प्रकाञन/ समाजसेवा | To 


Rite fro qr और कोई, , ~... 7 DS eco 
PA coos Susu ste bore cee I a \ 
पढ़ते समय कोई dar करने का मौका पड़ा है, जैसे टयशन आदि? . . . . « I 
घर के काम में हाथ बटाना पड़ता है?...---- *- * ` । यदि हां तो किस 
Ga Reece 00 ० 000000 | 
स्वास्थ्य :—— 
आपका स्वास्थ्य कैसा रहता है?...- °` ` ` | इधर 
स्वास्थ्य की जांच को गई थी ? . . .. - - : * | उसकी तारीख. . . : : : 
ge anoi Wa ana I साफ सुनाई तो देता है? . . -- - - : ss I 
आप चइमा लगाते Flee eee sss । दांत में कोई 
खराबी है? n ९०० २6; 050 । बोलने मे तोतलाहट 
होती है? .. il eee ee / हकलाहट होती है ? . . . - ` 
EE oo । कोई पुराना रोग याको शारीरिक दोष है! . . . . +: 
Mere a wa । कभी कोई बड़ी बीमारी हुई थी? 
ee ee ? कब कितने 
दिनो तक रही Pia + «5६००० गे sa aaa । कोई वड़ा “आपरेशन 
(चीरफाइ) gor है? e as. saa ma Sma 
किसलिये ? ae BR NG । अपने स्वास्थ्य, शारीरिक 
दशा एवं ब्यक्तिगत कमजोरियों के लिये श्राप चिन्तित रहते हँ! . ; “`: ' 
¬ | अपने शरीर के सम्बन्ध म॑ कुछ बाते जिन्हे श्राप 
am कर लाभ उठाना चाहते हों और जिनका उल्लेख नहीं हो पाया है 
SRT... ; 
स्कल :-- 
WN Ya) 
R स्कल में प्रवेश के समय आपकी कया उम्र थी eae 7 sf i 
केसी वर्ग में दुबारा ५ढ्चा पड़ date No PN जाला 
- 5102 । बीच के वर्ग को छोड़कर aT + ° j 
मौका मिला है? . . ०८: ** | किसे ad को 7-० ३ 06 005 
केसी ad स्कूल से अधिक दिनों तक ATO होनापड़ा है: ee 
BNNs» wows oun aos e । कवः“; ya mo aaa है? 77% ea \ 
Es Rei SMe NR 


कारण क्ष्याथे ? Wena 
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इसके पहले किसी दूसरे स्कूल में थे क्या ?............- o | 
किस स्कूल में ?..... न a; 
स्कूल में कौन-कौन से विषय सबसे स्कूल में कौन-कौन से विषय बहुत 
_ अच्छे लगे या लगते हँ? उनके कम अच्छे लगे या लगत है. 
नाम लिखिए । उनके नाम लिखिएं। 
१। red | 
२। २। | 
३। ३। | 
४। ४। 
XN ५। | 
"Tš विषय सबसे कठिन जान पड़ता है? .................... š 
Ts ..... किसी विषय मं बहुत कम नम्बर 
BU CQ RST NR 1 कोल > ..>.५.७.० *.० Sa i 
स्कूल के वाद पढ़ने में कितना समय देते है? ...............** 
स्कूल में कभी कोई पुरस्कार (इनाम) मिले है? . . . . . . K... 2 
fa बात के लिए ? 2... .. .... “Pa PERAN । स्कूल के 


भविष्य की योजनाएं, शिक्षा :-- 


T S xe /काले ज 
स्कूल की पढ़ाई खत्म करके कया करेंगे? धन्धे की खोज करेगे / दि 
या किसी दूसरे विद्यालयों में शिक्षा लेंगे /समाज सेवा में लग जायेगे । यर्दि 


e: 3 = S > क्रम में 
शिक्षा लेंगे तो किस कालेज या विद्यालय में ? इनके नाम इच्छा के क्रम 

लिख दे-- oC MR MRR Ns oo ° 

hs ahs Oy NI पर. कक MI ae 

xy 


के लिए क्या-क्या आवश्यकता" 
किसी कालेज में शिक्षा पाने के लिये आधिक स्थिति का जड़ा ह 
नीचे कुछ एंसी ही स्थितियों को लिखा 


i T गया Š इनमें जैसी आपकी 
हो उस वाकय के सामने चिह्न लगा F 


++ ART परिवार मेरे पढ़ने का पूरा खर्च सम्भाल सकता ca 


a at 
++ “मेरे परिवार से आंशिक सहायता मिल सकती है और मुझे द्थूशर्ग 
कोई काम करना पड़ेगा | 


> 
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: vet से सहायता मिल सकती है। लोगों से कर्ज मिल सकता 
he eke या अन्य आथिक सहायताओं से मेरी कुछ मदद हो सकती 
० s «« कोई अन्य सहोरा/? लिल ८० E deo Ganonsooanbe a 


भविष्य की योजनाएं, जीविका :-- 
_ पढ़ने के बाद कौन-सा काम करने का विचार है? कछ धन्धों को इच्छा 
के क्रम से लिख दें जिन्हें श्राप पसन्द करते हों | 


XN 
Ao KW No 


उपरोक्त धन्धों को क्‍यों पसन्द करते हों? इसलिये कि--- 
, , पिता या अपने सगे इस काम को करते ZI 
, ,इस काम के लिये हमे विशेष रुचि है। 
, . .स्कूल के ग्रध्यापक की एसी धारणा हैँ । 
, ,इस घन्धे के विषय में बहुत जानकारी हैं । दूसरों को इस काम 
को करते देखते हैँ और उनकी सहायता करते हूँ | 
, , ,इसमे आगे चलकर बहुत धन कमा सकते É । 
, , frat यो अभिभावक ने हमारे लिये निश्‍चय कर दिया है । 
, अपनी योग्यताश्रों से सबसे ग्रधिक इस कार्य के द्वारा समाज की सेवा 
हो सकती हैं । 
व्यक्तित्व :-- 
नीचे लिखे शब्दों में उनको नीचे चिह्न लगा दें जिनसे आपके व्यक्तित्व 
की care और स्वभाव प्रकाशित होते हैं :-- 


निराशावादी, धीर, किसी काम में लगा 
सहनशील, शान्त, उग्र, आत्मविश्वासी, 
मिजाजी चतुर, ईमान्दार, प्रसन्नचित्त, ; h 
ke r : रहने वाला, प्रतिभाशाली, 


चिड़चिड़ा, चिन्तित, अधिकतर उदास रह 


रहन वाला, मिलनसार, योग्य, 
संकोची, दब्बू, ईर्ष्यालू, तुतुक- 
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अक्षम, दुखी, उद्योगी, ख्याली पुलाव पकाने वाला, शीघ्र ही घवड़ान 
वाला, साहसी, एकाग्रचित्त होने मे हीनता, नियमित, शक्तिहीन, 
आज्ञाकारी, अत्यधिक वातचीत करने वाला, बहुत गम्भीर, बेचे न, 


तुरन्त कोई काम करने वाला, आर'मपसन्द, दूसरों पर अधिकार 
करने वाला । 
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PATNA-4. 
व्यक्तिगत वाते 
[Abridged form] 
NITO enia qaw 1 
TTR, बालक /वालिका,जाति . ....... l 
जम न (ip) ae see a eee PAO स्थान «ons os aie ३७५ | 
पाए धं पता एज 7 ५७ 7 हित की E a a G ws AES 
SNT =. 
(niti oe od, Oooh SON NN मृत /जीवित, यदि मृत तो 
dete Belin a कप (iio sa A PPS aa I 
मां जीवित/मृत/सौतली मां/यदि मृत तो कब मृत्यु हुई? .......... 
ES RR, । अभिभावक का नाम ..............। 
अभिभावक का पेशा ............... » अभिभावक से छात्र का 
CPG o Don dk abc 3032 ee । भाइयों की संख्या . . . . . ; 
Se See ee Dt Corer MN बहनों की संख्या . .........., 
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लरत ह... S । कोई खास 
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स्कूल में कौन-कौन से विषय बहुत 
कम अच्छे लगे या लगत हुँ? 


उनके 


१। 
२। 


किस विषय म बहुत कम 
CRU NAS NNN ? कौन? 


स्कूल के बाद पढ़ने में कितना समय देते हुँ? 
स्कूल में कभी कोई पुरस्कार (इनाम) मिले हु? 


नाम लिखिए । 
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पढ़ने के वाद कौन-सा काम 
जिन्हे राप पसन्द करते हों, इच्छा 
१। 
२। 
३। 
४। 
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APPENDIX VII. 


COPY OF A COMPLETED REPORT FOR USE IN FINAL ALLOCATION TO 
THE DIVERSIFIED COURSES. 
BALESHWAR PRASAD, 
Class VIII B, Roll No. 35. 

I. Identification data.—Age—1] years; reported and 
~estimated age about the same son of Shri Baldeo Prasad, 
village and P. O. Belanhi, district Muzaffarpur. 

II. Family Background.—Father, an uneducated culti- 
vator aged about 35 years. Mother alive. Baleshwar is 
the eldest of three brothers and two sisters. Two younger 
brothers reading in lower classes. A widower uncle and 
father’s father live with the family—a joint one. All culfi- 
vators, Economically the family can be rated as low, 
culturally also low. Social relationship in the family 
satisfactory. 

II. Physical Health.—Dark complexioned boy, 4’ 3” in 
height. Thin and sickly. No major disease history. 

IV. General Ability —VIT—Raw Score=78, St. 
Score=112 VIT,—Raw Score=90, St. Score=117 Abov. 
Av. 

V. Special Aptitudes—FRT—Raw Score=15, Bit. 
Score=104, Av. SAT—Raw Score=30, St, Score=115, 
Abov. Good at drawing and painting. f 

VI. Interest and Hobbies.—Reads short stories, Plays 
football and Carom. Math. most liked subject. Soc. Stud. 
least liked subject. 

VII. School History and Scholastic Achievement.— 
‘Started in Class V. Past achievement Av, Did not repeat any 
class. 

(1) Obj. Test. 

El. Math : R. 8. 41, 88. 102. G. 86. R. 8. 42, SS. 105. 
Phys. : R. 8. 35, 88. 108. Soc. St. R. S. 10, 88. 87. 
Chem. : R. 8. 28, 88. 112. Hindi R. S. 100, 88. 90. 
Biol. : R. 8. 14, 88. 95. 

Rs.=Raw Score; SS=standard score, 
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(2) First Term, 
Eng. RM. 35, SM. 95. Chem. RM. 42, SM. 100. 
El. Math. RM. 54, SM. 102. Soc. St. RM. 32, S.M. 75. | 
Biol RM. 88. SM. 85. Hindi RM. 88, SM. 85. 
Phys. RM. 45, SM. 108. MIL. RM. 40, SM. 95. 

Annual. 
Eng. RM. 39, SM. Chem. RM. 47, SM. 106. 
El. Math. RM. 59, SM. 104. Soc. St. RM. 30, SM. 69. 
Biol. RM. 42, SM. 98. Hindi, RM. 35, SM. 92. 
Phys. RM. 43, SM. 104. MIL. RM. 82, SM. 91. 
RM=Raw Marks; SM=Standard Marks. 

VIII. Social and Personal Adjustment. —Has few friends. 

Soc. Adjust. satisfactory. 
Shy and nervous. 


IR. Work Habit and Application.—Has some difficulty 
in concentration. No regular study hours, Says, studies for 
3 hrs. at home. 


X. Future Plan.—Inter, Sc., Medical. Parent desires 
same. 


Recommendation.—Has aptitude for science. Likely 10 


do better if gives more time to study at home, May 89 
with the science course, 


Dated 8th December 1987. B. D. SINGH, 
Counsellor. 
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APPENDIX VIII 


OUTLINE OF A DISCUSSION ON STUDY HABITS, READING 
SKILLS, ETC. 


“विद्यार्थियों आज हमलोग अध्ययन के विषय में कुछ बातचीत करेंगे L 
आप घर पर कोस की पुस्तकों अध्ययन करते Š | पुस्तकों में लिखी हुई 
बातों को समझने और उन्हें याद रखने की कोशिश करते हूँ । इन्हीं 
समझी और याद की हुई चीजों को आप परीक्षा के समय प्रश्‍नों के जवाब 
में fade हं। जिसका जैसा जवाव होता ë उसीक अनुसार उसे नम्वर 


~ भी मिलते É, कोई कोई तो काफी ऊंचे नम्बर लाते हैँ, कोई कोई पास 


के लगभग, और कोई कोई पास मार्क भी नहीं ला पाते। आपने कभी 
इस पर विचार न किया होगा कि नम्बरों की भिन्नता के कारण क्या हें? 
सभी के जवाब एक ही समान क्‍यों नहीं होते। शौर सभी को एक ही 
समान नम्बर क्यों नहीं मिलते ,। 


किसी भी कार्य में अच्छी सफलता प्राप्त करने के लिये दो चीजों की 
जरूरत होती है। कार्य का सम्बन्ध पढ़ने-लिखने से हो, नाच-गाने से 
हो, कला और चित्रकारी से हो, किसी रोजगार या घन्धे से हो। कार्य 
कोई भी हो, अच्छी सफलता, विना दो बातों से नहीं हो सकती | एक है कार्य 
करने की योग्यता । कुछ बच्चे ऐसे भी होते É जिनके अन्दर शिक्षा प्राप्त 
करने की योग्यता नहीं होती। इनकी संख्या Fa बहुत ही कम ë | इनकी 
बुद्धि इतनी कमजोर और दुर्बल होती है कि वे मामूली लिखना-पढ़ना, गिनती- 
हिसाब तक नहीं सीख सकते । ठीक उसी समान Ta आप में से कितने 
विद्यार्थी जो यहां पर as Z चित्रकारी या संगीत की शिक्षा के विल्कुल 
योग्य ही नहीं, आपके अन्दर ऐसा कोई गुण ही नहीं, ऐसी कोई प्रवृत्ति 
ही नहीं। हां, तो किसी भी काम में सफलता प्राप्त करने के लिये योग्यता 
का होना आवश्यक है। परीक्षा क नम्वरों की भिन्नता का एक मूल कारण 
भी योग्यता की भिन्नता है। किसी-किसी विद्यार्थी में समझने और याद 
रखने की शक्ति अधिक होती है और किसी-किसी मे कम। जिसकी 
योग्यता अधिक है उसे सफलता भी श्रधिक होती। जिसकी योग्यता कम है 


उसकी सफलता भी उसीक अनुसार कम ही होगी। 


लेकिन सभी विद्यार्थी अपनी योग्यता के अनुसार सफलता प्राप्त नहीं 
करते । कोई-कोई तो अपनी योग्यता से श्रधिक प्राप्त कर लत E यद्यपि 
ऐसे विद्यार्थी कम होते हं। अधिकतर एसे विद्यार्थी ë जिनकी सफलता 
उनकी योग्यता से पीछे रहती है। उनकी योग्यता के भ्रनुसार जैसी सफलता 
की आशा उनसे की जाती है, वैसी सफलता उन्हें प्राप्त नहीं होती। कारण , 
यह है ज॑ सा कि मं ने अभी कहा अच्छी सफलता के लिये दो बातों की श्रावश्यकता 
होती है, एक तो योग्यता जिसका अनुमान मनोवैज्ञानिक जांच के द्वारा किया 
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जाता है और जिसके विषय में अभी' कह चुका हूँ। _ सफलता के लिये 
चूसरी जरूरी चीजें प्रेरणा और परिश्रम हे। विना प्रेरणा और परिश्रम 
के कोई भी कार्य अच्छे ढंग से नहीं किया जा सकता। पढ़ने-लिखने * 
लिये योग्यता तो पूरी हो लेकिन अगर पढ़ने-लिखने में समय नहीं लगाया 
जाय, उनपर परिश्रम न किया जाय, अध्ययन करते समय जार और 
प्रेरणा की कमी रहा करे, तो शिक्षा में अच्छी सफलता कभी भी नहीं ae 
हो सकती। कोई-कोई विद्यार्थी योग्यता रहते हुए भी अच्छी सफलता नह 
आप्त करते उनमें परिश्रम की कमी होती है। वे अध्ययन में पूरा समय 
नहीं लगाते । और वो समय लगाते भी É तो पूरे जोश और पूरे उत्साह | 
को साथ नहीं। Ë: 


कुछ विद्यार्थी ऐसे भी हं जिनकी योग्यता भी पूरी है, उनमें pe 
और प्रेरणा की भी कमी नहीं, लेकिन विचारे घर पर पूरा अ्रव्ययन नहीं 
कर पाते। घर पर उन्हें परिवार के कामों में हाथ बटाना पड़ता है। 
'किसी-किसी को काफी दूर से स्कूल आना होता है। तीन-तीन चार-चार 
मील तय करक आते Š l ग्रातं-जाते उन्हें घण्टों लग जाते É 
कोई एसे भी है जो रात को पढ़ नहीं सकते । घर मे रोशनी का T 
इन्तजाम नहीं Š या घर पर पढ़ने की कोई जगह नहीं है। एक दो meL 
के अन्दर सारा परिवार रहता है। ऐसे विद्यार्थी अपनी लाचारी के कारण 
योग्यता के अनुसार सफलता प्राप्त नहीं कर पाते | उन्हें निराश x 
होना चाहिए। समय बदलता रहता है। सम्भव है कि आगे चलकर उनके 
कठिनाइयां कम हो जायें, उनकी दिक्कत दूर हो जागें और वे अपनी योग्यता 
मे पूरी तरह लाभ उठा सके। उनके अन्दर योग्यता है, उत्साह है एं 
प्रेरणा है। आज नहीं तो कल उन्हें इनके फल जरूर ही मिलेंगे। हीं 
सकता है कि अच्छी सफलता न पाने के कारण शिक्षा प्राप्त होने पर उन्हें 
अपनी योग्यता के अनुसार स्थान न मिल सक । लेकिन अपनी योग्यता! 
उत्साह, प्रेरणा और परिश्रम की शक्ति क द्वारा वह नीचे स्थान से शु 
करक भी अन्त में ऊँचे से ऊचे स्थान में पहुँच जायेगे। उन्हें पती ग 
योग्यता, अपने उत्साह और अपनी प्रेरणा पर गौरव रखना चाहिए। श्रपर्ग 
कठिनाइयों, दिक्कतों के कारण दिल पर मैल न आने देना चाहिए | 


जो विद्यार्थी परिश्रम और मिहनत के सहारे अपनी योग्यताओं से ka 
सफलता प्राप्त कर लेते हुँ, उनसे मुझे इतना ही कहना है कि वे किन 
जरूर करें। अपने अन्दर उत्साह और प्रेरणा की कमी न आने दें। ले न 
अपने विकास के दूसरे अंगों को अपनी पढ़ाई-लिखाई में खोकर वि 
के कीड़े न बन जायं। जो विद्यार्थी अपना स्वास्थ्य ठीक रखने के सामार्जिक 
खेल-कूद या कसरत के लिये समय न निकाल सकते हों, स्कूल की सार पार्स 
संस्थाओं में भाग लेने के लिये कोई समय नहीं रखत हों, जित 
किसी ढंग से श्रपना मनोरंजन करने का कोई वक्‍त न हो, एसे 
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आगे चलकर अपनी अच्छी सफलता से वैसा लाभ नहीं उठा सकेंगे जैसा 
उन्हें मिलना चाहिये । स्वास्थ्य का ख्याल, सामाजिक विकास की आवश्यकता, 
अधिक परिश्रम से थकावट के वाद मनोरंजन की जरूरत, इन बातों पर 
व्यान रखते हुए अगर कोई परिश्रम और उत्साह के वल पर अच्छी सफलता 
आप्त कर ले तो यह बहुत ही भ्रच्छी वात होगी। 


. . “अब हम इन विद्यार्थियों पर विचार करें जो काफी योग्यता रखते हुए 
अच्छी सफलता इसलिये नहीं प्राप्त कर पाते कि उनका मन पढ़ने-लिखने 
में नहीं लगता। अध्ययन के समय उनका दिल उचाट-उचाट सा रहता है। 
वे अध्ययन के विषय पर अपना ध्यान जमा नहीं पाते । अध्ययन करते 
समय उनमें जोश, उत्साह और प्रेरणा की कमी रहती है। 


जो विद्यार्थी घर पर सभी तरह को साधन रहते हुए भी अध्ययन में 
समय नहीं लगाते, केवल खेल-कूद में रह जाते g, परीक्षा आने पर कुछ 
महत्वपूर्ण प्रश्‍नों को रटकर अपनी योग्यता के कारण किसी तरह से पास 
कर लेते Š उन्हें समझना चाहिये कि वे अपनी योग्यता में स्वयं घुन लगा 
रहे हूँ। योग्यता विद्यार्थी की पूंजी है। अगर कोई अपनी पूंजी पर 
ताला लगाकर बैठ जाय तो उसकी पूंजी उतनी की उतनी रह जायेगी। 
पूंजी रखने का उसे कोई फायदा न होगा। वह अपने सनको यह सोचकर 
धोखा दे देगा कि “मेरे पास इतनी पूंजी है” लेकिन ऐसी पूंजी किस काम 
की जिसका कोई लाभ न हो। अपनो योग्यता से काम लेना विद्यार्थी का 
प्रमुख कत्तंव्य है। उनके भविष्य का वनना या विगड़ना केवल इसी पर 
सिर्भर है। प्रत्येक विद्यार्थी को चाहिये कि भ्रपना समय अध्ययन में पूरी, 
तरह लगाये । अध्ययन का विषय कुछ भो हो, संगीत, कला, कृषि इनके 
अभ्यास के लिये भी समय लगाना और परिश्रम करना जरूरी है। प्रत्येक 
विद्यार्थी अपने अन्दर इस वात पर विश्वास जागृत कर ले कि यदि उसने 
विद्यार्थी जीवन में पूरा परिश्रम नहीं किया, अध्ययन में समय नहीं लगाया 
तो उसका भविष्य नये भारत में किसी तरह श्रच्छा और चमकदार नहीं 
वन सकता। जब समय निकल जायगा तो एसे विद्यार्थी को यह सोचकर 
पछताना पड़ेगा कि उसने स्वयं अपना जोवन नष्ट कर डाला। अपन 
भविष्य को ग्रन्धकार और निराशा के वादल में घेर लिया। 


कभी-फभी ऐसा हो सकता है कि आप अपनी पुस्तक खोलकर पढ़ने 
को बैठते है या अपनी शिक्षा संबंधी जो आपको करना है उसे करने 
Tot है तो आपका मन उचाट होने लगता हैं। आपका ध्यान 
बॅटने लगता है। आपके दिमाग में दूसरे-दूसरे „ विचार चक्कर काटने 
लगते है और अध्ययन में समय लगाने पर भी आप पूरी तरह अध्ययन नही 
कर पाते । ऐसे विद्यार्थी को चाहिये कि वह अपन ऊपर जोर देकर जं से 
ही ध्यान बँटने sq, ध्यान को फिर पढ़ाई या काम के विषय की ओर 

9 17 Edn, 
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कषित कर ले। जैसे ही कोई दूसरा विचार उसके दिमाग में आय 
उस विचार को निकाल फेके की कोशिश करे। शुरू मे एसा Ty 
में उसे काफी कष्ट करना होगा और उससे कुछ कठिनाई महत हे 
कभी-कभी पूरी कोशिश के वावजूज भी वह दूसरी विचारधाराओं मे 5 । 
लगेगा। ध्यान लाख जमाने पर भी अध्ययन के विषय से हटने pe 
लेकिन कुछ ही दिनों में अपने कष्ट का फल उसे मिलने लगेगा l, a 
अन्दर ध्यान जमाने की आदत बनने लगेगी। अपने विचार के गति 
पर अधिकार प्राप्त हो सकेगा। आप जानते a कि बारबार पाती गि ते 
से पत्थर में भी छेद हो जाते É, तो फिर बार-बार पूरी कोशिश करन ता 
आप अपना ध्यान और अपने विचारों को अपने वश में क्‍यों नहीं a 
सकेगे। अध्ययन से अधिक लाभ उठाने के लिये आपको चन्द-एक 3 
बातों पर भी ध्यान देना चाहिये। कोई-कोई विद्यार्थी घर पर =a 
तो É लेकिन उनके अध्ययन का समय निश्चित नहीं होता। सुबह किस 
दिन एक घण्टा पढ़ लिया तो किसी दिन दो या तीन घण्टे और किसी दिन Eo, 
भी नहीं केवल गपशप में लगे रहे। एसा बिल्कुल नहीं होना n 
प्रत्येक व्यक्ति को चाहिये कि अपने पढ़ने का समय निश्चित कर यदि 
प्रत्येक दिन अपना समय अध्ययन में जरूर लगाया करे। सुबह मं Ale 


š: 4 g मे 
दा घण्टा पढ़ सकता तो प्रत्येक दिन दो घण्टा पढ़े और इसी तरह शाम 
भी। 


दुसरी जरूरी वात यह है कि समय निस्चित करके सप्ताह भर. में 
जितना समय अध्ययन में लगाना है उसको सारे विषयों पर बांट g 
जाय। समय बांटने में इसका ख्याल रखा जाय कि किस विषय T 
उपादा समय की जरूरत Š और किसको कम। हो सकता है कि कोई 
विद्यार्थी अँग्रेजी में कमजोर हो, उसे अपनी कमजोरी दूर करने के लिये 
दूसरे विषय की श्रपक्षा अंग्रे जी में ज्यादा समय देना आवश्यक होगा lo 
तरह आपके स्कूल की रुटीन होती है वसी ही रुटीन आपको घर के सि 
भी बना लेनी चाहिये । स्कूल की स्टीन में सभी विषयों के लिये अलग 
अलग समय दिये रहते हं। ` विषय के अनुसार समय का भाग भी कि 
em होता है। सप्ताह भर में कोई एक विषय एक निश्चित सि 
ही पढ़ाया जाता है। उसी तरह आपको भी हफ्ता भर के लिये 
वना लेनी चाहिये। प्रत्येक दिन उस रुटीन के अनुसार ही अ 
करना चाहिये । किसी एक विषय को एक ही समय पर एक ही fie 
समय, तक पढ़ने से श्रापक अन्दर qe करने की अच्छी श्रादतें श्रा 
ही-आप बनने लगेंगी। 


घर की रुटीन बनात॑ समय आपको स्कूल की रुटीन को भी TRN 
रखना होगा। स्कूल में भी “टास्क” दिये जाते हे उन्हें i करेना 
आपके लिये सबसे जरूरी है। रुटीन में इनके लिये समय होता चाहिं 
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घर की रुटीन आपको इस प्रकार बनाना चाहिये कि किसी एक दिन जिस- 
जिस विषय की पढ़ाई हुई है उन विषयों को आप उसी शाम को पढ़ सके । 
We में सुनी हुई बातों अध्ययन के विषय को समझने में आपको अधिक 
सहायता देगी। यदि आप उस विषय को एक दो दिन बाद पढ़ेंगे, तो 
व बातें आपके दिमाग में धुंधघली पड़ जायेंगी और अध्ययन करते समय 
कलास की पढ़ाई से आपको पूरा लाभ न होगा। इसी प्रकार स्कूल में 


जा विषय किसी एक दिन पढ़ाया जानेवाला हो उसे पहले से देख लेने का 


मौका भी आप अगर अपने घर की स्टीन में निकाल सके तो बहुत ही 
आच्छा होगा। पहले से देखे हुए विषय को समझने में कलास की पढ़ाई 
से आपको अधिक फायदा होगा। 


हफ्ते भर की रुटीन में कुछ समय tar भी होना चाहिये जव कि 
भप सप्ताह भर की पढ़ो हुई चीजों को दुहरा सके। इसके लिये एक दिन 
कछ समय अलग रखन बहुत आवश्यक है । याद की हुई चीजे यदि दुहराई 
न जायें तो आदमी उन्हें जल्द भूल जाता है। लेकिन अगर वे समय-समय 
पर दूहरा ली जाये तो दिमाग में अपनी जगह वना लेती हं। 
अध्ययन के कुछ अच्छे और कुछ बुरे ढंग भी होते है। कोई-कोई 
विद्यार्थी केवल रटने की कोशिश करते है समझने की कोशिश नहीं करते । 
किसी-किसी विषय को रटने की जरूरत भी पड़ती है। केवल समझने से 
ही काम नहीं चल सकता। बिना रटे हुए कुछ समझी हुई वाते दिमाग 
से निकल जाती हं। लेकिन समझकर रटी हुई चीजे बहुत जल्द याद भी 
हो जाती हैं और काफी दिनों तक याद रहती हें। विना समझे wea. 
A समय भी अधिक लगता है और भूलने की सम्भावना भी ज्यादा होती 
। 
लिखी हुई बातों को समझने के लिये झाब्दों का अच्छा ज्ञान होना 
आवश्यक है। किसी विषय को पढ़नेवालों के सामने शब्दों के द्वारा ही 
RAT जाता है। इसी प्रकार जब प्रश्नों के उत्तर लिखे 'जाते ë वहां भी 
आपको शब्दों ही से काम पड़ता Š | शब्द की जानकारी जितनी अधिक हे.गी 
पढ़ने में आपको उतनी ही सरलता होगी और अपने विचार लिखकर प्रगट 
करने में उतनी ही सुविधा होगी। प्रत्येक व्यक्ति को शब्दकोष के इस्तेमाल 
को आदत डालने की कोशिश करनी चाहिये । ये आदत विद्यार्थी के लिये 
उतनी ही आवश्यक है जितनी स्वास्थ्य अच्छा रखने के लिये समय पर 
भोजन खाना या समय पर सोने की आदत। जभी आपको नया शब्द मिले 
आप शब्दकोष जरूर देखें। शब्दकोष में देखे हुए उत्तर को समझकर विषय 
को समझने की कोशिश करें। साथ ही उस शब्द'को उसके अर्थ के साथ 
एक छोटीसी नोटबुक में लिखलें। प्रत्येक दिन अध्ययन शुरू करने से 
पहेले आप इस नोट बुक को देख लिया करे। इस तरह जो भी शब्द 
आपने नोट किये हं वे आपके दिमाग में घर करते जायेंगे। आपके 


š 


का भण्डार प्रत्येक दिन फेलता चला जायेगा। 


A 
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जिस विषय के साथ पुस्तकों में नक्शे, चित्र, डाइग्राम आदि दिये जाते 
हैँ उस विषय को समझने और याद रखने में इन नक्शों और चित्रों से 
बड़ी सहायता मिलती है। कुछ विषय तो बिना नक्शे को समझे ही नहीं 
जा सकते, जैसे भूगोल। इसी तरह रसायन शास्त्र, भौतिक विज्ञान इत्यादि 
को चित्रों और डाइग्राम के माध्यम से अध्ययन करने में, उनके maaa 
श्रौर याद रखने में बड़ी सहायता मिलती है। इन aai या चित्रों ब% 
व्यानपूर्वक लिखी हुई वातों से मिलाकर समझने की कोशिश करना आवश्यक 
है। इस प्रकार समझने और याद करने में समय की बचत अलग होती 
है और याद रखने में भी बहुत सुविधा होती है। 


अच्छी तरह समझकर पढ़ने के लिये आपको चाहिए कि आप इसका 
अनुमान करे कि जो कुछ आपके सामने लिखा है इसमें कौन-से वि Ta 
ओर कौन-सी बातें ऐसी हे जिन्हें ही फैलाकर बताने की कोशिश ले 
ने की है। we केन्द्रीय विचार कहते हँ। इनक नीचे आप चिन्ह लगा 
दें तो अच्छा है। यदि किताब लाइब्रेरी की हो तो चिन्ह लगाना पापक 
बरावर समझना चाहिये। एसी हालत में केन्द्रीय विचारों को अलग नोट 
कर ले, अपनी पुस्तकों से भी आप जो कुछ पढ़ें उसके केन्द्रीय विचार भी 
जरूर नोट कर लें। इस तरह करने से आपको समझने में आ्ासानी 
होगी और जब इन केन्द्रीय विचारों को अपने दिमाग में mar लेंगे तो 
इनक सम्बन्धी सारे दूसरे विचार और दूसरी बातें भी आपके दिमाग में 
अपना घर बना लेंगी। इन्हें याद रखने में आप असमर्थ न होंगे । 


„ _ जिस प्रकार चलने और दौड़ने की एक गति हुआ करती है, इसी तर्द 
पढ्ने की भी गति होती Š | एक ही पुस्तक के किसी एक पन्ने को समझकर 
पढ़ने में एक विद्यार्थी को कम समय लगता है और दूसरे को ज्यादा। 
कारण यह है कि प्रत्येक की पढ़ने की गति भिन्न-भिन्न होती है। जिस 
भकार अभ्यास कर के दौड़ की गति बहुत कुछ बढ़ाई जा सकती है, उसी 
रार अभ्यास करक पढ़ने की गति भी बढ़ सकती Š | पुरा ध्यान जमाक 
और पूरी प्रेरणा और उत्साह से पढ़ने की आदत बनाकर पढ़ने की गार्ति 
भी वढ़ाई जा सकती है। प्रत्येक को चाहिए कि पहले अपनी गति कीं 
अनुमान कर ले। देख ले कि एक पन्ना अच्छी तरह समझकर पढ़ने में कितना 
रमण लगा। इसके बाद दुसरा पन्ना पढ़ते समय कोशिश करे कि qas 
से कुछ कम ही समय में उतना ही अच्छी तरह समझकर इस पन्ने को zi 
पढ़ लं । इस तरह वार-वार कोशिश करने से वह उस गति पर प 
जायगा जहां अभ्यास के द्वारा वह स्वाभाविक तौर से पहुँच सकता हैं। 

कोई-कोई विद्यार्थी एक विषय को बार-बार पढ़ते जाते हैँ और ई 
तरह MAR पढ़कर वे समझ लेते हं कि इस विषय की बाते ने की 
दिमाग में अंट गई। उन्हें विश्वास रहता है कि जब कभी उन वातों T 
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दुहराने की आवश्यकता पड़ेगी तो वे उनके दिमाग से आसानी से निकल 
watt) उनका विश्वास तभी पूरा हो सकेगा जब कि उन्होंने विषय को 
काफी समय लगाकर अधिक बार पढ़ लिया हो। कोई-कोई विद्यार्थी उसी 
विषय को दूसरे ढंग से पढ़ते है। विषय को एक बार पढ़कर वे अपनी 
निगाह पुस्तक से हटा लेते हों और पढ़ी हुई बातों को अपने मन में 


फीच॑त Él जहां भूलते है पुस्तक में देख लेते हे। इस तरह दो ही 


> 28, 


तीन वार पढ़कर वे इस विषय को समझ भी लेते हँ और विषय उन्हे 


पूरी तरह याद भी रहता है। इस ढंग से पढ़ने में समय कम लगता 
है और इस प्रकार ग्रधिक-से-प्रधिक चीजों का अध्ययन कम-से-कम समय 
में किया जा सकता है। प्रत्येक विद्यार्थी को अ्रध्ययन के इसी ढँग को 
अपनाने की कोशिश करनी चाहिए। इसकी आदत डाल लेने के वाद 
वह अध्ययन से अधिक-से-अधिक लाभ प्राप्त कर सकेगा। 

अध्ययन का एक ढँग और भी है जिसे प्रत्ये क व्यक्ति को अपनाना चाहिए । 
किसी विषय को टकड़े-टुकड़े करके पढ़ने और याद करने से अच्छा है कि 
उसे पूरा-पूरा पढ़कर याद किया जाय। मतलब यह ë कि एक विधि से 
श्राप एक पैराग्राफ को वाक्यों में बांट दे और प्रत्येक वाकय को वार-वार 
दुह्राकर पं राग्राफ को पुरा करें। दूसरी विधि से आप पूरा Pears को 
पूरा-पुरा पढ़कर उसे बार-बार दुहरायें और दुहराते समय अपनी जांच भी 
करते जायं कि प॑ राग्राफ में दी हुई बातों में कितनी आप केवल सोचकर 


` दृहरा लेते हँ। इस ढंग से आप पहली विधि की अपेक्षा बहुत कम समय 


मे अच्छी तरह समझ कर लिखी हुई बातों को याद कर aT) 

एक वात और याद रखिये | पढ़ने का ढंग तो में आपको बता चुका 
यानि जो कुछ पढ़िये प्रत्येक बार अपनी जांच भी करते जाइये। हो 
सकता है कि जब आप देख लें कि आपने जो कुछ भी इस समय पढ़ा 
उसे केबल सोचकर दुहरा सकते É तो आप समझ ले कि आगे उसे दुहराने 
की आवश्यकता नहीं हं। लेकिन श्रगर आप एक दो वार उसे इसी तरह 
सोचकर और दुहरा लें तो इससे आपको बड़ा फायदा होगा। आपने जो 
कुछ भी अपने दिमाग में er लिया है वे सारी बातें आपके दिमाग में 
पूरी तरह भी अपना घर बना लेगी जब आपने याद कर लेने के बाद 
भी विषय को एक दो बार और दुहरा लिया है। इस प्रकार आग इन 
बातों के भूलने की सम्भावना बहुत कम रहेगी और आप उन्हें अधिक समय 
तक याद रख सकेंगे | ¢ 

विद्यार्थियों, मेने आपसे काफी वाते की। आपने उन्हें ध्यानपूर्वक 
सुना भी। लेकिन आज तो केवल मे ही बोलता रहा हँ। आपसे मं 


` एक दिन फिर मिलंगा। उस समय श्राप में से प्रत्येक अपनी-अपनी घर 


की रुटीन बनाकर लायेगे। मं जो वाते ग्रापसे की हे उन्हें _ व्यान = 
रखेंगे और श्रध्ययन में जो-जो कठिनाइयां और जो-जो मुश्किलें महसूस 
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होती हँ उन्हें आप अलग-अलग नोट करके लायेंगे। हम सव मिलकर 
उनपर विचार करेंगे। एक दूसरे की कठिनाइयों और एक दूसरे की अध्ययन 
सम्बन्धी समस्याओं का समाधान निकालेगे 1” 


At the next meetings the counsellor will encourage the 
pupils to state their individual difficulties and problems I 
study and learning. He will ask the pupils also to apply 
each other’s mind to the solution of those problems ie 
discussing them. When a particular problem is stated, ‘ll 
will invite its solution from the pupils themselves. He wi 
however, always assist the pupils in clarifying their 270? 
and elaborating the solutions in the light of the discourse 2e | 
had made af the previous meeting. 


APPENDIX IX. 
MODEL CAREER TALE. 
> कं टेकनिकल s= 


, आप जानते होंगे कि कामों की aga बड़ी दुनिया मिलों, कारखानों, 
एवं उद्योग-धंधों में हं। यहां काम हाथों से या मशीन से किये जाते 
हैं। किसी न किसी तरह का औजार या यन्त्र का प्रयोग आवश्यक होता है, 
जो छोटी छेनी से बहुत बड़ा क्रेन तक हो सकता Š | यहां बैठकर कलम 
पेंसिल नहीं चलानी है बल्कि ठोस वस्तु ओजार और मशीनों से काम करना 
ह । पदार्थों का रूप परिवर्तत कर कोई मतलब की चीज बना लीं जाती 
हैं; WA लोहे को लगाकर इस्पात बनाना, छड़ के रूप में ढालना, कोई औजार 
बना लेना इत्यादि । ऐसे ही कामों को टेकनिकल काम कहते É | आज 
हम लोग इन्हीं टेकनिकल घन्धों के विषय मे बातचीत करेगे । 


आइये ! हमलोग देखे कि इन टेकनिकल धन्धों में लगे टेकनीशियन 
किन-किन हालतों में कायं करते हुं । कुछ कार्य तो ऐसे ह, जिन्हे तेज 
चलने वाली मशीनों की घड़घड़ाहट के बीच तथा घंटों खड़े होकर या झुककर 
करना पड़ता ë | औजार निर्माता (टूल-मे कर) का कार्य ए सा ही होता है । 
उसे फ्रिक्सचरों ate श्रौजारों को ठीक-ठीक बिठाना, उनकी मरम्मत करना 
और उनके अनेक भागों को जोड़ना पड़ता है। इस क्रिया मे कई मशीनों 
से और औजारों से काम लेना तो पड़ता ही है साथ ही लोहे को गरम करना, 
उसे eae से पीटना इत्यादि काफी शोरगूल के काम ह और उसी के बीच 
व्यस्त रहते हें, मशीनकार, फिटर, टर्नर, ट्रक्टर मेकं निक, पै टर्न मेकर, 
इत्यादि । 


फिर कुछ एसे भी कार्य हं जिन्हे करने मे गर्द, धूल एवं मेल लगना 
लाजिमी है । लोहे-कारखाने के टेकनीशियनों को तो तुम ने देखा ही होगा । 
वड़ा से बड़ा या छोटा से छोटा कार्य कर्त्ता सभी के कपड़े मिल से निकलने 
पर मले लगते हँ । मशीन का काम जो ठहरा । बरावर say 
को चलाना, साफ करना, तेल डालना और पोंछना इस तरह के कामह 

कपड़े मले होंगे ही । और इससे बचाव के लिये ये कार्यकर्त्ता अक्सर 
कारखानों के लिये अलग पोशाक (araa एऐपरन) पहनते हे । 


तुमने लोहे एवं धातु के कारखानों मे भट्टी (ब्लास्ट फेस) पर काम 
करने वालों को देखा होगा । गर्मी, qmi, भाप और बहुत तेज रोशनी में 
काम करते हे ये । इनके लिये गर्मी सहने की शक्ति का होना आवश्यक 
। इनके कार्य कुछ कठिन अवश्य हें, किन्तु विविध प्रकार के एवं 


129 


130 


a ~ ~ = ee ry रों का 
सुजनात्मक। साथ ही इन्हें दुसरे कार्यकर्ताओं के साथ हाथों एवं दिमागों BT 
सामंजस्य भी रखना पड़ता है, ताकि कार्य जो कई टे कनीशियन मिलकर पू 
करते ë, उसकी कड़ी न टूटे । 


कुछ कार्यों में आंखों से भ्रधिक काम करना पड़ता है और कार्य aa 
सूक्ष्म होते हँ। घड़ी-साज को तो तुमने देखा होगा। ये weet j 
रोशनी बढ़ाने के लिये अनुविक्षण यन्त्र भी लगा लेते हं, आखिर सूद s 
पेंच और उनमें जमी गन्दगी को साफ्र करता और फिर उन्हें जगह 
विठाना कुछ ऐसा ही कार्य है । 


टेकनिकल-कार्य के लिये कुछ आवश्यक निजी गुण हूँ । वे हं = 
रिक काम करने के लिए उत्साह, हाथों से ठीक-ठीक और जल्दी काम काम 
की कुशलता, दक्ष उँगलियां, स्थिरता से और बिना किसी घबराहट के | 
करने की शक्ति और अपने काम को अच्छी तरह और निश्चित समय A 
कर देने की जिम्मेदारी की भावना, इसके अलावे मशीनों के T Sa गे 
पारस्परिक सम्बन्ध समझना, उनका ढाँचा, रूप इत्यादि जानना, दो = afd 
के बीच की दूरी, गहराई, मोटाई को ठीक-ठींक परखना तथा मशीन सवा 
को समझने की शक्ति । अनुसंधानशालाओं एवं प्रयोगशालाओों से aa 
कार्यों के लिये आवश्यक गुण हें'। अनुसंधान के लिये विश्ले षणात्मक > 
आविष्कारक की रुचि, गणित, भौतिकी एवं रसायन में दिलचस्प fa- 
कुशलता । कुछ ऐसे भी व्यवसाय €, जिनके लिए ड्राइंग बनाने में 7 की 
„ रुचि और कुशलता, स;फ लिखावट और अच्छी दृष्टि आदि निजी गुणी 
आवश्यकता होती है। टेकनिशियन बनने के लिये इन्हीं गुणों का _ होत 
आवश्यक है । थोड़ी बहुत वांकदोष, तुतलाना, हकलाना इत्यादि SAF काम 
a रुकावट नहीं सिंध होंगे । याद रखना है कि टेकनीशियन की 
ठोस वस्तु से है न कि शब्दों या भावों से । 


“द्वियो 

, _ इन निजी गुणों के अलावे टेकनीशियन बनने के लिये उस काये: 
में व्यक्ति को किसी प्राविधिक या इन्जीनिर्यारिग स्कल में पढ़ना पड 
और वाद में व्यावहारिक अनुभव भी प्राप्त करना पड़ता है। उसंग š 
पाने के लिये शिक्षा की कम-से-कम सीमा भी निर्धारित की Th 
भिन्न-भिन्न धन्थों के लिये अलग-अलग है । यहां हमलोग ऐसे ही ८% ठ: | 
धन्धों की चर्चा करेंगे जो मैट्रिक पास एवं नन-मं ट्रिक को लिये खुल, 
नन-मंद्रिक फिटर, टनेर, बिजली मिस्त्री, मशीनिस्ट, मोटर मेकं निक! £ x | 
चालक, ट्रक्टर मेकंनिक, मोल्डर, वेल्डर वग रह में प्रवेश पा सकता रव्य 
शिक्षा की योग्यता नवे दजे की होनी चाहिये । मेकनिक जेनरल, at 
< बसटाइल, टेक्नोलोजिस्ट ओवरसियर, ड्राफ्ट्स-मै न, धातुवंज्ञानिक ई 
शियन इत्यादि बनने के लिये मेट्रिक की योग्यता आवश्यक Š । 


— 3 आओ 
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टेकनीशियन बनने को लिये दो रूप से प्रशिक्षण पाया जा सकता है, 
एक टेकनिकल ट्रेनिंग सेन्टर एवं स्कूलों में शिक्षा प्राप्त करके और दूसरे 
शिशिक्षु (आपरेन्टिस) के खूप मे । 

उपरोक्त बताये गये सभी धंधे देश के भिन्न-भिन्न टेकनिकल स्कूलों एवं 


sina सेन्टर मे सिखललाये जाते हे । विहार मे इस प्रकार क ट्रेनिंग 


सेन्टर Z, पटना दीघाघाट इंस्टीच्यूट, पटना सीटी, रांची, मूजपफरपुर इत्यादि। 
इस प्रकार के टेकनिकल ट्रेनिंग सेन्टर दिन प्रतिदिन खुलते ही जा रहे हं । 
ट्रेनिंग मे विशेष सुविधा यह्‌ है कि ३३३ प्रतिशत शिक्षाथियों को २५ रुपये 
माहवारी छात्रवृत्ति भो मिलती है । रहने के लिये होस्टल का 
gra है। ट्रेनिंग डेढ़ साल से दो साल तक की होती है। शिक्षा 
निःशुल्क है । खर्च ५० रुपये के लगभग प्रतिमाह पड़ सकता है । x 
शिशिक्षुता (आपरेन्टिस) के रूप में प्रशिक्षण पाने की व्यवस्था का 
विस्तार हो रहा है। ये काम सीखने के लिये किसी भी कारखाने में 
ले fat जाते è और काम भी सीखते # तथा अपने खाने-पीने लायक 
पैसे भी पा लेते fi इस तरह की पढ़ाई मे घर का आंटा गीला नहीं 
करना पड़ता । उस पर भी भविष्य काफी सुरक्षित रहता है । आखिर 
जिस कारखाने ने पैसा देकर काम सिखलाया वह क.म तो अपनी गरज से भी 
देगा हो। तो श्रपरेन्टिस बनने मे दोहरा लाभ है। और शिक्षा समाप्त 
होते ही अच्छा वेतन भी मिलने लगता है। प्रशिक्षित एवं अन्‌ भव प्राप्त 
टेकनीशियनों की मांग इतनी अधिक है कि काफो वेतन के अलावे wer 
सुविधाएं, जैसे रहने की व्यवस्था, मेडिकल सुविधा एवं अन्य कई सहुलियत 
दी जाती हं । अपरेन्टिसशिप की सुविधाएं बहुत से कलकारखानों 
एवं उद्योग-धन्धे q हो गई हों और होती जा रही ह । fe, 
चितरंजन, जमशेदपुर, टाटा, मौहीजाम, वर्नपुर, जमालपुर, 
खड़गपुर, काचड़ापाड़ा, राउड़केला इन्त्यादि कारखानों मे काफी 
अपरेन्टिस लिये जाते हँ । आइडिनेन्स फैक्टरी मे भी कुछ लोग 
ड्ापट्समैन के रूप मे लिये जाते हे जिन्हे प्रशिक्षण काल में ५५ से ७० 
रुपये तक माहवार मिलते की व्यवस्था है । रेलवे में अपरे न्टिस मेकं निक 
को शुरूआत से ही ५५ रुपये मिलने लगते हें और प्रशिक्षण समाप्त होने 
पर ८०--१८९५६० के वेतन दर से लेकर ३६०-५०० रुपय तक का वतन 
दर मिल सकता है। इसके ग्रलावे महंगाई भत्ता और सरकारी काय- 
कर्ता की अन्य सुविधाये भी प्राप्य ह.। कुछ रेलवे के फोरम न वग रह 
तो विना अधिक शिक्षा पाये ही soo से १,०००₹० तक कमा लत हू । 
वायुसेना में जमीन पर इंजीनिर्यारग के कार्य करने (ग्राउन्ड इंजीनियरिंग) 
के लिये भी कुछ अपरेन्टिस लिये जाते हं, जिन्हे दो साल के ट्रेनिंग की 
अवधि में ५० से ५५ रुपये माहवारी छात्रवृत्ति, रहने, खान एवं पहनन 
के लिये सरकारी तरफ से मुक्त व्यवस्था और मेडिकल सुविधाये भी 
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प्राप्य ह । प्रशिक्षण समाप्त होते ही १२५ रुपये से वेतन शुरू हो जाता 
है जो बढ़ते-वढ़ते ५००. रुपये और उससे श्रधिक भी जा सकता है। 


ससे बड़ी बात तो यह है कि टेकनीशियन को साधारण मै ट्रिक, आइ० 
Qo, बी० Uo की तरह की नौकरी के लिये भटकना नहीं पड़ता है। “बल्कि 
उनकी बहाली तो घरी ही रहती है और अनुभव प्राप्त टे कनीशियन की vats. 
बहुत जल्द होती है। कहां तक उनकी उन्नति होती जायगी, इसकी कोई 
सीमा नहीं है। वस-मंनेजर, डिजाइनर एवं इंजीनियर तक ये हो सकते 
हैँ जिनका पद काफी वेतन एवं जिम्मेदारी का है। 


डिप्लोमा प्राप्त टेकनीशियन जो इंजीनियरिंग के कार्यं में लगे रहते 
दे, इंस्टिच्यूट श्राफ इंजीनियसं, भारत की To एम० आई० fo साहचर्य 
परीक्षा के 'क” और “ख” भागों मे शामिल हो सकते 21 इसमे सफल 
होने वालों को ग्रैजुएट इंजीनियर के बरावर मान्यता दी जाती है। और 
फिर उनकी उन्नति भी ग्रेजुएट इजीनियर की तरह ही होती है।. ये हं 
टेकनिकल क्षेत्र में कार्य करते हुए आगे बढ़ने की सुविधाएं | 


नौकरी में प्रवेश करने के लिये कहीं कमीशन परीक्षा में बैठना पड़ता 
है तो कहीं तीन चार आदमियों की बोई ही उम्मीदवारों को चुनती है । 
उनके कायं के क्षेत्र हे रेलवे, वायु एवं नौ सेना सविस, बड़े-बड़े कल-कार- 
खाने, सिचाई योजनाएं, लोकोमोटिबं एवं अन्य औद्योगिक सरकारी और ग र- 
सरकारी योजनाओं के कार्यालय । इनका बाजार मांग के खयाल से काफी 
श्रच्छा है। नियोजन कार्यालय के श्रांकड़ों से भी पता चलता है कि अनुभवी 
टेकनौशियनों की पूत्ति, मांग की अपेक्षा बहुत कम है। š 

इस तरह हम देखते हे कि इस टेनकनिकल यग में टेकनीशियनों का 
ही संसार है। इनका भविष्य भी 
है। तुमने तो श्रपने प्रधान मंत्री को कहते AR सुना होगा “भारत को 
आई० To, बी० ए० कलको की 


š š भ्यता जो इतनी बढ़ी-चढ़ी मानी जाती 
है उसगे एक भी कील-कांटे दुरुस्त न रहें यदि ये टेकनीशियन न हों । 
हमारी पंचवर्षीय योजनाओं, सामुदायिक विकास खण्डों, नये बड़े-बड़े कल- 
कारखानों एवं उद्योग-धन्धों ने टेकनीशियन के लिये काफी सुनहरे मौके 
कर दिये e 1 अपने बाजुओों से कुशलतापूर्वक काम करने वाल नौजवानों 
के लिये जो रचनात्मक कार्य करनं की इच्छा रखते हों उन्नति प्राप्त करने 
का पूरा सामान है | 


_ यहां मोटे तौर पर आप लोगों को टेकनिकल धन्धों के स्वरूप, गुण, š 
TA करने के जरिये, नियोजन बाजार (इस्प्लयमेंट मार्केट), शिक्षण- l 
प्रशिक्षण की व्यवस्था एवं आगे के रास्तों की जानकारी कराई गई है। 
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किन्तु किसी भी व्यवसाय में प्रवेश करने के लिये उस व्यवसाय-विशेष की 
पुरो जानकारी हासिल करनी होगी । इसके लिये आप स्कूल के मार्ग-दर्शन 
कार्यालय के व्यावसायिक पुस्तकालय में कार्ये के संसार से परिचित कराने 
वाली भिन्न-भिन्न व्यवसाय सम्बन्धी पत्रिकाएँ एवं पुस्तकों उपलब्ध कर सकते 
E | नजदीक के किसी भी नियोजन विनिमय कार्यालय (इम्पोलायमेट 
एकचं ज) से भी सम्पर्क स्थापित कर विभिन्न व्यवसायों मे प्रवेश करने की 
धुंविधा प्राप्त कर सकते हं। ये दोनों ही संस्थाये नौजवानों को जीविक्रा 
चुनाव में मदद करती हो । 
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APPENDIX XI, 


ORIENTATION TALK TO SCHOOL LEAVERS, 


y Saat! आप सब यहां किसलिये इकट्ठ हुए हें, इसकी श्रापको जानकारी 
ग होगी। श्राप सब अ्रन्तिम वग के विद्यार्थी हँ । श्रगले साल श्राप सब 
सेकेडरी स्कूल की परीक्षा मे बँठेगे। मुझे श्राशा है कि आपमें श्रधिकतर 
विद्यार्थी परीक्षा में सफल होंगे । लेकिन परीक्षा समाप्त होने के साथ 
ही श्रापके सामने एक नयी समस्या श्रा खड़ी होगी। आपके . सामने एक 


. नया प्रश्‍न उठेगा। आगे श्रापको कौन-सा कदम बढ़ाना चाहिये ? स्कूल 


का जीवन बीत चुका; wa BT कौन-सा मार्ग पकड़ना है? संभव है कि 
आप इसे गहरी समस्या न समझते हों । श्राप सोचते होंगे कि स्कूल से 
निकलकर कॉलेज मे नाम लिखा लेंगे और जिस मार्ग पर चलते हुए 
स्कूल से निकले ह, उसी मार्ग से आगे बढ़कर कॉलेज में प्रवेश करेगे । 
लेकिन शायद आपने यह न सोंचा होगा कि इस मार्ग को पकड़ना आप में 
से प्रत्येक के लिये कहां तक संभव होगा । पिछले साल सेकेडरी स्कूल 
की परीक्षा में कितने विद्यार्थी बैठे थे ? ` ` 'जिन्होंने so हजार बताया 
उनका ही विचार लगभग ठीक था। भ्रच्छा, श्रव बताइये प्रत्येक साल 


परीक्षा में भाग लेनेवाले विद्यार्थियों में कितने सफल हुआ करते हें ? 


१०० मे कितने ?' 'जी हां! सौ में लगभग पचास। तो इस हिसाब से 
पिछले साल लगभग ४० हजार विद्याथी सफल हुए होंगे । पिछले दो 
सालों मे भी लगभग इतने ही विद्यार्थियों ने सफलता प्राप्त की होगी। 
अच्छा, wa यह बताइये कि श्राई० Uo, आई० एस-सी० की परीक्षा में 
लगभग कितने विद्यार्थी पास होते होंगे ? ' ' जिन्होंने १५,००० कहा 
उनका ही भ्रनुमान ठीक है। तो हमे पता चलता है कि जो चालीस हजार 
विद्याथी सेकडरी स्कूल परीक्षा में पास हुए उनमे केवल १४-१५ हजार 
तो अ्राई० To, श्राई० एस-सी० से AM बढ़ सक, बाकी २५ हजार यातो 
कॉलेज में प्रवेश न कर सके या आई० To, श्राई० एस-सी० में सफल 
न होकर पीछे छूट गये । यही दशा उन विद्यार्थियों की भी है जो 
आई० Uo, श्राई० एस-सी० से आगे बढ़ पाये g । उनमे से भी श्रधिकतर 
यूनिर्वासटी की शिक्षा पूरी न कर पायेगे । यही प्रत्येक साल होता 
है। आप में से भी जितने विद्यार्थी पास करेगे, सभी कॉलेज म प्रवेश 
न कर पायेंगे । इनके लिये तो यह समस्या होगी कि उनका श्राग 
का कदम क्या होना चाहिये | जो प्रवेश कर aft पायेंगे क्या उनक 
लिये भी यह सोंचना उचित न होगा कि कॉलेज से निकलकर उन्हे 
कया करना है? प्रत्येक साल की तरह अधिकतर या तो कॉलेज की 


पढ़ाई छोड़ देंगे या श्रसफल होकर पीछे छट जायेंगे । 


185 


` 
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AM अगर इन सारी बातों पर ध्यानपूर्वक विचार करेंगे तो आपको 
पूरी तरह पता लगेगा कि शिक्षा कीजो सीढ़ी है वह आरम्भ में तो 
बहुत चौड़ी है किन्तु जैसे चढ़ते जाते है उसकी चौड़ाई घटती जाती 
है। जितनी संख्या मे विद्यार्थी प्राइमरी स्कूलों से निकलते हँ उतनी संख्या में 
सेके डरी स्कूलों से नहीं निकलते । इसी प्रकार जितनी संख्या में विद्यार्थी 


सेकेंडरी स्कूलों से निकलते हँ उतनी संख्या में कॉलेज या areca 


से नहीं निकलते । संख्या घटती ही चली जाती है। 


यह तो हुई शिक्षा की वात। शिक्षा का लक्ष्य नये भारत में केवल 
ज्ञान ही प्राप्त करना तो है नहीं, बल्कि ज्ञान प्राप्त करके उससे अधिक 
लाभ उठाना, अपने लिये भी और राष्ट्र के लिये भी। प्रत्येक व्यक्ति को 
स्कूल या कॉलेज से निकलकर किसी न किसी कार्य में लगना zl 
कोई धन्धा या रोजगार करना Ë | बिना इसके कोई भी श्रपना या अपने 
परिवार का पेट पालन तक नहीं कर सकता । इसके wale देश को 
भी कार्यकर्ताओं की श्रवाइयकता है। देश का धन, देश का विकास, सभी 
कार्यकर्ताओं पर निर्भर करते Š । कहने का मतलब यह्‌ है कि प्रत्येक 
को कोई न कोई कार्य करना ही है और करना चाहिये भी। सरकारी 
नौकरी हो या दूसरा पेशा हो, बिना कोई कार्य किये जीवन बिताना 
शायद ही किसी क लिये संभव हो 
ठीक है या गलत? अच्छा तो इसका 
स्कूलों से पास करके निकलेंगे उ 
कार्य मे लगना Š | श्रव मैं आपसे 


डाक्टर, इंजीनियर, वकील, ऐडमिनिस्ट्रेटिव अफसर, 
T| जज, प्रोफेसर इत्यादि ? वे पेशे जिनके लिये faza- 
विद्यालय की शिक्षा आवश्यक है? क्या ऐसा संभव हो सकता है? नहीं 
तो कया फिर सभी विद्यार्थियों के लिये यह उचित होगा कि बे इन पदों 


२ जमाये रखें? इन्हे प्राप्त करने की 
ps अ EE n/a हें ? श्राप मुझसे सहमत होंगे कि ऐसा 
कस भामि नहत निराशा रौर असफलता का अनुभव 
SS WU TEI श्राप सभी विद्यार्थी इसी समय 
नने की कोशिश करें कि बया 
श्रापका कल्याण नहीं हो सकता ? 


नहीं बना सकते ? 
वास्तव मे श्रगर कोई कहे कि नये भारत में भी बिना विश्वविद्यालय 
की शिक्षा प्राप्त किये हमारे यवकों नहीं हो सकता तो यह बड़ी 


भूल होगी युवकों का कल्याण 
एच होंगी। हमारा भारत जीवन क प्रत्येक क्षेत्र में श्रागे बढ़ने की कोशिश 
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में लगा हुआ है। हमने श्रपनी पंचवर्षीय योजनाएं बनायी É । हम चाहते 
É कि जल्द-से-जल्द हम हर तरह अपने ऊपर निर्भर करने के योग्य हो 
जायं । हमने कितनी फैक्टरियां खोल रखी É । कितने नये कारखाने 
बनाये Sl हम बड़ी-से-वड़ी वस्तु बनाने लगे É । इन सब के लिये बहुत 
बड़ी तायदाद में निपुण कार्यकत्ताओं की आवश्यकता है, जिन्हें क्राफ्ट्सम न 
झौज: Z पिनशियन कहा जाता Š | आप प्रत्येक दिन अखबारों में पढ़ते होंगे 
पँक अभी देश में टेक्निशियन का बड़ा अभाव है। ये टेक्निशियन लोग 
यूनिवर्सिटी या कॉलेज से नहीं निकलते । सेकंडरी स्कूल की शिक्षा प्राप्त 
करके ही ये क्राफ्ट्समैन या टेक्निशियन की शिक्षा प्राप्त कर सकते हैँ । 
भारत सरकार ने पंचवर्षीय योजनाओं के अ्रन्तगंत अधिक-से-्रधिक तायदाद 
में टेक्निकल स्कूल .खोल रखने का विचार किया है। इन निपुण कार्य- 
aatai का बहुत अभाव Š । इन्हें शिक्षा प्राप्त करते ही केवल कार्य ही 
नहीं मिल जाते बल्कि इनके लिये sm की तरक्की का रास्ता बिल्कुल 
खुला रहता है। WI उसके Brat मशीन द्वारा काम करने की पुरी 
योग्यता है और उसे इस काम से पूरी दिलचस्पी भी है और वह इसे 
पूरे उत्साह और परिश्रम के साथ करता है तो एक टेक्निशियन कारखानों 
के अन्दर बड़े-से-बड़े पद पर पहुंच सकता है और उसे बड़ा-से-बड़ा वेतन 
मिल सकता है। 


इसी प्रकार हमारे देश में शिक्षकों का बड़ा HATA है। भारत सरकार 

` ने निश्‍चय कर लिया है कि तीसरी पंचवर्षीय योजना क श्रन्त तक सभी 
६ से ११ साल तक के बच्चे ग्रौर बच्चियों को प्रारम्भिक झिक्षा का 
gaa दिया जायेगा ताकि हमारे देश में कोई अनपढ़ न रह सके | 
इसके लिये हमें बड़ी संख्या में प्राइमरी स्कूल खोलना है। इनके लिये 
लगभग १६ लाख शिक्षकों की आवश्यकता होगी। प्रारम्भिक विद्यालय 
का शिक्षक बनने के लिये यूनिवर्सिटी की शिक्षा की कोई जरूरत नहीं है। 
सेकेडरी स्कल की शिक्षा के बाद ही श्राप टीचर्स ट्रेनिंग स्कूल में प्रवेश 
कर सकते É । यहां से निकलते ही श्रापको किसी प्राइमरी rel ee मे शिक्षक 
की जगह naaa मिल जायेगी । शिक्षा के कार्य करन के लिये श्रागे 
पढ़ने की बड़ी सुविधाएं होती हैं। आप प्राइवे ट तौर से यूनिवर्सिटी की परीक्षा 
में बैठकर अाई० Wo, बी० ए० बल्कि एम० ए० तक हो सकते ie इस 
प्रकार आप प्राइमरी स्कूल के शिक्षक से शुरू करके कॉलेज के प्रोफेसर या 
शिक्षा के क्षेत्र में बड़े पदाधिकारी भी बन सकते हैँ । 
इनके nafaa और भी ऐसे कार्य नये arar में हे जिनके लिये 
विश्वविद्यालय की शिक्षा की कोई भी श्रावश्यकता नहीं है। वास्तव मे 
इन्हीं कार्यों की संख्या बढ़ती चली जा रही है। श्रौर अधिकससे-भ्रधिक संख्या 
में युवकों या युवतियों को ऐसे ही कायं मिल भी सकेंगे । ही, ते भारत 
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में प्रत्येक व्यक्ति अपनी योग्यताओं, अपने परिश्रम और अपने अनुभव z 
अनुसार ऊपर की ओर बढ़ता चला जायेगा। किसी के लिये रुकावट Ae 
होगी। आप शायद जानते न होंगे कि जिन विद्यार्थियों के अन्दर कला 
की योग्यता है आज वे अपना भविष्य कैसा श्रानन्दपूर्ण बना सकते É | 
जैसे-जैसे हमारे देश में कारखाने खुलते जायेंगे, बड़ी-से-बड़ी चीजें अधिक- 
से-प्रधिक मात्रा में इन कारखानों से बनकर निकलेंगी। लोग इन्हे खेरी, 
कर अपने मसरफ में लायेंगे । लेकिन लोगों को इन चीजों का पता 
कंसे लगेगा ? आप क्या समझते हैँ? जी हां, इन चीजों का इश्तहार 
देकर | शायद श्राप जानते होंगे कि इइ्तहार का प्रधान तका क्‍या है ? 
केवल पत्रिकाओं में उनका वर्णन करके नहीं बल्कि उनसे संबंधित तस्वीरे 
_ बनाकर भी। आप इश्तहार के पोस्टर दीवारों पर, स्टेशनों में और ऐसे ही 

दूसरे स्थानों में देखते हैँ । पत्रिकाओं और श्रखबारों में इश्तहार 
श्रधिकतर तस्वीरों के रूप में दिये जाते हँ 1 ऐसे इश्तहार बनाने वाल 
कमशियल आ्राटिस्ट कहे जाते हैँ । इनका महत्व भी नये भारत में 
बहुत बढ़ गया है। श्रपनी जीविका बनाने में इनके सामने s कोई 
समस्या वाकी नहीं रही। इसी प्रकार जहां बड़ी-बड़ी फैक्टरियां खुलती 
है और बड़े-बड़े कारखाने खड़े किये जाते हैँ, उनमे केवल टे विनशियन 
और क्राफ्ट्सम न की नियुक्ति ही नहीं होती बल्कि फैक्टरियों आर कारखानों 
के साथ एक बड़ा दफ्तर भी हुआ करता है। उन दफ्तरों मे तरह-तरह के 
किरानियों के कार्य होते ë । m= एकाउन्टेट की आवश्यकता होती है। 
wed टाइपिस्ट की श्रावश्यकता होती है और अच्छे स्टेनोग्राफर की भी । 
अच्छे एकाउन्टेट, टाईपिस्ट, और स्टेनांग्राफ़र का बड़ा अभाव है। अच्छी 
स्टेनोग्राफर को बड़ी-वड़ी तनख्वाहें मिलती हे । 


/ 

भारत में केवल क रखाने, फैक्टरियां, स्कूलों और कॉलेजों की ही 
संख्याएं रोज-रोज नहीं बढ़ रही हे । हमारे यहां सामाजिक विकास के लिये 
नय-नय कार्यालय भी खुल रहे हे; कम्यूनिटी डेवलपमेंट प्रोजेक्ट्स के 
AT डेवलपमेंट ब्लॉक श्रौर एक्सटेंशन सविसंज खोले जा रहे हँ! 
इन कार्यालयों में नई-नई नौकरियां और नये -नये कार्य प्रत्येक दिन बढ़ते 
जा रहे हुँ । ग्राम-ेवक और ग्राध-सेविकाएं गांव-गांव में सुधार के कर्य 
कर रहे हं । इन कार्यों में भी अधिकतर कॉले ज और यूनिवर्सिटी की शिक्षा 
की कोई जरूरत नहीं है। देश में बड़ी-बड़ी लाइब्ररियां खोली जा रही हँ 1 
साधारण जनता क रहन-सहन, सोच-विचार के ढंग और तरीकों में सुधार 
लाने के लिये तथा उनके अन्दर पढ़ने का शौक पैदा करने के लिये बहुत 
से सामान किये जा रहे टँ । गांव-गांव में पुस्तकालय खुल रहे हे । इनके 
लिये प्रशिक्षण-प्राप्त लाइब्रेरियन की आवश्यकता है। लाइब्रे रियन की शिक्षा 
अलग ढंग की होती Š प्रशिक्षण-प्राप्त लाइब्रे रियन को बड़ी-बड़ी तनख्वाहे 
पर बहाल किया जाता है। उन्हें बड़े-बड़े वेतन. मिलते | 
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_ और भी कितने ऐसे नये कार्य हैँ जिनके लिये कॉलेज या यूनिवर्सिटी 
को शिक्षा की कोई जरूरत नहीं है, जिनकी तैयारी आप सेकेडरी स्कूल से 
निकलकर ही कर सकते हं और जिनमें प्रवेश करके श्राप अपने लिये 
एक सुन्दर जीविका को स्थापना कर सकते हैँ । 


+ “मे समझता हूँ कि अब आप मुझसे पुरी तरह सहमत होंगे कि स्कूल से 
निकलने से पहले आपको अपने भविष्य के लिये एक योजना बनाने की 
कोशिश अवश्य करनी चाहिये । अपने लिये एक जीविका का अभी से 
ढांचा बना लेना आपके लिये उचित होगा। आप मुझसे पूछना चाहेंगे कि 
जीविका पर विचार करने या दूसरे शब्दों में “कैरियर प्लंनिग” के वास्ते 
किन-किन बातों पर cara देना चाहिये । किसी भी कार्य मे सफलता प्राप्त ० 
करने के लिये उस कार्य के करने की योग्यता रखना आवश्यक है। 
सफलता उसी कार्य में हो सकती है जिस कार्य को आप अच्छे ढंग से 
कर सकते हं, और ये कार्य वे ही हो सकते ह जो आपके गुणों और 
योग्यताश्रों को अनुसार हे । अगर किसी व्यक्ति के अन्दर गणित संबंधी 
योग्यता नहीं है तो उसे गणित का अच्छा ज्ञान प्राप्त नहीं हो सकता । 
अगर उसके अन्दर यह योग्यता हो भी लेकिन उसमे हाथों क द्वारा 
वस्तुओं से काम करने की प्रवृत्ति नहीं है, तो गणित में मजबूत रहते 
हुए भी ,वह इंजीनियर नहीं बन सकता | इसलिये सबसे पहले आपको 

, यह जानना है कि वास्तव में आप क्या कर सकते हं, आप क्या बन 
सकते Š ? आपके गुण क्या हे, आपकी प्रवृत्तियां क्या हें? आपकी 
योग्यताएं कयां हे? आपकी कमजोरियां क्या हें ? अपने गुणों और ATT 
ताकतों को समझने के लिये, अपने अवगुणों और अपनी कमजोरियों को 
पहचानना भी आवश्यक है। परन्तु इतना ही जान लेना कि आप क्या 
कर सकते É काफो नहीं होगा। आपको यह भी समझना होगा कि आप 
चाहते क्या हे? किस कार्य में आपका मन लगता है। आपकी अभिरुचि 
किस ओर है? आपका झुकाव किधर है? feat काम में अच्छी सफलता 
बिना परिश्रम के नहीं मिलतो और बिना उत्साह, बिना प्रेरणा के परिश्रम 
से भी पुरा लाभ नहीं हो सकता। उत्साह और प्रेरणा जभी झा सकेंगे कि 
जो कार्य art कर रहे है या जिस परिस्थिति में आप कार्य कर रहे ह 
वह्‌ आपके पसंद के मुताविक है, आपकी अभिरुचि के अनुसार है। 


अपनी योग्यताग्रों और अपनी अभिरुचियों को अतिरिक्त आपको अपनी 
दते, अपने व्यवहार और अपने व्यक्तित्व की बनावट को भी जानना और 
समझना है। अगर आपको अपरिचित व्यक्तियों से घबड़ाहट होती है, अगर 
आपको स्वयं अकेले बैठकर कार्य करने में आनन्द मिलता है तो आप 
एक अच्छे ग्रामसेवक नहीं वन सकते । हो सकता है कि आप एक kr 
प्रयोगकर्ता (रिसिचैर) बन सके अगर AMA इसक नुसार ये 
we 
10 17 Edn. 
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ये सारी बातें तो स्वयं अपने आपको जानते आर पहचानते की हुई । लेकिन 

कार्य कोई भौ हो उसका संबंब वातावरण से है। अपनी जोविका बनाते 
सभय आपके लिये यह भी जानना आवश्यक है कि वातावरण में या 
समाज के अन्दर कौन-कौन से का g, strata से धंधे हें और कौत- 
कोन से रोजगार हे? आपको कार्य के sae का भी ज्ञान प्राप्न बला 
होगा। आपको यह भी जानना है कि किस कार्य की क्या आवश्यकताएं 
हें, किस कार्य के लिये कैसी शिक्षा होती चाहिये । कार्यकर्त्ताओ्रों के अन्दर 
कौत-कौत-सी योग्यताएं, SABA गुण होते चाहिये । कार्यकर्ताओं को 
क्या-क्या करना होतां है, saat जिम्मेदारियां और उत्तरदायित्व वया हें, 
उन्हें कार्य किस परिस्थिति में करना होता है इत्याहि । 


जब आप अपने गुणों, अपनी योग्यताओं, अपनी रुचियों और अपने 
व्यक्तित्व को जान और पहचान लेंगे, जव आप कार्य के संसार से भी 
परिचित हो लेंगे, भिन्न-भिन्न कार्यों की आवश्यकताओं का ज्ञान प्राप्त कर 
लेंगे तब आप अपने लिये जीविका तैयार करने के पूरी तरह योग्य वन 
WaT । । आप अपने कैरियर की योजना बना सकेंगे । स्कूल से निकलकर 
आपको किधर जाना चाहिये इस बात का आप निर्णय कर सकेंगे । 

स्कूल का मार्ग-दर्शन कार्यालय आपको श्रपनी जीविका तैयार करने मे 
पूरी सहायता देगा । इसके सहयोग से श्राप अपनी ताकतों और कमजोरियों 
को अ्रच्छी तरह समझते में सफ? हो सकेंगे । श्रपने गणों और श्रवगणों 
कः पुरा ज्ञात प्राप्त कर सकेंगे । माग-दर्शेन कार्यालय में कुछ मनोबैज्ञानिक 
जांचे ps गई हं । इनके द्वारा आप अपनी बृद्धि, अपनी योग्यताओं, 
अपनी अभिरतियों और अपने व्यक्तित्त्त का अनुमान कर URT । मार्ग-दर्शन 
कार्यालय आपको कार्य के संसःरसे भी परिचित करावे गा । भिन्न-भिन्न कार्य 
और धंधे जो नये भारत में बढ़ते चले जा रहे हँ उनके संबंधी पत्रिकाएं 
रौर पुस्तके कार्यालय के व्यावसायिक पुस्तकालय में प्रत्येक दिन पहुँचती 
जा रहा @ 1 जिन कार्यों या धंधों की योग्यताएं आप अपने अन्दर पायेंगे 
और जो आपकी afaa के अनुसार होंगे “अकुपेशनल लाइब्रेरी” मे आप 
उनका पुरा तरह meg (न कर सकेंगे और इनकी ्रावशयकताश्रों को समझ 
THT । जब श्राप अपने संबंधी और कार्य के संसार संबंधी ज्ञान प्राप्त कर 
Aart तो faisa दोनों की एक दूसरे से लुलना और मिलान करने 
मे माग-दशन कार्यालय आपका सहायक होगा। अपने लिये सबसे उचित 
मार्ग निर्णय करने के लिये सारी बातों पर अच्छी तरह विचार करने का 
यह कार्यालय आपको पूरा अवसर देगा। इस तरह आप अपने लिये एक 
सुन्दर जीविका की योजना मन में लिये स्कल से बाहर कदम रखेंगे 1 
वह एसी योजना नहीं-होगी जिसको कल्पना आपने केवल अपनी इच्छां 
क अतुसार खड़ी कर रखी हो, एसी योजना नहीं जिसकी पृत्ति की 

\ ‘ 


cl 
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संभावना केवल इत्तफाक पर निभर हो, बल्कि ऐसी योजना जिसको आपने 
वास्तव मे अपनी योग्यताओं और अपने गुणों का पूरा अनुमान करके ही 


बनायी हो, जिसकी पत्ति में संदेह की संभावना या शक की गुंजाइश बहुत- 


ही कम हो । 


:»  मांगें-दर्शन कार्यालय . मे आपको केवल अपने व्यावसायिक जीवन के 


ही संबंध में योजना बनाने मे सहायता नहीं मिलेगी । हो सकता है 
कि आगे की शिक्षा के संबंध में भी आपको किसी फैसले पर पहुँचने 
में कठिनाई महसूस हो रही हो। आप पहले यही तय करना चाहते 
è कि आपके लिये कॉलेज और यूनिवर्सिटी की शिक्षा उचित होगी या 
नहीं । अगर उचित है तो फिर आगे आपके लिये शिक्षा का कौन-सा , 
मार्ग पकड़ना उचित होगा, मार्ग-दर्शन कार्यालय आपकी ये गृत्थियां 
सुलझाने में, आपकी इन समस्याओं का हल ढूढ़ने में भी आपका सहायक 
होगा। किन्हीं-किन्हीं विद्यार्थी को कुछ दूसरे ढंग के उलझनों का भी अनुभव 
होता है जिनके कारण उन्हें बड़ी परेशानी रहती है, वे किसी सामाजिक 
कमजोरी के शिकार हँ, ज॑से उन्हे झूठ बोलने की आदत पड़ गई है, 
बात-बात पर झगड़ उठते हें, अपनी इच्छाओं की पूत्ति के लिये दूसरों 
की इच्छाओं और आवश्यकताश्रों का अपमान करते हें इत्यादि | कुछ 
विद्याथी मानसिक उलझनों में गिरफ्तार रहते g । उनका ध्यान सदा 
अपनी 'कमजोरियों की ओर ही लगा रहता है। किसी-किसी के अन्दर 
ग्रात्मनिर्भरता की बड़ी कमी रहती है। किसी श्रपरिचित व्यक्ति के सामने 
उनके मुंह पर ताले पड़ जाते Š । जब उनसे कोई प्रश्‍न किया जाता 
है तो वे सब कुछ जानते हुए भौ उत्तर देने मे समर्थ नहीं हो पाते 


इत्यादि । इन सारी समरयाओं का समाधान भी आप मार्ग-दशेन कार्यालय 
की सहायता से प्राप्त कर सकते हं । 


आपको एक वात और कह देना चाहता E । वैसे तो इस कार्यालय से 
आपको अपनी जीविका का ढांचा तैयार करने में पूरी सहायता मिलेगी, 
परन्तु आप यह न समझें कि केवल कुछ मनोवंज्ञानिक जांच देकर या 
आपके संबंध में कुछ बातें संग्रह करके मं आपके लिये एक जीविका 
तैयार कर दंगा । अपनी जीविका स्वयं आपको बनानी है। कार्यालय 
आपको पुरी सहायता प्राप्त करायगां ताकि जीविका बनान म आपसे चूक 
न हो जाय, आप कोई गलती न कर बैठे । आपका आगे का कदम कया 
होना चाहिये इसका फैसला तो स्वयं आपको ही करना है। इसलिये अपनी 
जीविका के विषय में आपको ही पूरा विचार करना है। हमारा सहयोग 
और हमारी सहायता आपके लिये है। 


आपमें से किसी को कोई प्रश्‍न करना है तो मे बड़ी खुशी से उसका 
उत्तर देने की कोशिश करूँगा। जिस विषय पर म आपसे विचार कर रहा 


हूँ इसके dig में कोई प्रइन ? 
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आपने मेरी बातों को ध्यान a सुना और उन पर विचार भी 
किया । में इसके लिये आपको धन्यवाद देता हूँ। आपमे से जो सज्जन 
चाहे “कौनसेलिग रूम” में अपनी छुट्टी के समय मुझसे fad | q प्रत्यक 
के लिए अलग-अलग समय निश्चित करके आपकी जीविका पर विचार 
करने के लिये बुलाऊगा । विचार का समय सुबह म आठ से०दस...तक 


होगा जिस समय आपके ama नहीं होते। अगर किती को सुबह में अर - 


मेँ कठिनाई हो तो उनके लिये कोई दूसरा समय निकालने की कोशिश 
करूँगा | 
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APPENDIX XII. 
TIME SCHEDULE FOR SCHOOL COUNSELLORS. 


The routine hours of work will be the same for the 
School Counsellor as for other teachers of the School. Only 
his work will start at 8 A.M. He may like to divide his total 
hours into two spells, with a break of an hour or two in- 
between. The hours will be distributed in the following 
miner :— 
be Ob, Personal Guidance or Guidance to the School-leaver, 
including preparation for interview, interviewing and record- 
ing, and test-administration required for personal guidance or 
career planning—2 hours of morning. 

9. Interviewing individual pupils 
twice in the Session, and preparing in 
to the matter of allocation to the diversified co 
in the day. 

3, Work on cumulative Records fo 
individual pupils from Class VIII onwar 
day. 

4, Miscellaneous work related to the 
programme—One hour in the day. 

Nore.—l. Necessary adjustment will be made according 
to the change in School hours of work during Summer when 
the School sits in the morning. 

9, Every School Counsellor is expected, in his own 
interest to work for more than the scheduled hours, in order 
to attain professional maturity, Exclusive devotion ee tke 


i dictate him to work at odd hours and also 
FT eae rt and flexible, he will 


overtime. To kee his mind aler ° I 
also try to keep himself in constant touch with the literature 


on the subject. 


of Glass VIII, once c- 
dividual records related 
urses—2 hours 


be maintained for 
d—One hour in the 


School guidance . 
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APPENDIX XIII. 

Copy or SUMMARY DATA on GUIDANCE To ScHooL-LEAVERS. 
JUGESHWAR LAL. 

First Interview.—8rd March 1959. 
Problem.—Post-school Educational 
Planning. z 
Address—C/o. Jagat Narain Lal, Asstt., P. W gis 
Patna Secretariat, Government Quarters No. 22, 

Gardanibagh, Patna-l. 

I. Identification Data.—Age—16 years, reported a5 
estimated age about the same, son of Keshwar Lal, P.S: 


and Vocational 


Fatwa, district Patna, Class XI, Section B, Roll no. 29, 
Dwarka High School, Mandiri, Patna. Mother tongue 
Hindi. Dialect Maghi. 

Il. Family background.—The family consists of the 


father, mother, three elder brothers, one younger brother and 
three elder sisters. Parents are alive. Father is Middle Pass 
cultivator. Two elder brothers, who read up to class vill 
and XI, respectively, cultivate father’s land at home. Oue 
brother, a matriculate, is an Assistant in the Public Works 
Department. The pupil lives with this brother. All sisters 
are married and live with their husbands. Father owns 49 
Bighas of cultivable land. Socio-economically, the family 
status can be rated as below average. 
Family relationships are satisfactory. 


TIT. Past Achievement.—Started school in his village at 
6 years in infant class. Got plucked in class VIII and bad 
to repeat the class. Joined the present school in class VII- 


LAST EXAMINATION MARES. 


Half yearly. Ë Annual. 
English 65/160 S. M.=105 72/160 S. M.=108 
Hindi .. 62/160 S.M.=98 59/160 8 M.==96 
Soc. St. 19/40 8. M.=102 24/40 8. M.=105 
G. 80. 30/80 8. M.=97 34/80 S. M.=102 
Geog. ++ 40/80 8. M.=100 37/80 8. M.=103 
Civics 34/80 8. M.=95 40/80 8. M.=98 
El, Math. 45780 S. M.=92 39/80 S.M.=87 


S.M. = Standard Mark. 
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_ His most liked subjects have been English and Hindi. 
His least liked subjects have been History and Blementary 
Mathematics. Says that he studies for four hours at home. 

Is a member of the A.C.C. ' 

IV. Interests and Hobbies —Athletics— Football. 
Instrumental music, plays on Tabla. Drama. Reads novels 
and story books. 

Interest inventory shows strong musical and persuasive 
interests. 


V. Scholastic Ability and Special Aptitude.— 

WIBS. Performance 1Q-59; Verbal—95; Total—76. 

Scholastic aptitude fair. 

Desired to explore his chance for technical training in 
the second interview. Was administered the mechanical 
aptitude tests— 3 

Abstract reasoning—P. 50. 
Numerical reasoning—P. 30. 

° Paper Form Board—P. 40. 

Vincent Mechanical Model—P. 30. 
Stenquist Mechanical Assembly Test—P. 25. 
[weezer Dexterity Test—P. 60. 

Finger Dexterity Test—P. 15. 


P= Percentile. 
re of the mechanical aptitude is 


The All round pictu 
TQ of the WBIS presents 


below average. The performance 
consistent evidence. 

k i Health and Character. —Fair-com- 
nd a a well-built figure. Height g6”. No 
major disease history. No physical disability- 

VII and VIII. Social and Emotional Adjustment 
Adjustment Inventory— ° 

Home Adjustment—4, good. 


Health—2, good. 
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Social—8, aggressive. 
Emotional—1, good. 
Emotional adjustment is satisfactory. Somewhat over- 
bearing in social adjustment. 

IX. Study Habit.—This item was also explored at the 
end of the third interview to ascertain the pupil's whances 
for higher education. 

Study Habit Inventory.— 

Study method and noting habits—Satisfactory. 

Habit of concentration—Not satisfactory. 

Distribution of time—Not satisfactory. 

General habits of work and attitude toward work— 
Not satisfactory. 

X. Future Aspiration.— 

Educational: Higher Studies. 

Vocational: Machinist, Overseer, Railway service. 
stated in order of preference. 

Says he has strong interest in these vocations. Ç 

XI. Conclusion.—Poor chance for a technical career. 
Strong in language. Scholastic ability average. Improve- 
ment in study habits may result in better achievement, 


though not first grade. May plan a school teacher’s career: 
Circumstances permit further education, 


Interview Summary. 
March 8, 1959. 


Rapport soon established. Desires to ascertain his 
chances for post-school education or vocational training: 


Vaiktigat Baten and Adjustment In tory. tale Appoint- 
ment fixed for March 7 ventory taken. App 


March 7, 1959. 


Counsellor consulted school record for subject marks and 
prepared case record on the basis of the facts available. 
Pupil turned up fifteen minutes late. Counsellor presented 
the facts about pupil’s interests. The latter also claimed 
interest in technical occupations, though the inventory did 


x 
| 
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not reveal that. Counsellor introduced Bureau’s tests and 2 
test programme was chalked out :— 


WBIS—March 8, 1959. 
Bell Adjust. Inv.—March 8, 1959. 
Num.. Reas.—March 8, 1959. 

)- Abst. Reas.—March 19, 1959. 
Paper F.B.—March 19, 1959. 
Mech. Model—March 19, 1959. 
Mech. Assem.—March 91, 1959. 
Tweezer—March 21, 1959. 

Finger Dex.—March 91, 1959. 


March 14, 1959. 


Counsellor had already scored the test responses and 
lso drawn his own conclusion 
i and suggested 


fford. No definite conclusion was, however. 


also somehow a 
lor proposed to introduce also the Study 


drawn. Counsel 
Habit Inventory. 

Pupil arrived in time. 
related to 


Discussion about the test scores, 


bility of higher studies. At this 
d his eagerness for early entry in 


of further studies. The 
Counsellor then introduced the Study Habit Inventory to 
bility of further improvement in the pupil's 


explore the possibility : 
seholastic achievement. ‘The inventory was taken by the 


pupil. 


difficulty in meeting the cost 


March 17, 1959. 


The study habit inventory revealed certain weakness. 
which could be overcome by proper advice from, the 
Counsellor. The pupil was 90° minutes late for the inter- 
view. The Counsellor discussed the findings of the inventory 
with the pupil. 'The pupil appreciated and accepted these 
findings and the Counsellor gave him the needed advice for 


over-coming the defects. 
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The pupil accepted his fair chances for higher education 
and decided to work better and more systematically to 
improve hig records. It occurred to him that he should try 
to get the graduate degree and then become a secondary 
school teacher. Subsequently, he could privately take the 
M.A. Examination in an Arts subject and thus build up ® 
career for himself. = 


Counsellor advised him to consult the occupational 
information library and read the literature related to his 
future plan. He was advised about the method of studying 
a vocation. He was also told to make future appointment 
with the Counsellor if need arises. N 


APPENDIX XIV. 
A BREAKDOWN OF THE MECHANICAL APTITUDE. 


__ Mechanical aptitude may be described as the potentiality 
for developing the knowledge and skill required for the 
performance of a job involving the use of one’s hands, tools. 
and objects. 

. I. The aptitude may be broken down into a number of 

component abilities : 

1. Manual dexterity. 
2. Mechanical comprehension. 

(1) Appreciation and visualisation of (a) spatial 
relations in two dimensional and three dimen- 
sional fields, (b) movement relationships; 
(c) time relationships. 

3. Mechanical construction : manipulation of con- 
crete objects and parts of objects. 

4. Abstract reasoning—appreciation of relationships 
between abstract figures and diagrams, e.g., 
preparing or reading blue-print. 

+5, Numerical reasoning or quantitative thinking. 


6. Drawing ability. 


TI. Following tests may be used for assessing the 
relative strength of the mechanical aptitude :— 


A. Performance tests :— 
(1) Tweezer Test, a test of manual dexterity. 


(2) Mechanical Assembly Test, a test of ability to 
manipulate objects and their parts. 


B. Paper-pencil tests :— 
(1) Paper Form Board, perception and visuali 


of spatial relationship. 


| (2) Mechanical Reasoning Test, perception and visua- 
| lisation of spatial and movement relationship. 


(8) Mechanical Models Test, comprehension of move- 
ment relationship. 
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sation 
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(4) Abstraet reasoning test. { 
(5) Numerical Reasoning Test, facility in quantitative 
thinking. 
IIT. In addition to the test-information, other data 


required :— Q 


(1) Production Record for Drawing. 


(2) Record of Marks in Math. may be necessary for 
most types of mechanical work. 


(3) Indoor interest and indices of interest in manual 
work and machines. z 


(4) Physical strength and endurance—may be 
appropriate to many types of jobs. 

(5) Indices of preservation, or application of per- 
sistent effort. 


IV. Contra-indication :— 


(1) Strong social interest manifested in the urge for 
social contacts. 


(2) Strong ontdonr interest. 


APPENDIX XV. 
A Brier DESCRIPTION OF THE TESTS RECOMMENDED. 


1. VIT—Verbal Intelligence Test, or Test of General 
Intelligence, constructed and standardised_by the writer on 
1,270 school going children of classes VI to XI, ranging in 
age from 10 to 16 years and above. There are 10 types of 
sub-tests: Best Answer, Classification Analogy, Logical 
selection, Completion and Inference. Time taken in adminis- 
tration is a little less than one hour, 40 minutes taken up by 
the actual testing. The original test is in Hindi language. 
Equivalent versions in Bengali and Urdu have also been 
developed. A separate booklet contains the test direc- 
tions, the scoring key and norms. Separate answer sheetc 
have been provided. The scoring is easy and mechanical. 
Percentile norms and I. B. (Index of Brightness) have been 
developed both for age and school class. 

Average odd-even reliability is .95. Average test-retest 
reliability is .89. Validity co-efficients, using various 
criteria, range between .54 and .63. The test provides a 
good measure of the general scholastic aptitude and yields 
fairly High correlation with subjects both in Science and 
Humanities groups. 


2. VIT, —Verbal Intelligence Test, or Test of General 
Intelligence.—Developed by the writer after the pattern’ of 
N IIP Group Test 36, and on the basis of independent item- 
analysis. Contains five different sub-tests : Following Direc- 
tions, Classification, Analogy, Jumbled Sentences, and Voca- 
bulary. The language of the test is Hindi. The total time 
for test administration is 25 minutes, 15 minutes taken by 
the actual testing. Test directions, scoring key and tentative 
norms are provided in a separate booklet. Separate answer 
sheets are to be used. The scoring is easy. 

Average odd-even reliability of the test is .92. Correla- 
tion with other tests of Intelligence is in the neighbourhood 
of .55. Good correlation is found also with achievement In 
school subjects. 

3. SAT—Science Aptitude 
tests: Arithmetical Reasoning, 
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Test.—Contains three Š sub- 
Number Series, and Logical 


152 


Reasoning. Total time for test administration ig nearly 50 
minutes. Directions and scoring k 


i i res. 
i mverting raw Scores into standard „Scor 
In sota ical screening pupils i 
allocation to the Sclence course. Separate answer sheets ər ° 
पक s; a : have been 
K-R reliability is .89. Good Correlations l a 
obtained between the test and Physics, "pa ñ be 
Mathematics, Correlation with Biology, though significant, 


Reasoning Test.—A highly 
the conventional number-series 
liberal, 95 minutes for aires 
ctual testing. K-R Dp ol 
e test yields very high correlation wit 


mber checking a 
structed in Hindi. Split-ha 


-—A graded test of spelling in 
Cont 100 items, Split-half reliability is .91. 
Percentile norms have been developed, | 

7. Line Pursuit Test. test of Perception of details. 


S and yields total Possible score of 73. 
orms are being developed, 
» Bureau’s Scholastic Attainment T, ests for Class VIII.— 
The tests Cover th i i 


The time i the individual subject tests ranges 
between 19 to 39 minutes. 


' reliabilities range from .87 to -94, with the excep- 
tion of Biology, whose reliability is .67, 
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_ Separate answer sheets are provided. Manual of direc- 
tions, with scoring keys, is separately available. The scoring 
18 easy and mechanical. 


__ The tests yield fair correlation with V.I.T. as well as 
with school subjects’ examination. 


9. WBIS—Bureau’s Hindi Adaptation of Wechsler 
Bellevere Intelligence Scale.—Individual test yields two 
scores: (1) Verbal, and (2) performance. The verbal 
items consist of: Information, Comprehension, 
Similarities, Digit. span, and Arithmetic. Performance 
items consist of : Picture Arrangement, Picture completion, 
Block Design, Object Assembly, and Digit-Symbol. Tt takes 
about one hour to administer the test. The test is of con- 
firmed value. Reliability and validity of the original test 
are fairly high. ‘The adaptation has been done by making 
very minor changes, so that the value of the test remains 
unaffected. However, sufficient research data on the adapted 
form are not yet available to prove this contention, 


Test directions, scoring key, and norms are separately 
provided. The scoring is somewhat difficult and presupposes 
good practice in test administration. 

The verbal scores yield a fair measure of the all roand 
academic aptitude. 

10. B. A. I. Bureau's Adaptation of Bell's Adjustment 
Inventory in Hindi.—Four areas of adjustment are explored 
by the inventory: (1) Family, (2) Health, (3) Social, and 
(4) Emotional. The inventory contains 140 items, and it 
takes 30 to 35 minutes to answer. Reported average reliabi- 
lity of the original inventory is .93. The scoring Is easy. 
Separate answer sheets are used. With good rapport, the 
inventory reveals significant adjustment data. 


11. S. H. I. Bureau’s Hindi Adaptation of Wrenn’s Study 
Habit Tnventory.—The inventory supplies information about 
a pupil's: (1) Reading and note-taking teachiniques, (2) 
Habits of concentration, (3) Distribution of Time, (4) Social 
Relationships in Study, and (5) General Habits and Attitudes 
of Work. Tn all, the inventory contains 27 items and-requires 
about 90 to 25 minutes to answer. The scoring is easy. 
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12. Occupational Interest Inventory.—Hindi adaptation 
of Kuder’s Preference Record. The inventory measures 
interest in the following occupational areas: (1) Outdoor, 
(2) Mechanical, (3) Computational, (4) Scientific, (5) 
Persuasive, (6) Artistic, (7) Literary, (8) Musical, ,(9) Social 
Service and (10) Clerical. The inventory takes about 8010 
40 minutes to answer. Percentile norms are provided for the 
10 separate areas. The scoring is easy. Separate answer 
sheets are used. 

Reported reliability of the original inventory ranges 
from .86 to .98. Local norms for the Hindi adaptation are, 
proposed to be developed soon. T 


13. The Minnesota Paper Form Board.—A paper-pencil 
non-verbal test of space perception and spatial visualisation. 
It contains 64 items. The administration takes about 25 
minutes. The original manual of instruction has been 
adapted in Hindi, and is provided along with the scoring key- 

Percentable norms are provided for ages 9 onward. The 
scoring is easy. 

The reported reliability co-efficient is .85. 

Local norms are being developed. 


v 


14. F.R.T. Form Relation Test, developed by the 
National Institute of Industrial Psychology, London. It has 
the same function as the Paper Form Board. It contains 
8 sub-tests, with 6 items in each. The administration takes 
about 25 minutes. Directions for the sub-tests have been 
adapted in Hindi and are supplied along with the scoring 
key. The scoring is easy. Separate answer sheets are used. 


Percentile norms are supplied with the original test. Local 
norms are being developed, 


15. P.M.T., Raven’s Progressive Matrics, is a well 
known test of abstract reasoning. It contains 5 sub-tests, _ 
with 12 items in each. The administration takes about an 
hour. Percentile norms are supplied with the original test, 
along with the scoring key. The scoring is easy. Separate 
answer sheets are used. 


The test’s reliability has been reported to be fairly high. 


The validity co-efficients also have a high average value. The 
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average correlation values obtained by the writer for his 
VIL is .52. ç; 

. 16. D.A.T. Abstract Reasoning Test.—One of the tests 
in the differential aptitude battery, developed by Bennett, 
G. K. Seashore H. G. and Wesman, A. G. It contains 
59 items. 

The administration takes 25 minutes. Percentile norms 
are supplied with the original test, together with the scoring 
key. The scoring is easy. Separate answer sheets are used. 

Reported mean reliability is .90. 

17. Digit Symbol Substitution Test.—This is one of the 
tests used by Bennett G. K. in his Stenographic Aptitude 
Test. ‘Takes only 5 minutes to administer. Percentile 
norms are provided. 

Reported reliability of the test is .975. 

18. Vincent Mechanical Models Test.—The test developed 
by the National Institute of Industrial Psychology. The test 
consists of eight different models, that can be mechanically 
manipulated by the tester. Separate answer sheets are 
-provided and the test can be administered in small groups. 
The administration takes about 25 minutes. Test directions ` 
have been adapted in Hindi. Percentile grade norms are 
given for ages 14 to over 16 years. 

19. Stenquist Mechanical Assembly Test.—Ten handy 
mechanical devices constitute the items of the test. It is a 
performance test. Total administration time is 30 minutes. 

20. Finger Dexterity Test.—A performance test. There 
is no time limit. Average time taken is about 20 minutes. 
Local norms have been developed by the Bureau. 

21. Tweezer Deatterity Test.—The test calls for finer co- 
ordination of finger muscles. ‘There is no time limit. 
Average time taken is about 20 minutes. Local norm has 
been developed at the Bureau. 

22. Maier’s Art Judgment Test.—Tne test consists of a 
booklet containing” 125 pictures duplicated with minor 
apparent changes. Separate answer sheet is provided. ‘The 
scoring is easy. There is no time limit. Average time taken 
in completing the test is 50 to 55 minutes. Reported 
reliability of the test ranges from .70 to 84. 
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APPENDIX XVI. 

GOVERNMENT OF INDIA, 
DIRECTORATE-GENERAL OF RESETTLEMENT 
AND EMPLOYMENT. 

Ministry or LABOUR AND EMPLOYMENT. 

FROM ° 
SHRI H. DAVENPORT, =ç 


DIRECTOR OF EMPLOYMENT EXCHANGES, 
1७ 
THE SECRETARY, 
LABOUR DEPARTMENT, GOVERNMENT’ OF BIHAR, 
PATNA, 


Dated New Delhi, the Tth April, 1959. 


Sussect.—Seminar of Inspecting Officers of the National 
Employment Service. 


Dear Sir, 


A one week seminar was held in the Directorate-General 
of Resettlement and Employment, New Delhi of officers of 
the National Employment Service representing several States 
with a view to assist them in the evaluation and assessment 
of the work performed in the new schemes which have been 
introduced during the Second Five-Year Plan period, namely, 
the collection of Employment Market Information, the pre 
paration of Occupational Information and the Vocation® 
Guidance programme. Enclosed herewith are notes on the 
lectures that were delivered in connection with the Vocational 
Guidance Scheme. An attempt has been made in these notes 
to present, in a simple manner, the concepts underlyinë 
Vocational Guidance practices in Employment Exchanges: 
It is hoped that they will prove of use to you and lead to 2 
general understanding of the activities of the yocationa 
Guidance staff. It will be appreciated if the papers can be 
kept for reference and handed over on relief. 


Yours faithfully, 
H. DAVENPORT. 
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Copy to: @) the Secretary, Education Department, 
Government of Bihar, Patna, (i) the State Director, 
National Employment Service and (iii) Shri R. K. Kapur, 
Deputy Educational Adviser, Ministry of Education, 
New Dethi. y 
Yours faithfully, 
H. P. MEHTA, 


for Director of Employment Exchanges. 


SUMINAR OF INSPECTING OFFICERS Notes ON VOCATIONAL = 
GUIDANCE. 


Topic I.—General Principles of Vocational Guidance— 
1. The practice of vocational guidance rests upon a very 
umportant principle of psychology known as the principle of 
individual differences. The principle when applied to voca- 
tional guidance affirms that individuals differ in their ability 
and interest for different mental and physical activities 
‘ involved in occupations. Since occupations differ in these 
activities, an individual is considered suitable for one type of 
occupation and unsuitable for another. 
2. The above proposition, however, does not imply that 
an individual is suitable or best suitable for one occupation 
only. The ` principle that an individual is suitable 
for several occupations is known as ‘ multi-potentialıty Bi 
3. It is generally understood that the task of vocational 
guidance 18 to assess the different abilities of the individual 
by means of psychological tests or otherwise and then to 
advise or prescribe for him one or two occupations. . This 
concept has been modified in recent times. ` The aim m 
vocational guidance is to enable the individual to reach a 
suitable vocational decision and not to prescribe an 


occupation. 

4, Another ai 
recent theories, 18 
individual and to 
to be achieved over a 
from early years of schoo 


m of vocational guidance, according to 


to help the vocational development of the 
Jead him to vocational maturity. This has 
long period of years commencing right 
| life. Thus yocationsl guidance is 
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a continuous process. 
in Employment Excha 
vocational development 


The functions of vocational guidance 
nges is also to contribute to the 
and maturity of the applicants, 

- 5. As vocational guidance is a continuous process, it 18. 


necessarily a joint endeavour. It is a teamwork involving a 
number of „individuals and institutions, 


the individual and 
suitable occupation 
“nd requirements, 


It is not possible for a 
al choice to satisfy fully-all the conditions 
. An occupational choice is generally a 
se between several considerations. 


quite often confused witht 

vocational selection, These are two different processes 
Tests upon certain common principles. 
the process consists in determining 

one or more suitable occupations among the many occupations 
In vocational Selection the “process 
one or more suitable applicants among 


1. A suitable occupation, 


al choice is governed by two sets 
ctors within th 


6 individual ana factors within 


> 3 m res 
family, influences and pressure 
from the parents, influence. 


ete. The task of Vocationa 
the strength of these difter 
to think about them and thus to help him to come to the 
best possible decisions. 


2. General Intelligence. —Tt has been proved that different 
occupations demand di 


D ifferent levels of general He 
A suitable Occupation means that it should not be too difficu 
or too easy as far as intelligence is concerned. 
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3. Special Abilities—Besides general intelligence, each 
occupation requires special abilities in different combinations. 
Although their degrees for each occupation need not be 
Specific, certain abilities are important in certain occupations. 
For example, numerical ability is important for efficient 
performance in avcountancy. Special ability is important 
for draftsmanship and civil engineering. Perceptual ability: 
ivads to efficient performance in clerical work. i 


4. A suitable oceupational choice means that an individual 
should be able to develop interest in the kind of work 
Involved in the occupation. It may happen that an individual 
has the ability for the different activities involved in the 
occupation but has no interest in them. In such cases, 
preference should be given to interests rather than to abilities. 


5. A suitable choice has also to take into account the 
physical capacities of the individual such as, eye-sight, 
strength of the different muscles, stamina, etc., which are 
necessary for certain occupations and training courses. 


6. In case of some occupations, personality qualities are 
also important. For example, successful work in salesman- 
` ship requires a certain type of personality which is not found 
in all individuals. 


7. Among the evironmental factors, the knowledge of 
educational and training facilities, job opportunities, and 
demand and supply trends in the area is very important. 
Hence a vocational guidance worker must collect this infor- 
mation on a regular basis, file it systematically, keep it up-to- 
date and study it constantly. 


8. An individual’s choice is determined largely by econo- 
mic conditions of the family. At times the social yalues and 
prejudices of parents and others are also powerful forces .to 
deal with. hr S 

. 9. The assessment of all these factors is done in 1n A a 
लक It is not only important for the one ह 
assess these factors but also to enab:e the kek I 0 TE 
porate the assessment and information In his thin ae me 
individual counselling, if it is to be done proner'y, 


take time. 


160 


Topic TII.—Basic concepts in Psychological Testing— 

1. Psychological tests are one method of assessing the 
different factors like general intelligence, special abilities 
and interests of the individual. However, there are other 
methods also such as, school record and personal interview. 

2. If a test is used to assess a certain factor within Ç 
given individual, the first pre-requisite is that the tést ee 
be appropriate for the individual. For example, a test made 
for American students cannot be used for Delhi students. A 
test of arithmetical ability made for school students cannot 
be used for adults coming to the Employment Exchanges. 


A test is always made in respect of a certain age, educational 


or occupational group and the scales of measurement are also 
provided in respect of one or more of these groups. If a test 
is provided with a scale of measurement, technically know? 
as “norms ’’, for pupils of age group 10 to 12, the same 
norms cannot be used for age group 17 to 20. 

3. Scales of measurement or norms utilize different 
kinds of units of measurement. 
terms of “ percentile rank °’ 

* standard score = ete. 
acquire skill in the underst 


Some norms are given in 
, some are given in terms of 
A counsellor has, therefore, 0 
andiñg and interpretation of these 
units of measurement. For this purpose he has to familiarize 


himself with certain concepts in statistics. Hence a course 
in vocational guidance usually contains instruction in 
statistics, Ë 


E Proper interpretation of test results also requires an 
understanding of the principles of test construction, The 


construction of a test involves different procedures such as 
job analysis, item construction, item analysis, standardisa- 
tion, validation, ete, 


r: 5. Test administration requires strict adherence to the 
directions laid down by the test constructor. For example, 
if it is laid down that š test should be givén for 10 minutes, 
the counsellor must observe this time limit strictly. Tf 
Instead of 10 minutes, 19 minutes are given, the results 
would be wrong. Š 


6. A good test must Kaya high validity and reliability. 
dity means that the test 


results should conform to certain 


Vali 
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objective criteria of suceess in an occupation or a training 
course. For example, a valid test of clerical aptitude means 
that a high score on the test must predict good performance 
in clerical occupation. Reliability means that a test must 
give the same or nearly the same result although it may be 

administered on two or more occasions. š 


° Topice IV.—Principles of individual counselling and 
Group Guidance— 


_ 1. The term counseling as differentiated from guidance 
is used when guidance is given on an individual basis. Hence 
` counselling takes place between two persons only, the 
counsellor and the client. When more than two persons are 
involved, the process is known as group guidance, 


. 2. Individual counselling is by far the better method of 
giving vocational guidance, as group guidance cannot be 
given according to the factors and needs of the individual. In 
group guidance there is little scope for the assessment of the 
factors or needs, of eech individual person. Only informa- 
tion and suggestions applicable to the group as a whole can 
be given in group guidance. 


3. However, group guidance has certain advantages over 
individual guidance. A much larger number can be served 
by group guidance than by individual guidance. Some 
individuals are shy of ‘seeking individual guidance and some 
others are encouraged to seek individual guidance, if they 
have experience of group guidance. 

4, The aim of counselling is to enable the client to come 
to a decision and to make him think over his problems from 
all different points of view. The aim is not to provide ready 
made solution to his problem. Although advice is not excluded, 
the client should be prepared to accept the advice. 

t promotion of the knowledge 


5. Counselling is aimed a t know! 
1 derstanding of the clients’ self 


of the environment and the un ) 5 
in relation to the environment. In vocational counselling 


this means that the client has to understand his a 
and conditions in relation to the training and educationa 


facilities, and job opportunities. 
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6. In counselling, the counsellor should try to bring 
about maximum amount of expression of thoughts and feelings 
on the part of the client. 


Then alone the problem could be 
observed in all its dimensions and the help given would take 
into account all the different factors. 


Topic V—Placement in relation to Vocational 
Guidance— 

1. The aim of vocational 
adjustment and efficiency, placement is one of the important 
links in the sequence which leads to adjustment. The other 
links are proper education, proper choice of: vocational goal, 
Proper choice of training course, ete. Vocational guidance 1s 
concerned with the total process underlying adjustment. 

2. In the process of vocational guidance, the aim of the 
- counsellor is to guide a client to the next step, which may 
be placement in a job or placement in a training institution 
or admission in an educational course. Hence placement in 
a vocational guidance set up may be considered in a broad 
manner and may not be confined to job placement only.” 


3. Ideally speaking, in an employment service registra- 
tion, guidance and submission of an individual should be 
done by the same officer as, in essence, they form one process. 
This ideal process would be indeed time consuming. It is 
worth doing only if there is enough time and personnel are 
available. If there is not enough time, it is very likely that 
guidance will suffer, š 


guidance being vocational 


Table VI—Functions and procedures of Vocational 
Guidance Unit.—1. The general functions of the Unit are :— 
(a) to Provide vocational guidance to youths and adults 

both individually and in-groups. 
(b) to place youths in institutional or in plant training 
centres or apprenticeshi 


ips. 
(e) to follow-up and review the progress of guided 
applicants. 


(d) to assist other section 


A s of the Exchange in improv- 
ing the quality ; 


of registration and submission. 


163 


(e) to disseminate up-to-date and accurate information 
on occupations, training facilities; educational 
courses, employment trends and employment out- 
look to youths, teachers, parents and other groups. 

(f) to participate in programmes conducted by public 

or private bodies for vocational guidance or selec- 

tion of youth and adults. 
2, Some of these functions are performed at the 
Exchange and others performed outside the Exchange are :— 


(a) assistance in distribution of career pamphlets to 
all schools and colleges in the area of the 
Exchange. 

(b) contact with schools and colleges to ensure the 
proper utilization of career pamphlets and other 
literature. 

(c) talks to students, teachers, parents, etc. 

(d) assistance in organization of career conference. 

3. Functions at the Exchange premises :— 

(a) to conduct invitational and substantial talks 
(group guidance). 

(b) to provide individual guidance. 


(e) to inform the submission section about the results 
of individual guidance, wherever necessary. 


(d) to attend to individual enquiries arising from invi- 
tational and substantial talks or otherwise. 


(e) to keep up-to-date knowledge regarding vacancy 
and registration position at the Exchange. 

(f) to collect, file and reference occupational informa- 
tion. 

(g) to maintain the Career Information Room. 

(h) to assist in the sale of Career Pamphlets at the 
Exchange. 

(i) to contact BE. M. I. 0 
trends. 

(p) to follow-up 


fficers for the latest E. M. I- 


guided youths and adults. 
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(k) to interview and guide old cases on the live 
Register who have not been submitted for a long 
time or have not been placed in spite of several 
submissions. 

(D to distribute to eligible candidates admission forms 
of different training institutions. . 

(m) to forward the applications of suitable candidatos 
to training institutions. 

(n) to place youths in training institutions, wherever 
possible. 


(o) to associate with selection programmes of institu- t 


tion, wherever invited. 


(p) to submit guided youths and adults against 
advertised vacancies. 


° 


APPENDIX XVII. 


° 
Copy OF A SUMMARY REPORT ON THE SCHOOL-LEAVER FOR 
EMPLOYMENT EXCHANGE. 


Name.—Rudra Prasad, son of Kamta Prasad. 

Address—Bhawanipur, Patna. 

Age—17 years. 

Qualification—SSC/Non-SSC, Class XI. 

All Round _ Ability—Good/Fair/Average/Poor/Very 
Poor. 

Marked ` Aptitude—Mechanical/Clerical /'Artistic / Social 
Work /Literary. 

Strong Subject (Above  Average)—English/Hindi/’ 
Mathematics/Science. È 

Special Subject of Study—Commerce/ Agriculture/El.. 
Engineering/Fine Arts/Arts and Crafts/Home Science/ 
Humanities/Science. 

Marked Interest and Hobby—Outdoor/Indoor/Literary/ 
Practical/Mechanical/ Computational/Artistic/ Social Work. 

Participation in Extra-mural Activities—Won the first 
prize in carom and chess competitions. Composes and recites: 
poems in School functions, 

Adjustment—Social : Well adjusted/poorly adjusted/ 
Maladjusted, Emotional: Emotionally Mature/Immature: 
Emotionally Stable/Unstable, Health : Good/Average/ Poor. 

Conclusion—With his fair all round ability, literary and 
indoor interest, proficiency in Hindi and study of Commerce, 
he may enter a clerical job, despite no clear indications of 
marked clerical aptitude, and may shape well after adjustment, 
to the beginning routine assignments. 


Counsellor’s Signature 
Date, 


APPENDIX XVIII. 


FACTORS TO CONSIDER IN EXPLORING CLERICAL APTITUDE. 


Proficiency in all types and levels of clerical activities 
«depends upon one fundamental factor, namely, speed and 
accuracy iu perception and discrimination of minute details. 
Every battery of clerical aptitude tests, accordingly, includes a 
test of words, names and numbers comparison or checking. 


Some clerical activities involve, in addition, skill in 
numerical reasoning and mathematical computation, e.g., the 
job of the office accountant, A numerical reasoning test Is 
also included in a test battery for this purpose. Marks in 
Mathematics provide additional clue, c 


Still other clerical activities demand proficiency in written 
language, such as typing, stenography and high level secre- 
tarial work. Tests of vocabulary and spelling are useful for 
the first two, and a measure of reading comprehension and of 
"ease and facility of expression in writing is very important for 
‘secretarial work. Marks in language subject may also present 


‘on over-all picture of a person’s proficiency in the use of 
language. 


Typing calls for special deftness in finger move.nent— 
fine co-ordination of finger and hand muscles. A finger ° 
dexterity test may yield significant clue on this factor. 


Stenography or short-hand writing demands special ease 
and facility in associating minute symbols with definite 
words. The correct and quick transcription of spoken words, 


into shorthand and of the latter into typed script depends 
‘upon this factor. A code-writing or substitution test is, 
therefore, of additio 


rel nal value in screening for stenographer's 
training, 


For mpst clerical jobs, strong in-door interest, methodi- 
‘cal work habit, an, 


d a cool temperament are significant contri- 
butory factors. 


_ Intelligence, or the all round general ability, may not be 
viewed as an additional factor in screening for the entry 
"occupations that are open to school leavers. For high level 


clerical jobs, intelligeuce is, undoubtedly, an important 
factor, : 
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APPENDIX XIX. 
LIST or REGISTERS, ETC., TO BE MAINTAINED BY A ‘TEACHER 
COUNSELLOR AND A SCHOOL COUNSELLOR, 


. 


[ 
[ 
| 
l I. Teacher Counsellor— 


1. Test scores and Marks Register for pupils of Class 


TI. School Counsellor— 


1. Test Scores and Marks Register for pupils of Class 
VIII. 


| VIII. 
2. Report Book on individual pupils of Class VIII. 
we 
2. Report Book on individual pupils of Class VIII, 

3. Report Book on Personal Guidance cases. 

4, Report Book on Guidance to school leayers. 

5. Cumulative Records. 

6. Book of Miscellaneous Records with dates, like career 
talk, talk to parents, talk to teachers, home visit, 
career conference, parent teachers association 

| meeting, Guidance Committee meting, etc 
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APPENDIX XX. 


List oF Books AND JOURNAL. 


+ Technique of counselling, J. Warters, McGraw 


Hill. 


- Educational guidance, R. Strang, Macmillan 


Co. 


. Psychology in education, H. Sorenson, McGraw 


Hill. 


- An Introduction to Psychology, G, Marphy, 


Harper Bros. 


- Elementary school guidance, N. W. Detjen and 


M. B. Detjen, McGraw Hill. 


. Interviewing: its Principles and Method, 


Annettee Garret, Family Service Association 
of America. 


- How to make Achievement Tests, R. M. W. 


Travers, Odyssey Press. 


. Measuring Educational Achievement, W. J. 
Michaells and M. R. Karnes, McGraw Hill. 
. Statistics in Education and ` Psychology, 


7 Garrett, Longmans, Green and Co. 


- A Practical Hand Book for School Counsellors, 


G. E. Ericksen, The Honald Press. 


- Adolescent Development, E. Hurlock (New 


Edition), McGraw Hill. 


. Guidance services in smaller schools, G. C. P. 


Froehich, McGraw Hill. 


- Counselling Psychology, second edition, Hahn, 


M. E., Maclean, M. S. McGraw Hill Book. 
Co. 


. The Dynamics of the Counselling Process. 


Shostrom, E. L., Brammer L, M., McGraw 
Hill Book Co. 


Client-Centred Therapy. Rogers, C. R.,Boston ; 20.10.3 


Houghton Miffin, 
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19. 


All 
M. 


Rs. 
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j. Counselling Adolescents, Williamson, E. G., 26.12 
McGrow Hill Book Company. 
. Counselling Adolescents. Hanfrin, S. A. and 16.62 


Paulson, B. B., Science Research Associates, 
Chicago. 


. Guidance services Humphrey, I. A. and Traxler 17.83 


A. E., Science Research Associates, Chicago. 
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